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About Junior Achievement USA® (JA) 
 
 

 
Junior Achievement is the world's largest organization dedicated to giving young people the knowledge and 
skills they need to own their economic success, plan for their future, and make smart academic and economic 
choices. JA programs are delivered by corporate and community volunteers, and provide relevant, hands-on 
experiences that give students from kindergarten through high school knowledge and skills in financial 
literacy, work readiness and entrepreneurship. Today, JA reaches 4.4 million students per year in 118 markets 
across the United States, with an additional 5.7 million students served by operations in 120 other countries 
worldwide. Visit www.ja.org for more information. 
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Junior Achievement USA (JA) is the world's largest 
organization dedicated to giving young people the 
knowledge and skills they need to own their 
economic success, plan for their future, and make 
smart academic and economic choices.  JA Career 
Success™ is a high school program that targets the 
JA pillar of work readiness. Over the course of 
seven sessions, with topics including work 
priorities, soft skills, STEM, personal brand, job-
hunting tools, and the 4C’s (critical thinking, 
communication, collaboration, and creativity), JA 
Career Success™ equips students with tools and 
skills required by employers to get and keep a job 
in 21st century, high-demand career industries. 
 
The aim of this summative assessment was to 
measure the impact of JA Career Success™. 
Conducted during spring 2014, this summative 
assessment measured the impact of JA Career 
Success™ on students in eight JA Areas by 
measuring and comparing student knowledge and 
attitudes, student satisfaction, and short-term 
student behavior as a result of their participation in 
the program. In addition, the assessment addressed 
volunteer and teacher satisfaction, perceived 
program impact, ability of the program to address 
learning objectives, and relevance to students’ lives. 
 
Post-program surveys were administered to 
teachers and volunteers. Pre-program and post-
program assessments were administered to 
program students (students who participated in JA 
Career Success™) and to control student (students 
who did not participate in the program). The 
responses of program students were compared to 
control students to determine how impactful the 
program was. Teachers and volunteers also 
participated in one-on-one interviews to provide 
more in-depth feedback on program impact and 
stakeholder satisfaction.  
 

Demographics and Implementation 
Characteristics 
Most teachers participating in this assessment had 
taught for ten or more years, had participated in 
six or more previous JA programs, and were 
female. By contrast, volunteers participating in the 
assessment tended to be male; however, most had 
also been a volunteer for many previous JA 
programs.   
 
Most of the students who completed an assessment 
after JA Career Success™ concluded were in 11th 
grade and participating in the program for the first 
time. The students who had completed 
assessments before and after the program were 
mostly in 9th grade, while the control students were 
primarily comprised of 10th graders. 
 
A majority of the classrooms included in this 
report participated in a JA program administered 
once a week. One volunteer typically taught the 
program, while teachers helped the JA volunteer 
with the student activities. In addition, most 
teachers and/or volunteers used a variety of non-
JA materials to supplement the program 
curriculum. These supplemental materials 
included online resources or videos, newspaper 
articles, and personal stories.   
 
JA Program Effectiveness and Engagement 
Teachers who participated in the program 
described their volunteers as effective, and both 
teachers and volunteers reported that they were 
adequately trained and clear about their program 
roles and responsibilities.  
 
Across every measure of teacher attitudes about 
learning objectives, teachers reported that the 
program addressed its learning objectives. 
Teachers indicated that the program was age-
appropriate, reflected their state’s educational 

Executive Summary 
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standards, and aligned with their regular course 
curriculum. 
 
Having volunteers lead the sessions was an 
important component of stakeholder satisfaction 
with JA Career Success™. Teachers and volunteers 
noted that students enjoyed having the chance to 
hear from adults in their communities, and 
students expressed great enthusiasm for the 
volunteers that led their JA sessions. 
 
Teachers and volunteers also concurred that 
students were engaged throughout the program, 
and that engagement increased over the course of 
the program. Teachers and volunteers also agreed 
that students were most engaged during the hands-
on activities, and that it was often helpful to 
incorporate videos or other interactive elements, 
such as food or prizes, into the discussion sessions.  
 
Program Impact 
Program students demonstrated larger knowledge 
gains regarding program's concepts compared to 
the control group. These gains were modest but 
statistically significant, meaning that the difference 
was not due to chance. A high proportion of 
students maintained their knowledge through the 
program, particularly on questions about work 
environment, the 4 C's, soft skills, collaboration 
and creativity, and problem-solving. A relatively 
large percentage of students did not master 
concepts associated with future job demand, 
conflict management, and interview skills. The 
variability in student knowledge gain across the 
questions suggests that, for the most part, students 
were exposed to new concepts during their 
participation in JA Career Success™.  
 

Students participating in JA Economic for Success® 
demonstrated significant attitudinal changes; 
students reported feeling more in control over how 
their future will turn out, and having set goals for 
their future. Teachers and volunteers also reported 
that students developed or improved their 
interpersonal communication, teamwork, critical 
thinking, and problem-solving skills. 
 
Program Satisfaction 
Teachers, volunteers, and students were all 
satisfied with their experience participating in JA. 
Teachers were pleased with the emphasis the 
program placed on collaboration and the relevance 
of the activities and sessions to students’ lives. 
Volunteers enjoyed working with students and 
sharing their own experiences; volunteers also 
liked the materials used to teach the sessions. 
Students liked the sessions and the program, and 
reported that JA made school more interesting to 
them. Students also indicated that JA contributed 
positively to their sense of control over their lives 
and their intention to graduate from high school 
and go to college.  
 
Recommendations 
Teachers, volunteers, and students all agreed that 
one way to improve the program would be to have 
more hands-on activities and less discussion. 
However, the key to a successful JA Career Success™ 
program appears to be finding an engaging 
volunteer who works well with the classroom 
teacher, is able to effectively facilitate student 
activities, and has innovative ideas for connecting 
his or her professional experiences to students’ 
lives.
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Introduction 
The aim of this summative assessment was to measure the impact of one of Junior Achievement USA’s (JA) 
high school programs: JA Career Success™. This assessment took place during spring 2014 and measured impact 
by identifying changes in student knowledge and attitudes, student satisfaction, and short-term student 
behavior. In addition, volunteer and teacher satisfaction, perceived impact, ability of the program to address 
learning objectives, and relevance were also assessed. 
 
All JA high school programs are developed with a primary emphasis on work readiness, financial literacy, and 
entrepreneurship. Students learn fundamental business and economic concepts, explore career interests and 
opportunities, and develop work readiness skills. JA Career Success™ targets the JA pillar of work readiness. 
Over the course of seven sessions, with topics including work priorities, soft skills, STEM, personal brand, job-
hunting tools, and the 4C’s (critical thinking, communication, collaboration, and creativity), JA Career Success™ 
equips students with tools and skills required by employers to get and keep a job in 21st century, high-demand 
career industries. Exhibit 1 summarizes the core learning concepts addressed in each of the seven sessions of JA 
Career Success™.  
 

Exhibit 1.  Overview of JA Career Success™  Sessions 

Session Summary 

Session 1:  Get Hired: 
Critical Thinking and 
Creativity 

Students are introduced to the need to be work ready by developing the 4Cs skills that 
employers want from people entering the workforce. Students apply critical-thinking skills 
and creativity to solve problems in a real-life work scenario. 

Session 2:  Get Hired: 
Communication and 
Conflict 
Management Skills 

Students apply communication skills to resolve conflicts in work-based scenarios. Students 
will role-play conflicts and conflict management. They will explore behaviors that inflame 
conflict and behaviors that lead to a resolution. 

Session 3:  Get Hired: 
Collaboration and 
Creativity 

Students practice collaboration—a 4Cs skill—by using a team-building model referred to as 
the GRPI model (Goals, Roles and Responsibilities, Processes, and Interpersonal Relationship 
Skills). The model describes the behaviors found in high-performance teams in the 
workplace. 

Session 4:  Get Hired: 
Strong Soft Skills 

Students will review soft skills that are in demand by employers and rate their own soft skills. 
They will use personal stories in a job-interview workshop to communicate these skills to a 
potential employer. 

Session 5:  Know Your 
Work Priorities 

Students learn that in the current workforce, people change jobs or careers several times 
over a lifetime. That means it is important to be prepared and adaptable. Students explore 
which of their priorities should be their anchors as they prepare to enter the working world. 

Session 6:  Know Who’s 
Hiring 

In groups, students analyze factors to consider when researching careers: skills learned 
through training and education; interests in various career clusters; and specific high-growth 
jobs and the requirements needed to earn them. 

Session 7:  Know Your 
Personal Brand 

Students work in teams to rate the personal brand of candidates applying for a job by 
comparing cover letters, resumes, and digital profiles of the candidates. 

 
Summary of Methods 
Eight JA areas participated in the JA Career Success™ summative assessment. In order to obtain feedback from 
participants, Harder+Company Community Research, the contractor selected to implement the summative 
assessment, administered surveys and protocols for participating teachers, volunteers, and students (program 
and control) at participating JA Areas.  
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As seen in Exhibit 2, two post-program online surveys (one for volunteers and one for teachers) were 
administered immediately following the conclusion of the program to identify the program’s impact, relevance, 
and how well it addressed the learning objectives. Additionally, questions related to classroom characteristics, 
program implementation, and program recommendations were also included. A sample of teachers and 
volunteers was interviewed via phone to obtain additional perceptions of program impact.  
 

Exhibit 2. Summative Assessment Design 

 
 
Both program and control students were administered two assessments: a pre- program assessment 
administered prior to program implementation, and a post-program assessment administered within 24-hours 
post program implementation. The time frame of when post-program assessments were administered to 
control students varied by teacher and JA Area; the time frame ranged from the following day after the pre-
program assessments to seven weeks. The pre- and post-program assessments contained the same set of 
demographic, knowledge, and attitudinal questions; the post-program assessment included additional 
attitudinal questions. In order to measure and compare knowledge and attitudinal change, pre- and post-
program assessments were matched using a combination of students’ last name and date-of-birth. Some 
analyses only include program students’ post-program assessments. Focus groups with students to obtain 
additional feedback were initially intended but due to scheduling conflicts, only one class participated. The 
focus group was conducted using an online-chat interface where students were asked questions via the phone 
and inside the chat window. Students were then instructed to respond to other student’s comments.  
 
  

JA Program 
Participation 

Pre-
Program 

Assessment 

Program 
Students 

Control  
Students 

Post- 
Program 

Assessment 

Teachers 

Volunteers 

Post- 
Program 
Surveys 

JA Program 
Participation 
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Exhibit 3 provides details of the number of participating teachers, volunteers, and students in each JA Area. 
 

Exhibit 3. Overview of Participating Areas and Stakeholders 

 Number of Participants 

JA Area 

Program Control 

Teachers Volunteers Students Students 

Survey Interview Survey Interview Pre Post Focus 
Group Pre Post 

JA of Greater 
Cleveland 1 1 2 1 17 17 0 70 70 

JA of Delaware 
Valley 1 0 1 1 34 35 0 47 19 

JA of New Jersey 0 0 0 0 13 14 0 0 0 

JA of New York 3 1 1 0 54 67 0 80 76 

JA of Northern 
California 2 0 3 2 66 48 0 0 0 

JA Rocky 
Mountain 

3 0 2 1 50 50 0 48 40 

JA of the Upper 
Midwest 2 1 1 0 0 0 0 42 31 

JA of Wisconsin 5 2 5 3 129 103 1 (n=15) 23 22 

Total 17 5 15 8 363 334 15 310 258 

 
Surveys that were returned were tracked and weekly status reports were sent to JA Area Staff to assist in 
monitoring response rates at each site. Weekly email reminders with links to the online surveys were also sent 
to adult stakeholders. Efforts were made to interview eight program teachers and eight program volunteers; 
potential interview participants were contacted at least three times. 
 
Analyses and Effect Size 
Students’ pre- and post-program assessments were matched using their last names and dates-of-birth. 
Quantitative data were entered into a standard statistical program (Statistical Package for the Social Sciences: 
Version19) and analyzed using standard statistical procedures. Totals for specific survey items may not equal 
the overall sample size if some respondents left that item blank. The n-size for each variable is presented in the 
data tables and charts. In most cases, descriptive analysis (i.e., response frequencies) is provided. Various 
statistical tests were conducted based on the specific research question being answered. Findings noted as 
“statistically significant” are based on a p-value less than or equal to 0.5 and indicate that the groups being 
compared were different from one another in a statistical sense, and that the difference is not by chance alone; 
significant findings are noted with an asterisk (*). However, please note that tests of significance are sensitive to 
sample size; the larger the sample size the easier it is to show a “statistically significant difference”. When a 
significant difference is found, other metrics should be explored in tandem with the discovery, including the 
mean or median, standard deviation, and effect size (when calculated). 
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As noted above, to more effectively explore the impact of the program on student knowledge, analysis of effect 
size is included. The effect size is the magnitude, or size, of an effect. It is useful to include as it provides a 
“practical” or “meaningful” context to the statistical significance (i.e., something can be statistically significant, 
but not meaningfully different). The range for effect size is typically from -3.0 to 3.0. A general rule of thumb is 
that r=0.2 is considered a 'small' effect size, 0.5 represents a 'medium' effect size and 0.8 or greater is a 'large' 
effect size.  
 
Qualitative data from open-ended survey responses and interviews were analyzed using content analysis, an 
approach which comprehensively examines participant commentary for trends and emerging themes. A 
software program (ATLAS.ti) was utilized for this process. 
 
Overview of Report Findings 
Findings are based on survey, interview, and focus group responses. Findings are separated out by stakeholder 
(teacher, volunteer, and student) and stratified into the following sections, as applicable: 

 Demographics of Participants: Demographic findings highlight information about prior involvement 
and other key pieces of information (number of years teaching, gender, etc.) for all stakeholders. 

 Characteristics of JA Program Implementation: As each stakeholder had a different role 
implementing the program, teachers and volunteers were asked to provide a host of feedback related 
to program implementation. It is important to ascertain how the program was implemented, as this 
information contextualizes the observed level of impact the program had on student outcomes. 
Students were not asked any program implementation questions; therefore, they do not have findings 
associated with this section. 

 Perception of JA Program Components, Effectiveness, and Engagement: Both teachers and 
volunteers provided feedback regarding their perception of their own preparation and role 
administering the program, how well learning objectives were effectively addressed during the 
program, the level of student engagement, and the quality of instructional materials. Additionally, 
teachers were asked to rate the effectiveness and value of their JA volunteer, and alignment and 
appropriateness of the JA curriculum. Students were not asked any questions related to this section; 
therefore, they do not have any findings associated with this section. 

 Program Impact: In order to meet the changing education needs of students, JA programs are revised 
on a regular cycle. Demonstrating program impact is critical to validate the importance and value of 
JA Career Success™ in its current iteration. Program impact was measured in a variety of ways 
including changes in students’ knowledge and attitudes, and teachers’ and volunteers’ perceptions of 
program impact. 

 Program Satisfaction: All stakeholders provided feedback related to their level of satisfaction JA 
Career Success™. 
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Teacher Findings 
Without the support of teachers, JA program implementation would not be possible. Teachers also provide 
unique and critical feedback regarding the impact and alignment of the JA curriculum.  
 
Teacher Demographics 
Most teachers participating in this assessment had taught for ten or more years, participated in six or more 
previous JA programs, and were female. 
 

 
 
 
 
  

0% 

11.8% 

17.7% 

70.6% 

1-2 years

6-9 years

3-5 years

10+ years

Exhibit 4. Teachers’ Previous  
Teaching Experience (n=17) 

23.5% 

29.5% 

11.8% 

35.3% 

First JA Experience

2-3 Programs

4-5 Programs

6+ Programs

Exhibit 5. Teachers’ Previous  
JA Experience (n=17) 

29.4% 

70.6% 

Male

Female

Exhibit 6. Teachers’ Gender (n=17) 
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Teacher Reported Characteristics of Program Implementation 
The majority of teachers participating in this assessment participated in a JA program administered once a 
week, had one volunteer teach the program, and helped the JA volunteer with the student activities. In 
addition, most teachers reported that they used a variety of non-JA materials to supplement the program 
curriculum (52.9%; n=17), some during several sessions (37.5%; n=8). Such supplemental materials included 
online resources or videos, newspaper articles, and personal stories.   

 

 
 

  

0% 

11.8% 

11.8% 

76.5% 

Twice a Week

JA in a Day

Other

Once a Week

Exhibit 7. Teacher Reported Program  
Delivery Format (n=17) 

17.7% 

35.3% 

47.1% 

Other

Two

One

Exhibit 8. Teacher Reported Number of Volunteers 
who Taught the Program (n=17) 

0% 

6.3% 

18.8% 

56.3% 

68.8% 

I did not observe the JA volunteer deliver the program.

I observed the JA volunteer but did not get actively
involved in the lesson.

I co-led the program with the JA volunteer.

I walked around and helped answer student questions.

I helped the JA volunteer with the student activities.

Exhibit 9. Teacher Reported Level of Teacher Involvement in Program Delivery (n=16) 
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6.7% 

37.5% 

33.3% 

62.5% 

60.0% 

 The JA volunteer(s)
provided value to

the program. (n=16)

I understood my role
as a teacher. (n=15)

Strongly Disagree Disagree Neither Agree/ Nor Disagree Agree Strongly Agree

Exhibit 11. Teacher Reported Level of Agreement Regarding  
Understanding Their Role and Value of JA Volunteer 

 
 
 
 
 
 
 
 
 
 
 
 
 

 
Teacher Perception of Program Components, Effectiveness, and Engagement 
Most JA Career Success™ teachers strongly agreed that they understood their role as a teacher in JA and that the 
JA volunteer provided value during the program’s implementation. The majority of teachers also rated the 
volunteers in their classrooms somewhat or very effective; no teachers indicated dissatisfaction with their 
volunteers on the survey. Most teachers also reported that the learning objectives in JA Career Success™ were 
met. Across every measure of teacher attitudes about learning objectives, a majority of teachers indicated the 
program moderately to thoroughly addressed specific learning objectives. The majority of teachers indicated 
that the JA Career Success™ program was age-appropriate, reflected their state’s educational standards, aligned 
with their regular course curriculum, and agreed or strongly agreed that students were engaged during the JA 
Career Success™ sessions. Teachers were more likely to report high levels of student engagement during 
activities relative to discussions, but as discussed above, all teachers reported that students understood the 
concepts presented. Most teachers reported that the instructional materials provided by JA were above average. 
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Exhibit 10. Teacher Reported Use of Non-JA Materials by Type (n=9) 
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35.3% 64.7% 

Very Ineffective Somewhat Ineffective Somewhat Effective Very Effective

Exhibit 12. Teacher Reported Rating of Overall Effectiveness of JA Volunteer (n=17) 
 

 
 
 
 
 
 
In telephone interviews, teachers noted both the difficulty and importance of finding an effective volunteer to 
teach the JA curriculum. For example, one teacher noted, “It’s hard to find people that have the time to do this. 
Once you find someone that is really good at it, the students are engaged. Once you find that volunteer that has 
the experiences and is able to engage with the students, it is absolutely instrumental.” Another teacher echoed 
this sentiment, saying “[JA] works well with my curriculum, and if you find the right person in the classroom, 
it’s fabulous.” One teacher reported that their volunteer tended to be “critical and strict,” but this sentiment 
was the exception: 80% (n=5) of the teachers interviewed described their volunteers as “strong,” “excellent,” 
“wonderful,” or “fantastic.”  
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Students will explore how to hunt for a job and the tools
needed. (n=15)

Students will demonstrate personal soft skills in a mock
interview. (n=15)

Students will identify the education and training
needed to be adaptable and competitive in the job

market. (n=16)

Students will recognize the importance of being
focused, proactive and adaptable when exploring

careers. (n=16)

Students will apply conflict-management skills to
resolve work-based issues. (n=16)

Students will use problem-solving techniques to solve
personal and professional problems. (n=16)

Students will rank work environment priorities as an
anchor for further career planning decisions. (n=16)

Students will identify soft skills that are in demand by
employers. (n=16)

Students will recognize the components of a high-
performance team. (n=16)

Students will apply critical-thinking skills to work-based
problems. (n=16)

Students will demonstrate collaboration with team
members to accomplish work-based challenges. (n=16)

Not Addressed at all Slightly Addressed Moderately Addressed Thoroughly Addressed

Exhibit 13. Teacher Reported Rating of How Well Learning Objectives were Addressed 



Prepared by Harder+Company for Junior Achievement USA      JA Career Success™ Summative Report       August 2014 10 

In telephone interviews teachers especially noted gains in their students’ interview and self-presentation skills. 
For example, one teacher explained that “Going through these different sessions, students were able to use this 
information and now, for a job interview, able to answer questions more effectively. One student was asked the 
question about, ‘tell me about yourself,’ and at first [he] didn’t know what to say. He [recently had another 
interview with the question], and now he does.”  
 
Another teacher noted that, “[Students] learned about interview skills…They learned the importance of having 
a proper attitude. My [volunteer] taught them to look the interviewer in the eye, not to look down, [and] one of 
my students today mentioned she’s been working on that, and that’s a great thing.” 
 
One teacher expressed doubt that students had improved their critical-thinking skills, but noted that students 
have a greater appreciation for the importance of critical thinking in the workplace. Most other teachers 
mentioned that their students had improved both their critical-thinking and creative problem-solving skills. 

 

 
 
No teachers indicated during their telephone interview that the JA program aligned specifically with their 
classroom or grade curricula. There was likewise no feeling among interviewed teachers that the JA program 
did not align with other curricula. Teachers appear to consider JA Career Success™ a unique teaching endeavor, 
focused on preparing their students for job readiness.  
 
Teachers who participated in the online survey also reported that, “Students love having leaders from outside 
the classroom with a varied insight that the students do not always have exposure to” and that, “Students love 
having someone from the professional world come in and teach class. My students really respect our JA 
volunteer and her expertise.” 
 

6.3% 

12.5% 

12.5% 

50.0% 

43.8% 

43.8% 

37.5% 

43.8% 

50.0% 

The JA materials aligned well with my regular
course curriculum. (n=16)

The JA curriculum reflects the state’s educational 
standards. (n=16) 

The JA curriculum is age-appropriate. (n=16)

Strongly Disagree Disagree Neither Agree/ Nor Disagree Agree Strongly Agree

Exhibit 14. Teacher Reported Level of Agreement Regarding JA Curriculum 
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During interviews, three teachers reported that students particularly enjoyed the collaborative and creative 
activities. One teacher explained that students, “Liked the [activity] where they had to build a tower and 
collaborate with teammates, and where they had to arrange their priorities in a triangle for a career. The mock 
interviews were fun, they enjoyed that [and the one] where they were analyzing the profiles of different 
applicants for a job.”  They all mentioned that students were most engaged during the hands-on activities, but 
not all activities were equally engaging. One teacher mentioned that students were not engaged in the, “First 
activity, the one with the hypothetical situations about the movie theater and letting in people that were 
underage but they were your friend.” Nevertheless, responses to the survey and the interviews indicate that 
teachers perceived students to be engaged and to enjoy the JA program taught in their classrooms.  
 

 
 
Interviews with teachers revealed some ambivalence about the materials, however. One teacher interviewed by 
phone mentioned that they had, “Expected more authentic facts, or more real-world bits included in 
there…The students analyzed the online profiles of a bunch of fake people to see which is better or worse, and 
what would employers think, but they were clearly fake or hypothetical people.” This teacher also referenced 
the movie theater hypothetical as an example of an activity which would have been better served with a more 
real-world scenario. A third teacher expressed dissatisfaction that there were not more hands-on or role-
playing activities in JA Career Success™.  
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The survey and interview data together suggest that teachers are generally satisfied with the instructional 
materials, but in light of the students’ greater engagement with hands-on activities, would like the program to 
include more activities and fewer discussions.  

 
Teacher Perceived Program Impact 
All teachers (100%) reported that they believed JA Career Success™ had a positive impact on students (n=15). 
Furthermore, the majority of teachers strongly agreed or agreed that the JA curriculum was impactful and 
agreed or strongly agreed that students developed or improved a myriad of skills by participating in JA. In 
addition to providing their level of agreement to statements regarding skills students developed or improved 
due to JA participation, teachers were asked to identify three skills they observed students most improved due 
to their participation in JA. The top three responses for JA Career Success™ (n=15) were: 

1. Problem-solving (73.3%); 

2. Interpersonal communication (66.7%); and 

3. Teamwork (53.3%). 
 
Teachers noted that students improved their interview and self-presentation skills through participating in the 
JA program. Teachers also observed changes in their students’ behavior and attitude over the course of the 
program. All interviewed teachers reported that their students were thinking more specifically and analytically 
about the variety of career paths available to them. For example, one teacher shared, “I do think [JA] made 
them aware of the fact that there are career paths. …I think that they became more aware of the potential 
trajectory that you might same area. I think they are aware of what a career realistically looks like. There are 
stepping stone jobs. You don’t just get hired one day and that’s what you do for the rest of your life.” 
 
Other teachers agreed that students were thinking more strategically about their futures. One teacher said, 
“[JA] Career Success™ gave [students] more insight, helped open their minds…it’s something beyond the 
horizon but now it’s time to push yourself to get you further.” A third noted that, “I think that probably for the 
first time [students] thought about how they act now will impact them when they are at jobs. Before [JA Career 
Success™] they wouldn’t have thought about that.” 
 
Teachers also mentioned improvements in their students’ attitudes towards the skills needed to get and keep a 
job. For instance, one teacher explained, “I think [students] are more aware of the variety of skills that you 
need to get and hold a job, rather than just educational. It’s not just that you have to take certain courses to 
qualify for a job, but you also need to behave in a way that gets you jobs and helps you retain a job.” Another 
teacher recalled that, “A lot of my kids had not had jobs before and they realized that looking an interviewer in 
the eye is really important, and [they] learned that attitude makes a big difference.” A third observed that, 
“[Students] became aware that in general those soft skills are not turned on in their day to day lives at school. 
Typically, they are not presenting themselves professionally…[but] they should be.” One teacher noted, 
“Handshakes was a big one…we have a very diverse school and it’s important to look someone in the eyes, 
smile, and shake their hand, and so that was a really big piece.” 
 
Interviewed teachers also singled out teamwork as an area where they perceived changes in student attitudes 
and behavior. One teacher described these changes by saying, “JA opened up a whole new avenue for 
[students] to look at the value of working in groups, and when they pursue careers there is a lot of teamwork 
involved. That’s something they got out of the [program,] the importance of being able to work as a team.” 
Another teacher described that students came to understand that, “It takes a team to make something function 
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together; their opinion is only a small piece of the pie.” Another teacher mentioned that students benefitted 
from, “The teamwork that they were expected to use through the problem-solving exercises. It was nice how 
they had to work together on the building project and learned to work as a team, and I think a lot of our 
students are not used to working as a team.” 
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No teachers interviewed expressed reservations about the relevance of the JA Career Success™ program to their 
students’ lives. All teachers interviewed teachers praised the program’s relevance. This positive reaction came 
from both teachers whose students are already working and those whose students have not yet started.  
Teachers made particular mention of the JA program’s relevance to their students’ preparation for the 
workforce. For instance, one teacher noted that the program increased students’ understanding of, “What steps 
they should do to make a decision, and how it will not just impact themselves but other people. Their actions, 
how they work as a team, will impact not just them but the corporation.” Another teacher said, “JA is great 
about helping students think about things outside of high school, and maybe where they want to go, [like] in 
talking about, ‘what do you like, what are your interests like?’ Because you are going to find a career in that, 
because…you will spend more time in that. But also preparation, making sure that your resume reads to the 
career you are looking for.” A different teacher highlighted the relevance of the message shared by the 
professionals students encountered during the program: “I think everything they learned in JA will help them 
determine their potential careers. They met a banquet owner who explained to us that JA is responsible for 
making him what he is today, a millionaire. I think that was inspirational to the kids and is something they will 
carry with them.” 
 
Teachers who provided open-ended answers to the online survey also had positive comments about the 
program’s relevance, noting that “[JA] addresses professional components that are not emphasized in any 
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Exhibit 18. Teacher Reported Level of Agreement Regarding Impact of the JA Curriculum 
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classes we offer in the academic day,” and that, “Students hear important messages from professionals and this 
has a real impact. Real life examples are given by the professionals so students can see the impact of the topics 
in real situations.” 
 
Teacher Satisfaction 
Teachers who participated in the survey concurred with the interviewed teachers’ satisfaction: when asked if 
they would participate in JA again, all teachers (100%) indicated they would (n=14). Through telephone 
interviews and open-ended questions on the online survey, teachers were asked to provide feedback on their 
experience with JA. Dissatisfaction with the program centered around the lack of time to engage in the 
extended learning portion, the complication of scheduling the program and coordinating schedules with the 
volunteers, and a desire for more and more realistic activities. Teachers also noted the difficulty presented this 
year because of school being cancelled due to extreme weather, which made completing the program and 
scheduling the volunteers even more challenging.  
 
In interviews, teachers expressed their satisfaction with the program’s emphasis on collaboration and the 
perspective provided by the volunteers. One teacher who had worked in the private sector for many years 
highlighted the importance of outside voices for students: “It is important to have somebody from the outside 
come in; they [the students] don’t always think teachers know what you are doing. I worked in the business 
world for 25 years, but obviously I don’t know what I’m talking about to them [laughter]… They need the 
diversity of somebody from the outside.” Another teacher shared this view: “Bringing somebody from outside 
that is not a teacher is very effective because it switches things up for students. It’s not just the curriculum, it is 
someone that has experiences in the business field, and that’s what I was hoping for.”  
 
These responses align with the open-ended answers provided by teachers who participated in the online 
survey. On the survey, teachers noted that the program, “Provides [an] engaging curriculum, activities, and 
materials to help students connect their education to the work world” and that, “The professionals provided 
great real life examples and the students tend to listen more when they hear these from professionals.”  
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Volunteer Findings 
Volunteers have diverse backgrounds and varied experiences with JA. They provide another lens through 
which to examine the impact of the JA program.  
 
Volunteer Demographics 
Most volunteers participating in this assessment had participated in many previous JA programs, and were 
male.  

 
 

 
Volunteer Reported Characteristics of Program Implementation 
Most volunteers participating in this assessment participated in a JA program administered once a week, 
taught the program by themselves, and had help from the teacher with student activities. Less than half of 
volunteers reported that they used non-JA materials to supplement the program curriculum (46.7%; n=15). 
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Volunteers provided feedback on the use of supplemental materials. Several volunteers described bringing in 
treats or prizes to encourage participation; one volunteer brought in chocolate for the students and another 
gave a small prize to a group who had done best in one of the activities. Other volunteers highlighted their use 
of online videos to supplement the regular program. These volunteers mentioned that videos helped keep 
students’ attention, particularly during the discussion or presentation-oriented sessions.  
 
Volunteer Perception of Program Components, Thoroughness, and Engagement 
Most volunteers reported that they had received adequate training to deliver the JA Career Success™ program 
and all of them understood their role as volunteer. The majority of volunteers indicated that JA thoroughly 
addressed specific learning objectives, and agreed or strongly agreed that students were engaged in the JA 
program. Nearly all volunteers indicated that the instructional materials provided by JA were above average.  
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Exhibit 23. Volunteer Reported Level of Teacher Involvement in Program Delivery (n=14) 
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None of the volunteers interviewed by telephone believed students were not engaged during the whole 
program. Instead, volunteers noted that students tended to become more engaged as the program went on, and 
were especially active participants in sessions centered around activities. One volunteer explained students’ 
engagement during a JA in a Day program by saying, “They started quiet with only a little participation, but by 
the end of the day 85% of them were participating and wanted to participate, and were raising their hands. 
They were very interested.”  
 
A volunteer in a classroom that completed one session per week concurred, noting that, “As [students] started 
to see that one concept builds on top of the other, the next concept makes more sense, and the things we learn 
about in each session comes back to earlier sessions. They were raising their hands and remembering and 
telling me things; that let me know that they are engaged. [And] as the classes went on, they got more and more 
interested.” A third volunteer with several years of experience teaching JA also mentioned the high level of 
engagement in their classroom: “I have done [JA] Career Success™ twice now, and kids have been highly 
engaged…[Students] were pretty engaged all the way through. There is always the group that isn’t, but 85% of 
the kids are highly engaged. You can tell engagement by comments and questions that are totally dialed in, so 
you can see they were engaged.” 
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Volunteer Perceived Program Impact 
All volunteers (100%) reported that they believed JA Career Success™ had a positive impact on students (n=14). 
Furthermore, the majority of volunteers strongly agreed or agreed that the JA curriculum was impactful and 
agreed or strongly agreed that students developed or improved a myriad of skills by participating in JA. Fewer 
volunteers perceived that students had improved their entrepreneurial, leadership, or financial leadership 
skills, however. In addition to providing their level of agreement to statements regarding skills students 
developed or improved due to JA participation, volunteers were asked to identify three skills they thought 
students had most improved due to their participation in JA. The top three responses (n=14) were: 

1. Critical thinking (78.6%); 

2. Teamwork (71.4%); and 

3. Decision-making (57.1%). 
 
In interviews, some volunteers noted that students exhibited changes in their attitudes and behaviors towards 
their career choices. One volunteer recalled that the program helped students understand how their personality 
might shape their choice of career, saying, “One [student] said, ‘I don’t want a job that is high stress because I 
don’t work well under stress.’ Another said, ‘I get angry easily.’…Students learned self-assessment of that 
nature.” A different volunteer described the program as being, “A big aha moment for a lot of the kids. When 
they use the personal priority cards and the priority triangle, that is huge. Then when they look into the 
different job families, that was very helpful to them, and you say kids say things like, ‘no, you know what? I 
really do want a job that works outside!’ and ‘oh, you mean I really could make good money?!’” 
 
Volunteers who provided answers to the open-ended questions on the online survey also had positive things to 
say about the program’s relevance for and impact on students. For instance, one volunteer noted that “[JA] 
provides [students] with some ‘real world’ experience that they may not entirely grasp at the time of the lesson, 
but I believe some of the information shared will sink in. Plus they get to see a working professional who is 
volunteering of his or her time to aid in the students’ success.”  
 
Volunteers identified that students’ biggest gains in knowledge were around how to conduct themselves in 
interviews and interpersonal communication skills. One typical comment from a volunteer was, 
“Communication is one thing I know my students had a bigger understanding of and appreciation for. They 
understood verbal and nonverbal communication, and had a better understanding of interview skills, realizing 
it is not always about technical skills. The idea of soft skills at the beginning was foreign to them but after going 
through the [program], they had a good grasp.” Another volunteer shared that, “In general, the students had a 
better understanding of interviewing skills, the types of things they might expect from an interview.” A 
different volunteer noted that after the program students also had a “heightened awareness of what questions 
to ask for a job that they’re trying on.” 
 
Volunteers also highlighted problem-solving skills as an area where students exhibited gains: “One of [the 
sessions] that was really good was…the problem-solving module, where we talked about problem-solving on 
the fly. I think that was a revelation to them, it increased their knowledge that when you get into the workplace 
and you are problem-solving, even though I don’t think people think of it that way, it’s creative problem-
solving…I think that was a good [activity], increasing their knowledge.” One of the other volunteers agreed, 
commenting that, “For the problem-solving, I think that the better skills that [students] learned are how to take 
a step back and take a look at the bigger picture when it comes to solving a problem instead of panicking.” 
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Volunteers who participated in phone interviews provided feedback on the relevance of the JA curriculum to 
students’ lives and futures. Several volunteers noted that students had not yet started working. One volunteer 
found that these students had a harder time understanding the relevance of the program, saying that, “In my 
class, a lot of kids didn’t have a job, so when talking about interviews, some of those things are more foreign to 
them.” Another volunteer noted that even though the students in the class where she taught were “special-
education kids, [and] they didn’t work…they seem to be very interested in trying themselves out in the world 
with what they learned in JA in a Day.”  
 
All volunteers interviewed provided examples of ways in which JA Career Success™ is relevant to students’ lives, 
both in high school and beyond. One volunteer shared, “The problem-solving, decision-making, critical 
thinking… they can basically use all of them in school.” Another characteristic comment from a volunteer 
about the program’s relevance was: “For [students] to start realizing that this is not just a kid they are going to 
sit next to in class, someone is their employer telling them to do something, there can’t be an attitude that 
comes along with it or dismissal; it has to be addressed and looked at. When there is a conflict, they have to 
analyze it, look at it, process it, work as a team and collaborate. If they listened and took in the information 
discussed, those were very good skills, very good life skills not just to use in the work place; they can use them 
in school, life.” 
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A common reaction from volunteers about the relevance of the program to students’ lives was that even if 
students were not yet able to fully appreciate the skills and lessons being taught, they would come to do so with 
time. For instance, one volunteer explained that, “I do believe at some point along the way, this information 
will come back; they will be in a situation where they will know this is what to do.” A different teacher agreed, 
saying “I think that any knowledge…I’m talking about even ten percent, if they retained it from the program, 
would help them out in their professional life.” 
 
Volunteer Satisfaction 
When asked if they would participate in JA again, all volunteers (100%) indicated they would (n=14). Through 
telephone interviews and answers to the open-ended questions on the online survey, volunteers were asked to 
provide feedback on their experience with JA. There was very little consensus among volunteers about the 
things they were dissatisfied with. Some volunteers remarked that the program underemphasized non-verbal 
communication, while others noted that non-verbal communication was prioritized at the expense of content. 
Volunteers also agreed with teachers that there was frequently not enough time to complete the whole session, 
and that there should be more activities in the program and less discussion. 
 
All of the volunteers interviewed expressed satisfaction with the program. One volunteer said, “[JA Career 
Success™] is a timely and very appropriate class to provide students.” Another volunteer shared, “This is a great 
program with a good curriculum. I enjoy volunteering with JA and look forward to doing so again.” 
 
Volunteers highlighted their satisfaction with changes in the curriculum since the last time they had taught it, 
saying, “JA used to be really outdated – all the costs and information has been updated, and it’s way better than 
in the past… I really like this curriculum.” Other volunteers mentioned that they are excited to teach the 
program again in the future: “I always enjoy [volunteering with JA]. This is my third JA activity and they’re 
always a lot of fun; students get a lot out of it. I look forward to doing it again.”  
 
Volunteers were also generally satisfied with the curriculum itself. In one interview, the volunteer noted that 
“JA provides resources to analyze information and puts it in a nice concise package to deliver to students.” 
Another said “I thought [JA] did an excellent job putting [the program] together,” while a third volunteer 
remarked that the, “Curriculum offers good scenarios, helps to pull out obvious things, mistakes people make, 
demonstrating issues in a more literal way. It helps kids draw from their own experience and apply it.”  
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Student Findings 
Feedback from students, including assessment responses as well as an online focus group with one classroom, 
was used to determine the overall impact of JA Career Success™ on student knowledge, attitudes, and behaviors.  
 
Student Demographics 
Most program students who completed a post-program assessment were in 11th grade and had never 
participated in JA before. Most program students who completed both a pre- and a post-program assessment 
were in 11th grade and had never participated in JA before, while most control students were in 9th grade and 
had never participated in JA before.  
 

Exhibit 31. Student Demographics 

 
Program Control 

Post Only Pre & Post Pre & Post 

Grade (n) 334 229 202 

8th 3.3% 4.4% 0% 

9th 24.9% 17.9% 39.1% 

10th 17.1% 16.6% 21.3% 

11th 35.0% 40.6% 28.7% 

12th 19.8% 20.5% 10.9% 

Previous JA Experience (n) 334 229 201 

No Previous Experience 63.2% 63.3% 54.7% 

Previous Experience 36.8% 36.7% 45.3% 
 
Program Impact on Students 
Assessments results for students are a key element of this summative assessment as pre-program and post-
program assessment data, along with comparison data, provide evidence of student learning and 
attitudinal/behavioral changes due to involvement in JA. 
 
Student Knowledge Change 
Students were asked nine knowledge questions on the pre- and post-program assessments. A knowledge score 
for the pre- and post-program assessment was derived by adding the number of total correct responses. The 
majority of program students answered most questions correctly on both the pre-program and post-program 
assessment; however, the majority of control students answered most questions incorrectly on the post-
program assessment. Exhibit 32 displays the average pre- and post-program assessment score for both program 
and control students. The average change score (post-program assessment knowledge score minus pre-
program assessment knowledge score) of the program group (mean=1.4; SD=2.1) and the control group 
(mean=-.1; SD=1.6) was statistically different (p<.05); the program group showed a higher increase in 
knowledge gain. The associated effect size (r=.35) indicates a small to medium effect size. Additional detail on 
whether students answered each question correctly or incorrectly on the both the pre-program assessment and 
the post-program assessment can be found in the Technical Appendix.  
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To fully understand the impact of a program, it is often helpful to explore whether some variables can predict a 
specific outcome. One way to test this notion is to conduct a statistical process called “multiple regression,” 
which measures which variables influence the accurate prediction of another variable, such as an outcome 
variable. In this assessment, two variables, participation in the current JA program (program or control group) 
and prior experience with JA, were analyzed to see how much they can predict the amount of change in 
knowledge scores. The result of that analysis indicated that participating in JA predicted a higher change score, 
regardless of prior participation in JA, meaning that participating in JA Career Success® does appear to 
positively impact knowledge change on core program concepts. Additional detail regarding this analysis can be 
found in the Technical Appendix.  
 
To determine if certain factors contribute to the knowledge gain observed in program students, chi-square 
analyses to measure the association between various factors and knowledge change were performed. The 
association between teacher reported use of non-JA materials to supplement the curriculum and change in 
knowledge score was statistically significant (p<.05). A higher percentage of students with teachers who 
reported using non-JA supplemental materials made knowledge gains compared to students with teachers who 
reported not using non-JA supplemental materials.   
 

 
  

 5.0   5.4  
 6.4  

 5.4  

Program Students (n=229) Control Students (n=202)
Pre-Score Post-Score

Exhibit 32. CS Average Knowledge Pre-Score and Post-Score  
for Program and Control Students 

43.8% 

16.7% 

56.3% 

83.3% 

No Usage of Non-JA Materials (n=32) Usage of Non-JA Materials (n=108)

No Knowledge Gain Knowledge Gain

Exhibit 33. Relationship between Teacher Reported Usage of  
Non-JA Materials and Change in Student Knowledge* 
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The association between teacher reported prior experience with JA (teachers with no prior JA experience and 
teachers with prior JA experience) and change in student knowledge was not statistically significant (p>.05); 
the percentage of students was similar across groups. 
 

 
 
In the online student focus group, students were asked about the most important thing they learned in JA. 
Students listed the 4C’s, as well as “interview skills,” “to give firm handshakes and give eye contact and to shut 
up,” and “how to make good first impressions” as key learnings. Students also provided qualitative feedback on 
what two things they learned from participating in the program. The top five response categories from students 
included: 

 Interview & job application skills ; 

 4C's (critical thinking, creativity, collaboration, communication); 

 People skills/Soft skills; 

 How to manage money; and  

 Learned about my future/how to plan for the future (e.g. goal setting). 

 
  

33.2% 
22.4% 

66.7% 
77.6% 

First JA Experience (n=6) Prior JA Experience (n=134)
No Knowledge Gain Knowledge Gain

Exhibit 33. Relationship between Teacher’s Prior JA  
Experience and Change in Student Knowledge 
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Program Impact on Student Attitudes 
Program students provided their responses to six attitudinal statements on the pre-program and post-program 
assessment, as seen in Exhibit 34. A statistical procedure to measure changes in attitude was used to compare 
students’ responses on the pre-program and post-program assessment was conducted. Program students 
demonstrated improved attitude on the post-program assessment compared to the pre-program assessment for 
the following statements: 

 I have set goals for my future; and  

 I feel in control over how my future will turn out. 

Additional detail regarding this analysis can be found in the Technical Appendix. 
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28.1% 

21.7% 

8.1% 

10.0% 

13.6% 

12.7% 

7.3% 

6.8% 

9.9% 

9.5% 

45.7% 

43.9% 

47.1% 

42.5% 

46.8% 

45.5% 

21.5% 

21.9% 

29.3% 

35.1% 

15.1% 

19.3% 

19.5% 

29.9% 

37.6% 

44.8% 

33.6% 

37.7% 

68.9% 

69.9% 

55.9% 

54.1% 

78.0% 

76.1% 

Strongly Disagree Disagree Neither Agree/ Nor Disagree Agree Strongly Agree

Exhibit 34. Student Reported Pre- and Post-Participation Levels of Agreement Regarding Attitudes** 

I feel in control over 
how my future will 
turn out. (n=221) 

Pre 
 
Post 

I feel good about 
myself. (n=220) 

Pre 
 
Post 

Doing well at 
school is important 
to me. (n=222) 

Pre 
 
Post 

I expect to graduate 
from high school.      
(n=218) 

Pre 
 
Post 

I expect to go to 
college. (n=219) 

Pre 
 
Post 

I have set goals 
for my future. 
(n=221) 

Pre 
 
Post 

**Note that only percentages larger than 5% are displayed. 
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On the post-program assessment only, program students were asked to rate their level of agreement to a series 
of attitudinal statements. When provided statements connected to school, most students agreed or strongly 
agreed that JA made them realize the importance of staying in school. High percentages of students also 
reported that the things they learn in JA will help them do better in school and that JA made school more 
interesting to them.   
 

 
 
 
 
 
 
  

7.4% 

8.2% 

9.6% 

12.2% 

15.6% 

7.1% 

10.7% 

13.9% 

14.4% 

12.9% 

28.0% 

34.8% 

34.9% 

37.0% 

40.5% 

39.1% 

31.4% 

29.9% 

27.2% 

21.8% 

18.5% 

14.9% 

11.7% 

9.2% 

9.2% 

JA made me realize the importance
of staying in school. (n=325)

The things I learn in JA will help me
do better in school. (n=328)

JA made school more interesting to
me. (n=324)

I look forward to going to school
more on the days JA takes place.

(n=327)

My involvement in JA has helped
me stay out of trouble in-school.

(n=326)

Strongly Disagree Disagree Neither Agree/ Nor Disagree Agree Strongly Agree

Exhibit 36. Student Reported Post-Participation Levels of Agreement of Attitudes related to School 
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Program students also provided feedback on statements regarding current and future issues. Results are 
presented by the percentage of students who strongly agreed with the statement. Most students agreed or 
strongly agreed that the things they learned in JA will be important later in life, will help them get a good job, 
will help them be successful in life, and connected what they learned in the classroom with real life. A majority 
of students also reported that the JA volunteer made them feel important. Students were more ambivalent 
about whether JA has helped them stay out of trouble outside of school or taught them how to manage their 
money.   

 
 
 
  

**All percentages less than 5.0% are not displayed 
 

6.4% 

7.0% 

12.5% 

9.8% 

6.1% 

8.0% 

13.8% 

14.9% 

20.8% 

22.2% 

29.1% 

34.8% 

29.7% 

44.3% 

32.6% 

47.1% 

44.7% 

42.0% 

35.1% 

40.4% 

20.5% 

34.5% 

24.8% 

24.6% 

20.2% 

17.7% 

15.0% 

8.9% 

8.2% 

The things I learned in JA will be
important later in life. (n=327)

The things I learned in JA will help
me get a good job. (n=329)

The things I learned in JA will help
me be successful in life. (n=326)

My JA volunteer makes me feel
important. (n=328)

JA connected what I learned in the
classroom with real life. (n=327)

My involvement in JA has helped
me stay out of trouble out-of-

school. (n=327)

Junior Achievement taught me how
to manage my money. (n=328)

Strongly Disagree Disagree Neither Agree/ Nor Disagree Agree Strongly Agree

Exhibit 37. Student Reported Post-Participation Levels of  
Agreement of Attitudes related to Outside of School** 
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Student Satisfaction 
Program students were asked if they would recommend this program to a friend. A large majority (74.0%) 
indicated they would recommend this program to a friend, indicating that most students were satisfied with 
the program (n=300). Students who participated in the online focus group had similar feedback as the teachers 
and volunteers with regards to their overall engagement in the program: they would have liked there to be 
more activities and for the activities and jobs to be more relevant to the experiences they are likely to have 
currently or in the near future. Several students commented that the future job priorities pyramid was not 
particularly helpful; this feedback contrasts with the perception of the volunteers who generally thought it was 
one of the most fruitful activities for students. When asked what they did like about JA Career Success™, the 
students named the volunteer who taught their class and the hands-on activities as the best part of their 
experience. Students also mentioned the tower-building activity as a particularly enjoyable session. Students in 
the focus group were also asked to rate the JA program on a scale of 1-10; the average score was 8.14 (n=14). 
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Stakeholder Recommendations  
Teachers and volunteers provided additional feedback as to how JA Career Success™ could be further improved. 
Overall, teachers suggested slight changes to the program curriculum. Many of their comments suggested ways 
to make the curriculum more interactive or that there was occasionally too much material to cover in the 
session. 

 Seven teachers (77.8%; n=9) suggested slight changes to the JA Career Success™ curriculum, in 
particular commenting that the curriculum could include more hands-on activities. Suggestions to 
make the curriculum more engaging included incorporating more small-group work or hands-on 
activities, and allowing for more differences in learning styles. Teachers also suggested allowing more 
time for students’ written responses and allowing students to keep all pieces of the JA curriculum for 
the entire week.  

 Three teachers (33.3%; n=9) noted the material was too much to cover during the allotted time. For 
example, one teacher noted that they think the times should be expanded to an hour per session and 
another that the curriculum should provide more time for activities. One teacher said that, though it 
was their choice to participate in JA in a Day, they would not make that choice again since it needs to 
be broken up. 

 
Volunteer suggestions to improve the overall curriculum varied widely:  

 Almost half of volunteers (47.4%; n=19) commented that the materials could be improved in one way 
or another, though their suggestions varied significantly. Generally speaking, they commented that 
certain session materials could be made clearer, of higher quality, or more engaging.  

 Over 20% of volunteers (21.1%; n=19) mentioned time constraints with the existing curriculum, 
suggesting that one activity be removed from every session or the first few sessions.  

 Over 20% of volunteers (21.1%; n=19) suggested changes to the topics from the curriculum. 
Volunteers suggested adding more information on charities and nonprofits, expanding to a 6th or 7th 
session, and adding a discussion of entrepreneurship. 

 
Additional comments or suggestions from volunteers and teachers included: 

 Integrate some of the successful pieces from the old program into the new program to make it stronger 

 Incorporate more technology  

 Bring in more visitors from the community 

 Provide students with a folder to carry all of their materials 

 Provide a thank you luncheon for volunteers 
 
Feedback solicited from teachers and volunteers through the telephone interviews and answers to the open-
ended questions on the online survey were consistent with these recommendations. One teacher interviewed 
suggested having the students work with, “More realistic cover letters or profiles…Or having students make 
their own profile and having groups judge the best. On the surface level it made them aware that they should 
look over their own profile and make it better, but they never actually did that. It would be great to come out of 
[the program] with a solid resume that they could then use to apply to a job this summer.” Another common 
piece of feedback was to ensure greater coordination and “collaboration time between the educator and JA 
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business person… The materials JA puts together are amazing but the method of delivery needs to be a priority 
for the program.” 
 
Volunteers tended to emphasize the need for more work on the 4C’s in the program. One volunteer described 
the additional emphasis they put on interpersonal communication, particularly teaching students to give firm 
handshakes and dress professionally. Several volunteers also noted that clearer directions for the conflict 
management role-playing activity would be helpful. Volunteers also noted the time constraints, particularly 
when schools do not have 60 minute classroom sessions.  
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Conclusions 
The aim of this summative assessment was to measure the impact of one of Junior Achievement USA’s (JA) 
high school programs: JA Career Success™. Program and control students were administered pre- and post-
program assessments to identify and measure changes in student knowledge and attitudes, student satisfaction, 
and short-term student behavior. In addition, volunteer and teacher satisfaction, perceived impact, ability of 
the program to address learning objectives, and relevance were also assessed through online surveys which 
were administered after the volunteers and teachers had participated in JA. In order to obtain additional 
feedback regarding program impact, five teachers and eight volunteers were interviewed, along with one class 
of 15 students who participated in an online focus group.  
 
Most classrooms that participated in JA Career Success™ had a teacher and volunteer who both had previous JA 
experience and was comprised of students in the 11th grade. The program was implemented over the course of 
seven weeks and had minimal teacher involvement. The program had a positive impact on student knowledge, 
as the program students had a higher change in knowledge compared to control students. Participation in JA 
led to significant attitudinal changes; students reported feeling better about themselves, and that doing well at 
school was important to them. Teachers and volunteers also reported that students developed or improved 
teamwork, problem-solving and critical-thinking skills.  
 
Volunteers and teachers indicated they understood their role and reported that the instructional materials were 
excellent. Teachers indicated that the curriculum reflected that state’s educational standards and was age-
appropriate. Teachers and volunteers agreed that the program was age-appropriate. Some stakeholders worked 
with students who were already working, while others had classes with students who had not yet begun 
working. Although the teachers and volunteers whose students had not yet entered the workforce noted that 
some of the sessions were a little abstract for their students at the current time, there was a consensus among 
the teachers and volunteers that the sessions contained information and lessons that their students would find 
useful in the future. 
 
Teachers and volunteers concurred that students were engaged throughout the program, and that engagement 
increased over the course of the sessions. Teachers and volunteers were also in agreement that the greatest 
student engagement came during the hands-on activities, and that it was often helpful to incorporate videos or 
other interactive elements (food, prizes) into the discussion sessions.  
 
Teachers were pleased with the effectiveness of their volunteers, and noted repeatedly how important and 
useful it was for students to hear the perspective of outside experts when talking about job readiness. 
Volunteers perceived this impact as well, and the students who provided first-hand feedback in the focus group 
also praised the volunteer who led the program in their classroom.  
 
The statistical analyses used to compare gains in student knowledge showed, relative to the control groups, 
students who participated in JA Career Success™ exhibited statistically significant gains in knowledge, 
regardless of whether or not they had participated in previous JA programs. These gains were quantitatively 
modest, but attested to by all stakeholders: teachers, volunteers, and the students themselves.  
 
Teachers emphasized the gains in their students’ attitudes regarding career paths and appreciation of 
collaboration and teamwork. Volunteers noted students’ increased interest in connecting their personal 
priorities to job opportunities, their strengthened interpersonal skills, and their understanding of what makes a 
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successful interview. Students also mentioned their increased understanding of the 4C’s and the details of 
building a resume. 
 
All stakeholders were satisfied with their experience participating in JA. Teachers were pleased with the 
emphasis the program placed on collaboration and the relevance of the activities and sessions to students’ lives. 
Volunteers enjoyed working with engaged students and sharing their own experiences; they also liked the 
materials used to teach the sessions. Students also liked the sessions and the program, and reported that JA 
made school more interesting to them. Students also indicated that JA contributed positively to their sense of 
control over their lives and their intention to graduate from high school and go to college.  
 
Teachers, volunteers, and students all agreed that one way to improve the program would be to have more 
hands-on activities and less discussion. However, the key to a successful JA Career Success™  program appears 
to be finding an engaging volunteer who works well with the classroom teacher, is able to effectively facilitate 
student activities, and has innovative ideas for connecting his or her professional experiences to the students’ 
lives. 
 
A higher proportion of students whose teachers reported that supplemental materials were used during the 
program had a positive change in knowledge about the program’s concepts and learning objectives, relative to 
students whose teachers did not report using supplemental materials; this difference was statistically significant 
(p<.05). This finding suggests that when teachers or volunteers bring in outside materials, students 
participating in the JA program grasp and retain the program’s concepts more thoroughly.   
 
Approximately one-quarter of students increased their knowledge and understanding of the concepts tested on 
the pre- and post-program assessment. Larger proportions of students maintained their knowledge, 
particularly on questions around work environment, the 4 C's, soft skills, collaboration and creativity, and 
problem-solving. A relatively large percentage of students did not come to understand concepts associated with 
future job demand, conflict management, and interview skills. The variability in student knowledge gain across 
the questions suggests that for the most part students were being exposed to new concepts during their 
participation in JA Career Success™. The consistent, if somewhat low, proportion of students who did master 
the concepts speaks to teachers' and volunteers' perception that the program is age-appropriate but particularly 
relevant to students who have already begun working. 
 
Overall, JA Career Success™ in its current form is an impactful program. Program students had a higher change 
in knowledge compared to control students. Participation in JA led to significant attitudinal changes; students 
reported feeling better about themselves, and that doing well at school was important to them. Teachers and 
volunteers also reported that students developed or improved teamwork, problem-solving and critical-thinking 
skills.  
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