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About Junior Achievement USA® (JA) 

 
 

 
Junior Achievement is the world's largest organization dedicated to giving young people the knowledge and 
skills they need to own their economic success, plan for their future, and make smart academic and economic 
choices. JA programs are delivered by corporate and community volunteers, and provide relevant, hands-on 
experiences that give students from kindergarten through high school knowledge and skills in financial 
literacy, work readiness and entrepreneurship. Today, JA reaches 4.4 million students per year in 118 markets 
across the United States, with an additional 5.7 million students served by operations in 120 other countries 
worldwide. Visit www.ja.org for more information. 
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Junior Achievement USA (JA) is the world's largest 
organization dedicated to giving young people the 
knowledge and skills they need to own their 
economic success, plan for their future, and make 
smart academic and economic choices. JA 
Economics for Success® is a middle school program 
that targets the JA pillar of financial literacy. Over 
the course of six sessions, students explore choices 
and self-knowledge, education and career options, 
using credit, credit score, and financial risk.  JA 
Economics for Success® equips students with tools 
to explore their skills, interests, and values, and the 
world at work to make informed education, career, 
and life decisions.  
 
The aim of this summative assessment was to 
measure the impact of JA Economic for Success®. 
Conducted during spring 2014, this summative 
assessment measured the impact of JA Economics 
for Success® on students in seven JA Areas by 
measuring and comparing student knowledge and 
attitudes, student satisfaction, and short-term 
student behavior as a result of their participation in 
the program. In addition, the assessment addressed 
volunteer and teacher satisfaction, perceived 
program impact, ability of the program to address 
learning objectives, and relevance to students’ lives. 
 
Post-program surveys were administered to 
teachers and volunteers. Pre-program and post-
program assessments were administered to 
program students (students who participated in JA 
Economics for Success®) and to control student 
(students who did not participate in the program). 
The responses of program students were compared 
to control students to determine how impactful the 
program was. Teachers and volunteers also 
participated in one-on-one interviews to provide 
more in-depth feedback on program impact and 
stakeholder satisfaction.  
 
 

Demographics and Implementation 
Characteristics 
Most teachers participating in this assessment were 
female, had taught for ten or more years, and had 
participated in six or more previous JA programs. 
By contrast, volunteers participating in the 
assessment tended to be male; however, most had 
also been a volunteer for many previous JA 
programs. Most students from both the program 
and control groups were in 6th grade and were 
participating in the program for the first time.  
 
A majority of the classrooms included in this 
report participated in a JA program administered 
as JA in a Day. Volunteers typically taught in a 
team while teachers supported volunteers by 
helping answer student questions. In addition, 
most teachers and volunteers used a variety of 
non-JA materials to supplement the program 
curriculum. These supplemental materials 
included online resources or videos, as well as 
advertisements.   
 
JA Program Effectiveness and Engagement 
Nearly all teachers who participated in the 
assessment described their volunteers as effective, 
and both teachers and volunteers reported that 
they were adequately trained and clear about their 
program roles and responsibilities. 
 
Teachers reported that the program addressed its 
learning objectives and that the program was age-
appropriate, and for the most part, aligned with 
their state’s educational standards and regular 
course curriculum. Teachers conveyed a high level 
of satisfaction with volunteers, reporting that 
volunteers were always prepared when they came 
to the classroom and that volunteers were 
dedicated to the program. Teachers and volunteers 
also concurred that students were engaged 
throughout the program. Volunteers indicated that 
students were excited to participate and that they 
most enjoyed the program activities. 

Executive Summary 
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Program Impact 
Program students demonstrated larger knowledge 
gains regarding program's concepts compared to 
the control group. These gains were modest but 
statistically significant, meaning that the difference 
was not due to chance. A high proportion of 
students demonstrated knowledge maintenance 
(answered correctly on the pre-program and post-
program assessment), particularly on questions 
about credit score, budgeting, long terms goals and 
education. A relatively large percentage of students 
did not master the concept of insurance coverage. 
The variability in student knowledge gain across 
the questions suggests that, generally speaking, JA 
Economic for Success® exposes students to new 
concepts but not all students may master these 
concepts during the program.    
 
Students participating in JA Economic for Success® 
demonstrated significant attitudinal changes; 
students reported feeling better about themselves, 
feeling more in control over how their future will 
turn out, and having set goals for their future after 
participating in the JA program. Program students 
also showed behavioral changes; students said they 
know how to spend money, talk to their parents or 
guardians about financial goals, use a budget to 
plan how they spend money, and save money for 
future needs and wants. Teachers and volunteers 
also reported that students developed or improved 

their decision-making, financial literacy, critical 
thinking, and problem-solving skills. 
 
Program Satisfaction 
Teachers, volunteers, and program students were 
all satisfied with their experience with JA. Teachers 
indicated that they would participate in JA again. 
Additionally, teachers reported that they were 
largely satisfied with the materials and that 
students seemed to grasp many concepts. 
Volunteers also noted that they would participate 
in JA again and that they were glad to see that 
students were engaged during program activities. 
Students indicated that they would recommend the 
program to a friend and that they most enjoyed the 
games because they were fun, interactive, and 
allowed them to make their own decisions and 
choices. 
 
Recommendations 
Teachers and volunteers agreed that one way to 
improve the program would be to allow more time 
for activities. Additionally, they suggested JA 
improve program materials by adding more visuals 
(such as videos) and including more board games; 
put more emphasis on career clusters, education, 
interview skills and resume writing; and focus less 
attention on insurance, and debit and credit as 
these topics are less relevant to middle school 
students. 
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Introduction 
The aim of this summative assessment was to measure the impact of one of Junior Achievement USA’s (JA) 
middle school programs: JA Economics for Success®. This assessment took place during spring 2014 and 
measured impact by identifying changes in student knowledge and attitudes, student satisfaction, and short-
term student behavior. In addition, volunteer and teacher satisfaction, perceived impact, ability of the program 
to address learning objectives, and relevance were also assessed.  
 
All JA middle school programs are developed with a primary emphasis on entrepreneurship, financial literacy, 
and work readiness, while providing a strong secondary emphasis on mathematics, reading, and writing skills.  
Students learn fundamental business and economic concepts, explore career interests and opportunities, and 
develop work readiness skills. JA Economics for Success® targets the JA pillar of financial literacy. Over the 
course of six sessions, with topics including choices and self-knowledge, education and career options, using 
credit, credit score, and financial risk, JA Economics for Success® equips students with tools to explore their 
skills, interests, and values, and the world at work to make informed education, career, and life decisions. 
Exhibit 1 summarizes the core learning concepts addressed in each of the six sessions of JA Economics for 
Success®.  
 

Exhibit 1.  Overview of JA Economics for Success®  Sessions 

Session Summary 

Session 1: 
Mirror, Mirror 
 

Students make choices to better understand the concept of self- knowledge—the awareness of their 
skills, interests, and values—as they consider education, careers, and other life choices. 

Session 2: 
Be a Success 
 

Students learn how to set goals for their financial future. They play the Be a Success Game to see the 
connection between personal finance, education, and careers. 

Session 3: 
Keeping Your 
Balance 
 

Students receive Occupation Cards and observe how different jobs provide different monthly 
salaries. Based on those monthly salaries, students evaluate the opportunity cost when making 
budget decisions. 

Session 4: 
Savvy Shopper 
 

Students examine how consumers pay for goods and services. They discuss the advantages and 
disadvantages of using debit and credit cards. 

Session 5: 
Keeping Score 
 

Students examine how a credit score is determined and learn about the consequences of a positive 
and negative credit report. 

Session 6: 
What’s the Risk? 

Students learn that life involves risk and that insurance and personal responsibility help to reduce 
the financial consequences of loss or injury. 

 
Summary of Methods 
Seven JA Areas participated in the JA Economics for Success® summative assessment. In order to obtain 
feedback from participants, Harder+Company Community Research, the contractor selected to implement the 
summative assessment, administered surveys and protocols for participating teachers, volunteers, and students 
(program and control) at participating JA Areas.  
 
As seen in Exhibit 2, two post-program online surveys (one for volunteers and one for teachers) were 
administered immediately following the conclusion of the program to identify the program’s impact, relevance, 
and how well it addressed the learning objectives. Additionally, questions related to classroom characteristics, 
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program implementation, and program recommendations were also included. A sample of teachers and 
volunteers was interviewed via phone to obtain additional perceptions of program impact.  
 

Exhibit 2. Summative Assessment Design 

 
 
Both program and control students were administered two assessments: a pre- program assessment 
administered prior to program implementation, and a post-program assessment administered within 24-hours 
post program implementation. The time frame of when post-program assessments were administered to 
control students varied by teacher and JA Area; the time frame ranged from the following day after the pre-
program assessments to six weeks. The pre- and post-program assessments contained the same set of 
demographic, knowledge, and attitudinal questions; the post-program assessment included additional 
attitudinal questions. In order to measure and compare knowledge and attitudinal change, pre- and post-
program assessments were matched using a combination of students’ last name and date-of-birth. Some 
analyses only include program students’ post-program assessments. Focus groups with students to obtain 
additional feedback were initially intended but due to scheduling conflicts, only one class participated. The 
focus group was conducted using an online-chat interface where students were asked questions via the phone 
and inside the chat window. Students were then instructed to respond to other student’s comments.  
 
  

JA Program 
Participation 

Pre-
Program 

Assessment 

Program 
Students 

Control  
Students 

Post- 
Program 

Assessment 

Teachers 

Volunteers 

Post- 
Program 
Surveys 

JA Program 
Participation 
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Exhibit 3 provides details of the number of participating teachers, volunteers, and students in each JA Area. 
 

Exhibit 3. Overview of Participating Areas and Stakeholders 

 Number of Participants 

JA Area 

Program Control 

Teachers Volunteers Students Students 

Survey Interview Survey Interview Pre Post Focus 
Group Pre Post 

JA of Greater 
Washington 

4  1 4 0 97 99 0 53 54 

JA of Greater  
Cleveland 

2 1 2 1 47 47 0 50 24 

JA of Greater 
Birmingham 1 0 1 1 0 0 0 0 0 

JA of Greater 
St. Louis 6 0 1 1 13 0 1 (n=28) 16 16 

JA of Middle 
America 0 0 1 0 0 0 0 0 0 

JA of Kentuckiana 1 0 0 1 55 53 0 55 0 

JA of Oklahoma 0 0 0 0 0 0 0 53 50 

Total 14 2 9 4  212 199 28 227 144 

 
Surveys that were returned were tracked, and weekly status reports were sent to JA Area Staff to assist in 
monitoring response rates at each site. Weekly email reminders with links to the online surveys were also sent 
to adult stakeholders. Efforts were made to interview eight program teachers and eight program volunteers; 
potential interview participants were contacted at least three times.  
 
Analyses and Effect Size 
Students’ pre- and post-program assessments were matched using their last names and dates-of-birth. 
Quantitative data were entered into a standard statistical program (Statistical Package for the Social Sciences: 
Version19) and analyzed using standard statistical procedures. Totals for specific survey items may not equal 
the overall sample size if some respondents left that item blank. The n-size for each variable is presented in the 
data tables and charts. In most cases, descriptive analysis (i.e., response frequencies) is provided. Various 
statistical tests were conducted based on the specific research question being answered. Findings noted as 
“statistically significant” are based on a p-value less than or equal to 0.5 and indicate that the groups being 
compared were different from one another in a statistical sense, and that the difference is not by chance alone; 
significant findings are noted with an asterisk (*). However, please note that tests of significance are sensitive to 
sample size; the larger the sample size the easier it is to show a “statistically significant difference”. When a 
significant difference is found, other metrics should be explored in tandem with the discovery, including the 
mean or median, standard deviation, and effect size (when calculated). 
 
As noted above, to more effectively explore the impact of the program on student knowledge, analysis of effect 
size is included. The effect size is the magnitude, or size, of an effect. It is useful to include as it provides a 
“practical” or “meaningful” context to the statistical significance (i.e., something can be statistically significant, 
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but not meaningfully different). The range for effect size is typically from -3.0 to 3.0. A general rule of thumb is 
that r=0.2 is considered a 'small' effect size, 0.5 represents a 'medium' effect size and 0.8 or greater is a 'large' 
effect size.  
 
Qualitative data from open-ended survey responses and interviews were analyzed using content analysis, an 
approach which comprehensively examines participant commentary for trends and emerging themes. A 
software program (ATLAS.ti) was utilized for this process. 
 
Overview of Findings 
Findings are based on survey, interview, and focus group responses. Findings are separated by stakeholder 
(teacher, volunteer, and student) and stratified into the following sections, as applicable: 

 Demographics of Participants: Demographic findings highlight information about prior involvement 
and other key pieces of information (number of years teaching, gender, etc.) for all stakeholders. 

 Characteristics of JA Program Implementation: As each stakeholder had a different role 
implementing the program, teachers and volunteers were asked to provide a host of feedback related 
to program implementation. It is important to ascertain how the program was implemented, as this 
information contextualizes the observed level of impact the program had on student outcomes. 
Students were not asked any program implementation questions; therefore, they do not have findings 
associated with this section. 

 Perception of JA Program Components, Effectiveness, and Engagement: Both teachers and 
volunteers provided feedback regarding their perception of their own preparation and role 
administering the program, how well learning objectives were effectively addressed during the 
program, the level of student engagement, and the quality of instructional materials. Additionally, 
teachers were asked to rate the effectiveness and value of their JA volunteer, and alignment and 
appropriateness of the JA curriculum. Students were not asked any questions related to this section; 
therefore, they do not have any findings associated with this section. 

 Program Impact: In order to meet the changing education needs of students, JA programs are revised 
on a regular cycle. Demonstrating program impact is critical to validate the importance and value of 
JA Economics for Success® in its current iteration. Program impact was measured in a variety of ways 
including changes in students’ knowledge and attitudes, and teachers’ and volunteers’ perceptions of 
program impact. 

 Program Satisfaction: All stakeholders provided feedback related to their level of satisfaction with JA 
Economics for Success®. 
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Teacher Findings 
Without the support of teachers, JA program implementation would not be possible. Teachers also provide 
unique and critical feedback regarding the impact and alignment of the JA curriculum.  
 
Teacher Demographics 
Most teachers participating in this assessment had taught for ten or more years, had participated in many 
previous JA programs, and were female. 
 

 
 
 
 
  

7.1% 

14.3% 

28.5% 

50.0% 

1-2 years

3-5 years

6-9 years

10+ years

Exhibit 5. Teachers’ Previous  
Teaching Experience (n=14) 

14.3% 

42.8% 

0% 

42.9% 

First JA Experience

2-3 Programs

4-5 Programs

6+ Programs

Exhibit 4. Teachers’ Previous  
JA Experience (n=14) 

14.3% 

85.7% 

Male

Female

Exhibit 6. Teachers’ Gender (n=14) 
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Teacher Reported Characteristics of Program Implementation 
Most teachers participating in this assessment had participated in a JA program administered in one day, had 
one or two volunteers teach the program, and helped the JA volunteer with the student activities and 
answering students’ questions. Several teachers used a variety of non-JA materials to supplement the program 
curriculum (28.6%; n=14) either for one session (50.0%; n=2) or for several sessions (50.0%; n=2). The 
majority of teachers who utilized supplemental materials used videos and online resources. 

 

 
 

  

0% 

7.1% 

28.6% 

64.3% 

Twice a Week

Other

Once a Week

JA in a Day

Exhibit 7. Teacher Reported Program  
Delivery Format (n=14) 

14.3% 

42.9% 

42.9% 

Other

One

Two

Exhibit 8. Teacher Reported Number of Volunteers 
who Taught the Program (n=14) 

0% 

0% 

15.4% 

61.5% 

61.5% 

I co-led the program with the JA volunteer.

I did not observe the JA volunteer deliver the program.

I observed the JA volunteer but did not get actively
involved in the lesson.

I helped the JA volunteer with the student activities.

I walked around and helped answer student questions.

Exhibit 9. Teacher Reported Level of Teacher Involvement in Program Delivery (n=13) 
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7.1% 

7.1% 

28.6% 

28.6% 

64.3% 

64.3% 

 The JA volunteer(s)
provided value to

the program. (n=14)

I understood my role
as a teacher. (n=14)

Strongly Disagree Disagree Neither Agree/ Nor Disagree Agree Strongly Agree

Exhibit 11. Teacher Reported Level of Agreement Regarding  
Understanding Their Role and Value of JA Volunteer 

 
 
 
 
 
 
 
 
 
 
 
 
 

 
Through telephone interviews, teachers were asked to provide feedback on the use of supplemental materials. 
One teacher found that the link to the “Cosby Show” episode that JA provided was useful as a supplement to 
the lesson because kids really connected to it and it tied into the lesson well. 
 
Teacher Perception of Program Components, Effectiveness, and Engagement 
Most teachers agreed or strongly agreed that they understood their role as a teacher and reported that the JA 
volunteer provided value to the program. Most teachers also reported that the learning objectives were 
thoroughly addressed and agreed or strongly agreed that the curriculum was age-appropriate, reflected that 
State’s educational standards, and aligned with their regular course curriculum. Additionally, most teachers 
agreed or strongly agreed that students appeared to understand the concepts presented, were engaged during 
discussions and activities, and were interested in the curriculum. Most teachers also indicated that the 
materials provided by JA were above average or excellent. 
 

 
 
 

 
 

 
 

 
 
 

 
 
 
 
 
 
 

0% 

0% 

25.0% 

25.0% 

25.0% 

75.0% 

75.0% 

Other, please specify

Maps

Advertisements

Magazines

Newspapers

Online resources

Video

Exhibit 10. Teacher Reported Use of Non-JA Materials by Type (n=4) 
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0.0% 

38.5% 61.5% 

Very Ineffective Somewhat Ineffective Somewhat Effective Very Effective

Exhibit 12. Teacher Reported Rating of Overall Effectiveness of JA Volunteer (n=13) 

 

 
 
 
 
 
 
Through a telephone interview, one teacher provided positive feedback on the effectiveness of the volunteers 
stating that over the 15 years the teacher had been doing JA, the volunteers always came in to the classroom 
prepared. Similarly, though the online survey, one teacher stated, “The JA volunteers are amazing! Their hard 
work and dedication makes each session exciting for the students.” 
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21.4% 

14.3% 

14.3% 

23.1% 

21.4% 

7.1% 

7.1% 

28.6% 

21.4% 

14.3% 

7.1% 

7.1% 

7.1% 

7.1% 

7.1% 

14.3% 

14.3% 

14.3% 

7.7% 

7.1% 

7.1% 

21.4% 

14.3% 

7.1% 

7.1% 

57.1% 

78.6% 

71.4% 

69.2% 

64.3% 

78.6% 

71.4% 

57.1% 

64.3% 

64.3% 

Students will apply their skills, interests, and values to
help determine a potential career path. (n=14)

Students will identify the connection between goal-
setting, personal finance, education and career choices.

(n=14)

Students will apply decision making to education and
career choices. (n=14)

Students will define the term income and differentiate
between gross and net income. (n=13)

Students will name ways to balance a budget. (n=14)

Students will identify the differences between debit and
credit cards and explain the advantages and

disadvantages of both cards. (n=14)

Students will describe the favorable or unfavorable
consequences of a high or low personal credit score.

(n=14)

Students will explain how insurance provides a method
to minimize financial risk. (n=14)

Students will explore the cost and consequences of risk.
(n=14)

Students will assess how personal responsibility plays a
part in minimizing risk. (n=14)

Not Addressed at All Slightly Addressed Moderately Addressed Thoroughly Addressed

Exhibit 13. Teacher Reported Rating of How Well Learning Objectives were Addressed 
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One teacher who participated in a phone interview provided feedback on how well the curriculum aligned with 
standards, stating that the program ties in with their social studies curriculum and those students were using 
the vocabulary they learned in JA during class. Another teacher stated that overall, “[JA] was interesting to 
them; they wanted to learn more.” 
 

 
 

14.3% 

7.1% 

7.1% 

21.4% 

14.3% 

7.1% 

28.6% 

21.4% 

35.7% 

28.6% 

35.7% 

28.6% 

50.0% 

The JA materials aligned well with my regular
course curriculum. (n=14)

The JA curriculum reflects the state’s 
educational standards. (n=14) 

The JA curriculum is age-appropriate. (n=14)

Strongly Disagree Disagree Neither Agree/ Nor Disagree Agree Strongly Agree

Exhibit 14. Teacher Reported Level of Agreement Regarding JA Curriculum 

14.3% 

14.3% 

7.1% 

14.3% 

28.6% 

28.6% 

35.7% 

35.7% 

57.1% 

64.3% 

50.0% 

50.0% 

Students appeared interested in
the curriculum. (n=14)

Students were engaged during the
activities. (n=14)

Students were engaged during
discussion. (n=14)

Student appeared to understand
the concepts presented. (n=14)

Strongly Disagree Disagree Neither Agree/ Nor Disagree Agree Strongly Agree

Exhibit 15. Teacher Reported Level of Agreement Regarding Student Engagement 
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Teacher Perceived Program Impact 
Nearly all teachers (92.9%) reported that they believed JA Economics for Success® had a positive impact on 
students (n=14). Furthermore, most teachers strongly agreed or agreed that the JA curriculum was impactful. 
Those teachers that indicated that it had a positive impact reported that the program provided students with 
hands-on experience, real-life examples, while teaching students about economics and their personal roles.  
 
In addition to providing their level of agreement to statements regarding the skills students developed or 
improved due to JA participation, teachers were asked to identify three skills they believed students most 
improved due to their participation in JA. The top three (n=12) responses were: 

1. Decision-making (83.3%); 

2. Financial literacy (66.7%); and 

3. Critical thinking (58.3%). 

 
When characterizing the impact of the program on students, the two teachers who participated in phone 
interviews reported that student proficiency in the topics covered in the JA program increased, and students 
had a general understanding of most of the topics covered after participating in JA. They also indicated that 
after participating in JA, students had a better understanding of taxes and insurance, the influence of education 
on jobs and future income, and were proficient in prioritizing basic needs. However, both teachers reported 
that students had difficulty grasping the concepts of credit and debit.  
 
Both teachers reported that students really seemed to grasp concepts covered in JA because students were able 
to repeat back what they had learned and have conversations about different topics covered in JA. One teacher 
indicated that students were more engaged as lessons went on because they had built more confidence and 
were able to ask more specific questions and utilize the vocabulary they had learned.  
 
 
 

14.3% 50.0% 35.7% 

Extremely Poor Below Average Average Above Average Excellent

Exhibit 16. Teacher Reported Rating of Instructional Materials Provided by JA (n=14) 

14.3% 50.0% 35.7% 

Extremely Poor Below Average Average Above Average Excellent

Exhibit 17. Teacher Reported Rating of Instructional Materials Provided by JA (n=14) 
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8.3% 

7.7% 

7.7% 

7.7% 

15.4% 

7.7% 

15.4% 

7.7% 

23.1% 

23.1% 

53.8% 

38.5% 

30.8% 

25.0% 

23.1% 

46.2% 

46.2% 

53.8% 

30.8% 

53.8% 

61.5% 

66.7% 

53.8% 

46.2% 

23.1% 

23.1% 

Teamwork (n=13)

Decision-making (n=13)

Problem-solving (n=13)

Critical thinking (n=12)

Interpersonal communication skills
(n=13)

Financial literacy skills (n=13)

Leadership skills (n=13)

Entrepreneurial skills (n=13)

Strongly Disagree Disagree Neither Agree/ Nor Disagree Agree Strongly Agree

Exhibit 18. Teacher Reported Level of Agreement Regarding Skills  
Students Developed or Improved by Participating in JA 
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Overall, both teachers participating in phone interviews indicated that the curriculum was relevant to students’ 
lives. Specifically, they explained that JA helped students make connections to the real world by giving them 
real world examples. One teacher said that participating in JA Economics for Success® will help students select 
classes they want to take that will help them get the education and experience they need for their future jobs. 
Additionally, JA has given students a set of tools and vocabulary that will help them in school and during job 
interviews. Similarly, teachers who provided feedback through online surveys indicated that JA teaches the 
students about economics and their personal roles by providing real life examples 
 
Teacher Satisfaction 
When asked if they would participate in JA again, all teachers (100%) indicated they would (n=13). Through 
telephone interviews, teachers were asked to provide feedback on their experience with JA. Overall, teachers 
were satisfied with the program and thought the materials were clear and that topics were explained well. One 
teacher stated, “I expected it to be like it was in the past, I was truly impressed with the new program. I like that 
it is individual lessons which doesn’t give students the opportunity to be sidetracked by anything else.” Despite 
the overall satisfaction, one teacher mentioned that time was an issue and sometimes there was not enough 
time to complete activities. Through online surveys, teachers also provided positive feedback about the 
program stating that JA was a wonderful experience and they loved the program. 

7.1% 7.1% 

7.1% 

7.1% 

7.1% 

7.7% 

14.3% 

14.3% 

14.3% 

28.6% 

15.4% 

21.4% 

21.4% 

35.7% 

64.3% 

71.4% 

76.9% 

57.1% 

57.1% 

64.3% 

The JA curriculum connects what
students learn in the classroom
with the outside world and their

future. (n=14)

The JA curriculum reinforces the
value of an education. (n=14)

The JA curriculum helps prepare
students to be successful in the

future. (n=13)

The JA curriculum encourages 
students’ creativity. (n=14) 

The JA curriculum exposes students
to new career possibilities. (n=14)

The JA curriculum helps prepare
students to make good decisions

about money. (n=14)

Strongly Disagree Disagree Neither Agree/ Nor Disagree Agree Strongly Agree

Exhibit 19. Teacher Reported Level of Agreement Regarding Impact of the JA Curriculum 



Prepared by Harder+Company for Junior Achievement USA JA Economics for Success® Summative Report    August 2014  14 

Volunteer Findings 
Volunteers have diverse backgrounds and varied experiences with JA. They provide another lens through 
which to examine the impact of the JA program.  
 
Volunteer Demographics 
Most volunteers participating in this assessment had participated in many previous JA programs, and were 
male.  

 
 

 
Volunteer Reported Characteristics of Program Implementation 
Most volunteers participating in this assessment participated in a JA program administered twice a week, 
taught the program with a team, and had help from the teacher in answering student questions. Several 
volunteers used a variety of non-JA materials to supplement the program curriculum (33.3%; n=9) for one 
session (33.3%; n=3), for several sessions (33.3%; n=3) or for all sessions (33.3%; n=3). The majority of 
volunteers who utilized supplemental materials said they used “other materials” including coupons, receipts, 
strengths finder book, and foreign currency.  
 

 
  

33.3% 

33.3% 

11.1% 

22.2% 

First JA Experience

2-3 Programs

4-5 Programs

6+ Programs

Exhibit 20. Volunteers’ Previous JA Experience (n=9) 

22.2% 

77.8% 

Female

Male

Exhibit 21. Volunteers’ Gender (n=9) 

0.0% 

0% 

44% 

55.6% 

Twice a Week

Other

Once a Week

JA in a Day

Exhibit 23. Volunteer Reported Program  
Delivery Format (n=9) 

0% 

44.4% 

55.6% 

Other

Taught by
Myself

Taught with a
Team

Exhibit 22. Volunteer Reported Program  
Teaching Format (n=9) 
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Through telephone interviews, volunteers were asked to provide feedback on the use of supplemental 
materials. One volunteer stated that he/she brought in props to help “wow” the kids and provide visuals for the 
topics being covered and provided candy for incentives.  
 
Volunteer Perception of Program Components, Thoroughness, and Engagement 
Most volunteers agreed or strongly agreed that they understood their role as a volunteer and that they received 
adequate training to deliver the JA Economics for Success® Program. Most volunteers also reported that the 
learning objectives were thoroughly addressed and agreed or strongly agreed that students appeared to 
understand the concepts presented, were engaged during discussions and activities, and were interested in the 
curriculum. Volunteers reported that the materials provided by JA were above average or excellent. 
 

0% 

11.1% 

22.2% 

33.3% 

66.7% 

The teacher was not present in the classroom.

The teacher co-led the program with me.

The teacher observed the session, but did not get
actively involved in the lessons.

The teacher helped with the student activities.

The teacher walked around and helped answer
student questions.

Exhibit 24. Volunteer Reported Level of Teacher Involvement in Program Delivery (n=9) 

0% 

33.3% 

33.3% 

33.3% 

66.7% 

66.7% 

100.0% 

Magazines

Newspapers

Maps

Video

Online resources

Advertisements

Other (specify)

Exhibit 25. Volunteer Reported Use of Non-JA Materials by Type (n=3) 
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11.1% 33.3% 

11.1% 

55.6% 

88.9% 

I received Adequate
Training to Deliver

the JA Program.
(n=9)

I Understood my
Role as a Volunteer

(n=9)

Strongly Disagree Disagree Neither Agree/ Nor Disagree Agree Strongly Agree

Exhibit 26. Volunteer Reported Level of Agreement Regarding  
Understanding Their Role and Training Provided by JA 
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11.1% 

11.1% 

11.1% 

11.1% 

11.1% 

11.1% 

11.1% 

11.1% 

11.1% 

11.1% 

22.2% 

22.2% 

11.1% 

33.3% 

22.2% 

44.4% 

44.4% 

22.2% 

33.3% 

22.2% 

66.7% 

77.8% 

77.8% 

55.6% 

66.7% 

55.6% 

44.4% 

55.6% 

55.6% 

55.6% 

Students will apply their skills, interests, and values to
help determine a potential career path. (n=9)

Students will identify the connection between goal-
setting, personal finance, education and career choices.

(n=9)

Students will apply decision making to education and
career choices. (n=9)

Students will define the term income and differentiate
between gross and net income. (n=9)

Students will name ways to balance a budget. (n=9)

Students will identify the differences between debit
and credit cards and explain the advantages and

disadvantages of both cards. (n=9)

Students will describe the favorable or unfavorable
consequences of a high or low personal credit score.

(n=9)

Students will explain how insurance provides a method
to minimize financial risk. (n=9)

Students will explore the cost and consequences of risk.
(n=9)

Students will assess how personal responsibility plays a
part in minimizing risk. (n=9)

Not Addressed at all Slightly Addressed Moderately Addressed Thoroughly Addressed

Exhibit 27. Volunteer Reported Rating of How Well Learning Objectives were Addressed 
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Through phone interviews, volunteers provided feedback on student satisfaction with JA. Overall, volunteers 
indicated that students enjoyed JA and were excited to participate every week. Volunteers reported that 
students most enjoyed engaging activities, including the budgeting and credit scores activities. One  volunteer 
even received thank you notes from students who stated that they had learned a lot and had decided what type 
of job they wanted in the future because of JA.  

 
 
Volunteer Perceived Program Impact 
All volunteers (100%) reported that they believed JA Economics for Success® had a positive impact on students 
(n=9). Furthermore, most volunteers strongly agreed or agreed that the JA curriculum was impactful. Those 
volunteers that indicated that it had a positive impact provided the following rationale through the online 
survey: students were excited about what they were learning; the questions students asked indicated they 
understood the material; students were eager to learn about how to handle situations that may come up in the 
future; it allows them to interact with someone outside of school (e.g. the volunteers); it gives them an idea of 
what to look for in their future; and it teaches concepts that might not be part of the school curriculum.  
 
In addition to providing their level of agreement to statements regarding skills students developed or improved 
due to JA participation, volunteers were asked to identify three skills they believed students most improved due 
to their participation in JA on the online survey. The top four responses (n=9) were: 

1. Decision-making (88.9%);  

2. Financial literacy (88.9%); 

25.0% 

12.5% 

75.0% 

50.0% 

25.0% 

62.5% 

25.0% 

50.0% 

50.0% 

25.0% 

Students appeared interested in
the curriculum. (n=8)

Students were engaged during the
activities. (n=8)

Students were engaged during
discussion. (n=8)

Students appeared to understand
the concepts presented. (n=8)

Strongly Disagree Disagree Neither Agree/ Nor Disagree Agree Strongly Agree

Exhibit 28. Volunteer Reported Level of Agreement Regarding Student Engagement 

11.1% 55.6% 33.3% 

Extremely Poor Below Average Average Above Average Excellent

Exhibit 29. Volunteer Reported Rating of Instructional Materials Provided by JA (n=9) 



Prepared by Harder+Company for Junior Achievement USA JA Economics for Success® Summative Report    August 2014  19 

3. Critical thinking (77.8%); and 

4. Problem-solving (22.2%). 
 
Through telephone interviews, volunteers were asked to provide feedback on the impact of the program on 
students. Overall, volunteers indicated that students were more knowledgeable about the concepts they learned 
in JA Economics for Success® including budgeting, income, and credit scores. One volunteer stated that some of 
the information really started to “hit home” for students and they began to realize what they would need to do 
to get the job and income they want. Another volunteer stated, “They were amazed that a little increase in 
education could make such a greater economic impact.” However, a few volunteers reported that although 
students started to grasp some of the concepts, some of it might not sink in until students are looking for a job 
or receive their first paycheck.  
 

 
 

12.5% 

11.1% 

11.1% 

11.1% 

11.1% 

11.1% 

22.2% 

12.5% 

33.3% 

11.1% 

22.2% 

11.1% 

33.3% 

33.3% 

37.5% 

22.2% 

44.4% 

33.3% 

44.4% 

33.3% 

77.8% 

33.3% 

25.0% 

33.3% 

33.3% 

33.3% 

33.3% 

22.2% 

22.2% 

11.1% 

12.5% 

Teamwork (n=9)

Decision-making (n=9)

Problem-solving (n=9)

Critical thinking (n=9)

Interpersonal communication
skills (n=9)

Financial literacy skills (n=9)

Leadership skills (n=9)

Entrepreneurial skills (n=9)

Strongly Disagree Disagree Neither Agree/ Nor Disagree Agree Strongly Agree

Exhibit 30. Volunteer Reported Level of Agreement Regarding Skills  
Students Developed or Improved by Participating in JA 
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Volunteers who participated in phone interviews provided feedback on the relevance of the JA Economics for 
Success® curriculum to students’ lives and futures. Many volunteers believed that students had a better 
understanding of what classes they would need to take to be able to get into college to be able to get into certain 
careers. They also reported that some of the concepts students learned in JA might become more relevant as 
they get older, while one volunteer mentioned that the insurance lesson was irrelevant to students’ lives. 
Another volunteer indicated that JA gives students the opportunity to interact with people from outside of 
their school.  
 
Volunteer Satisfaction 
When asked if they would participate in JA again, all volunteers (100%) indicated they would (n=9). Through 
telephone interviews, volunteers were asked to provide feedback on their experience and satisfaction with JA. 
Overall, volunteers were satisfied with JA, enjoyed volunteering, and were glad to see that students were 
engaged and excited to participate. However, a few volunteers mentioned that the curriculum had too many 
games and that some of the games were too complex. 
 
  

11.1% 

11.1% 

11.1% 

44.4% 

44.4% 

77.8% 

33.3% 

77.8% 

11.1% 

22.2% 

55.6% 

22.2% 

55.6% 

22.2% 

33.3% 

33.3% 

33.3% 

The JA curriculum connects what
students learn in the classroom
with the outside world and their

future. (n=9)

The JA curriculum reinforces the
value of an education. (n=9)

The JA curriculum helps prepare
students to be successful in the

future. (n=9)

The JA curriculum encourages 
students’ creativity. (n=9) 

The JA curriculum exposes 
students’ to new career 

possibilities. (n=9) 

The JA curriculum helps prepare 
students’ to make good decisions 

about money. (n=9) 

Strongly Disagree Disagree Neither Agree/ Nor Disagree Agree Strongly Agree

Exhibit 31. Volunteer Reported Level of Agreement Regarding Impact of the JA Curriculum 
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Student Findings 
Feedback from students, including assessment responses and an online focus group for one classroom, was 
explored to determine the overall impact of JA Economics for Success® on student knowledge, attitudes, and 
behaviors.  
 
Student Demographics 
Most program students who completed a post-program assessment were in 6th grade and had never 
participated in JA before. Most program and control students who completed both a pre- and a post-program 
assessment were in 6th grade and had never participated in JA before.  
 

Exhibit 32. Student Demographics 

 
Program Control 

Post Only Pre & Post Pre & Post 

Grade (n) 196 171 134 

6th 49.7% 50.9% 82.1% 

7th 35.7% 33.3% 0% 

8th 14.6% 15.8% 17.9% 

Previous JA Experience (n) 199 171 134 

No Previous Experience 75.9% 88.3% 70.1% 

Previous Experience 24.1% 11.7% 29.9% 

 
Program Impact on Students 
Assessments results for students are a key element of this summative assessment as pre-program and post-
program assessment data, along with comparison data, provide evidence of student learning and 
attitudinal/behavioral changes due to involvement in JA.  
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Student Knowledge Change 
Students were asked eight knowledge questions on both the pre- and post-program assessments. A knowledge 
score for the pre- and post-program assessment was derived by adding the number of total correct responses. 
The majority of students answered most questions correctly on both the pre-program and post-program 
assessment. Exhibit 33 displays the average pre- and post-program assessment score for both program and 
control students. The average change score (post-program assessment knowledge score minus pre-program 
assessment knowledge score) of the program group (mean=1.4; SD=1.5) and the control group (mean=.2; 
SD=1.1) was statistically different (p<.05); the program group showed a higher increase in knowledge gain. The 
associated effect size (r=.41) indicates a nearly ‘medium’ effect size. Additional detail on whether students 
answered each question correctly or incorrectly on the both the pre-program assessment and the post-program 
assessment can be found in the Technical Appendix.  
 
 

 
 
To fully understand the impact of a program, it is often helpful to explore whether some variables can predict a 
specific outcome. One way to test this notion is to conduct a statistical process called “multiple regression,” 
which measures which variables influence the accurate prediction of another variable, such as an outcome 
variable. In this assessment, two variables, participation in the current JA program (program or control group) 
and prior experience with JA, were analyzed to see how much they can predict the amount of change in 
knowledge scores. The result of that analysis indicated that participating in JA predicted a higher change score, 
regardless of prior participation in JA, meaning that participating in JA Economics for Success® does appear to 
positively impact knowledge change on core program concepts. Additional detail regarding this analysis can be 
found in the Technical Appendix.  
 
  

 5.0  
 4.5  

 6.4  

 4.7  

Program Students (n=171) Control Students (n=134)
Pre-Score Post-Score

Exhibit 33. Average Knowledge Pre-Score and Post-Score  
for Program and Control Students 
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To determine if certain factors contribute to the knowledge gain observed in program students, chi-square 
analyses to measure the association between various factors and knowledge change were performed. The 
association between program delivery format and change in knowledge score was statistically significant 
(p<.05). A higher percentage of students who participated in JA in a Day made knowledge gains compared to 
students who participated in non JA in a Day formats.  
 

 
The association between teacher reported usage of non-JA materials and change in student knowledge was not 
statistically significant (p>.05); the percentage of students was similar across groups. 
 

 
Students also provided qualitative feedback on the paper surveys on what two things they learned from 
participating in the program. The top five responses from students included: 

 How to make/use a budget; 

 The importance of credit scores; 

 Money management; 

 The importance of insurance; and 

 The difference between credit and debit. 

 
  

21.1% 
35.7% 

78.9% 
64.3% 

JA in a Day (n=76) Non JA in a Day (n=84)

No Knowledge Gain Knowledge Gain

Exhibit 34. Relationship between Teacher Reported Program  
Delivery Format and Change in Student Knowledge* 

32.0% 
25.9% 

68.0% 
74.1% 

No Usage of Non-JA Materials (n=75) Usage of Non-JA Materials (n=85)

No Knowledge Gain Knowledge Gain

Exhibit 35. Relationship between Teacher Reported Usage of  
Non-JA Materials and Change in Student Knowledge 
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Program Impact on Student Attitudes 
Program students provided their responses to six attitudinal statements on the pre-program and post-program 
assessment, as seen in Exhibit 36. A statistical procedure to measure changes in attitude was used to compare 
students’ responses on the pre-program and post-program assessment was conducted. Program students 
demonstrated improved attitude on the post-program assessment compared to the pre-program assessment for 
the following statements: 

 I have set goals for my future; 

 I feel in control over how my future will turn out; and 

 I feel good about myself. 

Additional detail regarding this analysis can be found in the Technical Appendix. 
 
Aww n 
 
 
  

9.9% 

5.8% 

21.1% 

19.3% 

14.7% 

11.2% 

6.4% 

43.9% 

37.4% 

36.3% 

37.4% 

38.2% 

31.8% 

19.3% 

19.3% 

6.4% 

7.6% 

8.2% 

11.1% 

43.3% 

54.4% 

34.5% 

38.6% 

44.1% 

53.5% 

72.5% 

75.4% 

92.4% 

91.2% 

87.1% 

85.4% 

Strongly Disagree Disagree Neither Agree/ Nor Disagree Agree Strongly Agree

Exhibit 36. Student Reported Pre- and Post-Participation Levels of Agreement Regarding Attitudes** 

I feel in control over 
how my future will 
turn out. (n=171) 

Pre 
 
Post 

I feel good 
about myself.    
(n=170) 

Pre 
 
Post 

Doing well at 
school is important 
to me. (n=171) 

Pre 
 
Post 

I expect to 
graduate from 
high school.      
(n=171) 

Pre 
 
Post 

I expect to go to 
college. (n=171) 

Pre 
 
Post 

I have set goals 
for my future. 
(n=171) 

Pre 
 
Post 

**All percentages less than 5.8% are not displayed 
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On the post-program assessment only, program students were asked to rate their level of agreement to a series 
of attitudinal statements. When provided statements connected to school, a high percentage of program 
students reported that JA made them realize the importance of staying in school and looked forward to going 
to school more on days that JA takes place.  
 

 
 
 
 
 
 
  

7.1% 

8.0% 

7.6% 

13.7% 

13.7% 

7.6% 

10.1% 

9.6% 

5.6% 

29.4% 

35.5% 

31.3% 

35.2% 

37.4% 

21.3% 

31.5% 

33.0% 

36.9% 

25.1% 

25.8% 

35.0% 

18.3% 

15.2% 

20.2% 

21.6% 

19.7% 

36.0% 

JA made school more interesting to
me. (n=197)

The things I learn in JA will help me
do better in school. (n=197)

I look forward to going to school
more on the days JA takes place.

(n=198)

My involvement in JA has helped
me stay out of trouble in-school.

(n=199)

My involvement in JA has helped
me stay out of trouble out-of-

school. (n=198)

Junior Achievement made me
realize the importance of staying in

school. (n=199)

Strongly Disagree Disagree Neither Agree/ Nor Disagree Agree Strongly Agree

Exhibit 37. Student Reported Post-Participation Levels of Agreement of Attitudes related to School** 

**All percentages less than 5.0% are not displayed 
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Program students also provided feedback on statements regarding current and future issues. The majority of 
students indicated that the things they learned in JA will be important later in life, help them get a good job, 
help them be successful in life, connected what they learned in the classroom to real life and believed that JA 
Economics for Success® taught them how to manage money. 
 

 
 
 
  

6.0% 

22.1% 

18.2% 

34.7% 

16.1% 

6.5% 

49.2% 

45.2% 

46.5% 

38.7% 

47.7% 

44.2% 

43.7% 

28.6% 

33.3% 

22.1% 

32.2% 

46.2% 

The things I learned in JA will be
important later in life. (n=199)

The things I learned in JA will help
me get a good job. (n=199)

The things I learned in JA will help
me be successful in life. (n=198)

My JA volunteer makes me feel
important. (n=199)

JA connected what I learned in the
classroom with real life. (n=199

JA taught me how to manage my
money. (n=199)

Strongly Disagree Disagree Neither Agree/ Nor Disagree Agree Strongly Agree

Exhibit 38. Student Reported Post-Participation Levels of Agreement of Attitudes related to outside of 
School** 

**All percentages less than 5.0% are not displayed 
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Program Impact on Student Behavior 
Program students provided their responses to six behavioral statements on the pre-program and post-program 
assessment, as seen in Exhibit 39. A statistical procedure to compare students’ responses on the pre-program 
and post-program assessment was conducted. Program students demonstrated improved behavior on the post-
program assessment compared to the pre-program assessment for the following statements: 

 I regularly track how I spend my money; 

 I use a personal budget to plan how I spend money 

 I talk to my parents or guardian about my financial goals; and 

 I save money for my future needs and wants. 

Additional detail regarding this analysis can be found in the Technical Appendix. 
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6.5% 

19.9% 

12.3% 

32.2% 

19.9% 

5.9% 

5.9% 

15.8% 

12.9% 

21.8% 

15.9% 

24.6% 

19.3% 

21.1% 

29.2% 

11.2% 

13.5% 

8.2% 

5.9% 

23.4% 

17.0% 

26.5% 

29.4% 

29.8% 

28.1% 

24.6% 

23.4% 

21.2% 

23.5% 

24.1% 

18.2% 

23.4% 

25.1% 

28.2% 

30.0% 

11.7% 

20.5% 

14.6% 

17.0% 

30.6% 

30.0% 

30.0% 

35.9% 

19.3% 

24.6% 

17.1% 

21.8% 

14.0% 

19.9% 

7.6% 

10.5% 

31.2% 

27.1% 

33.5% 

38.2% 

18.1% 

20.5% 

Never Rarely Sometimes Often Always

Exhibit 39. Student Reported Pre- and Post-Participation Levels of Agreement Regarding Behaviors** 

I use a personal 
budget to plan 
how I spend money. 
(n=171) 

Pre 
 
Post 

I talk to my 
parents or 
guardian about 
my financial 
goals. (n=171) 

Pre 
 
Post 

Before making a 
purchase, I ask 
myself if this is a 
need or want. 
(n=170) 

Pre 
 
Post 

I save money for my 
future needs and 
wants. (n=170) 

Pre 
 
Post 

I set personal 
financial goals 
for myself. 
(n=171) 

Pre 
 
Post 

I regularly track 
how I spend my 
money. (n=170) 

Pre 
 
Post 

**All percentages less than 5.0% are not displayed 
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Student Satisfaction 
Program students were asked if they would recommend this program to a friend. Nearly all (91.6%) indicated 
they would recommend this program to a friend, indicating that most students were satisfied with the program 
(n=199). 
 
A classroom of students participated in an online focus group to provide feedback on the program. When 
asked to talk about one thing they learned in JA, many students mentioned budgeting, credit and debit cards, 
and careers paths. Overall, students really enjoyed the games especially the game that was “like life”, monopoly, 
the credit score game, and the career cluster game. Students said they enjoyed these games because they were 
fun, interactive, and they were able to make their own decisions/choices. One student said, “It was really fun 
and interactive but we still learned a lot.” Several students mentioned that JA ended up being more fun than 
they expected or they were surprised at how fun it was.  
 
Students also provided feedback on the overall impact of JA. One student stated that JA helped them prepare 
for the future stating, “I realized how important the future is and how it needs to be taken seriously.” The 
program also helped them learn what classes they should take to get into college and what fields or careers they 
might be interested in and how to plan and budget for the future. Another student stated, “Something that 
surprised me was the cultural differences in our presenters, I thought it was really cool and fascinating.” 
Although the feedback was overwhelmingly positive, students sometimes thought it was hard to understand 
the presenter and the information could be confusing at times. Several students suggested adding more humor 
to the curriculum and coming more than once per year. 
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Stakeholder Recommendations  
Teachers and volunteers provided additional feedback as to how JA Economics for Success® could be further 
improved. Overall, teachers suggested slight changes to the program curriculum. Many of their comments 
suggested ways to make the curriculum more interactive or that there was occasionally too much material to 
cover in the session. Recommendations from teachers through online surveys included: need more than six 
weeks to deliver the program; some of the directions to the games/activities are still a bit confusing; and the 
students like stories of success and failure.  

 
Through telephone interviews, teachers provided additional suggestions on how to improve the JA curriculum. 
Suggestions included allowing more time for activities and assigning a post lesson assignment for the family, 
since there is not a lot of time to follow-up after the lessons in the classroom.  
 
Volunteer suggestions from online surveys to improve the overall curriculum varied widely:  

 Three volunteers suggested improvements to materials including: add more visuals (such as videos), 
provide larger material cases, more board games, and make the lessons more clear; 

 Two volunteers suggested more emphasis on career clusters, education, interview skills, and/or resume 
writing and less focus on insurance and/or credit/debit since it is less relevant to middle school 
students; 

 One volunteer thought that the games were too confusing, the work/school game gave the students the 
thought that they didn't need higher education since it gave them a path to avoid school and instead go 
to work, the credit card questionnaire was too long and didn't focus on the main issues with credit 
cards and debit cards; 

 One volunteer suggested to get feedback from the students first and some veteran JA teachers before 
implementing new changes;  

 One volunteer suggested including a lesson about saving money, coupons, sales, ways to reduce costs, 
etc.; and  

 Two volunteers mentioned needing more time for activities. 

 
Additional volunteer suggestions from phone interviews included talking about jobs before education and 
reducing the number of games.  
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Conclusions 
The aim of this summative assessment was to measure the impact of one of Junior Achievement USA’s (JA) 
middle school programs: JA Economics for Success®. Students were administered pre- and post-program 
assessments to identify and measure changes in student knowledge and attitudes, student satisfaction, and 
short-term student behavior. In addition, volunteer and teacher satisfaction, perceived impact, ability of the 
program to address learning objectives, and relevance were also assessed through online surveys which were 
administered after the teacher and volunteer had participated in JA.  Teachers, volunteers, and students from 
seven JA Areas participated. Two teachers and four volunteers were interviewed via phone to obtain additional 
feedback regarding program impact. 
 
Most classrooms that participated in JA Economics for Success® had a teacher and volunteer that had previous 
JA experience and was comprised of students in the 6th grade. For the majority of classrooms, the program was 
implemented in a day and had minimal teacher involvement. Volunteers indicated they understood their role 
and reported that the instructional materials were excellent, and that students were engaged and excited to 
participate in JA. Volunteers also indicated that the JA curriculum connects what students learn in the 
classroom with the outside world and their future, and prepares students to be successful in the future. 
Volunteer recommendations for the program included improving the materials by adding more visuals and 
board games, putting more emphasis on career clusters, education, interview skills and/or resume writing, 
allowing more time for activities and clarifying some of the games. 
 
Similar to volunteers, teachers reported a high level of satisfaction with JA Economics for Success®. Teachers 
indicated that the curriculum was age-appropriate, students were engaged, and students had a better 
understanding of many of the concepts after participating in JA. Teachers also agreed or strongly agreed that 
the curriculum helps prepare students to make good decisions reinforces the value of an education and helps 
prepare students to be successful in the future. Teachers also reported that volunteers were effective in 
implementing the JA program. Teacher recommendations for the program included, allowing more time for 
the program, clarifying directions and instructions for games, and assigning post lesson assignments for 
students to complete with their families. 
 
Compared to volunteers, there were more teachers who indicated that they believed some of the objectives 
were not met. Both teachers and volunteers agreed on the specific skills students developed and thought that 
students developed decision-making, problem-solving, critical thinking and financial literacy skills after 
participating in JA. Volunteers were more neutral than teachers about how JA exposes students to new career 
options and encourages creativity, indicating some differences in the way teachers and volunteers observed the 
JA activities and their overall impact. 
 
The program had a positive impact on student knowledge, as the program predicted a higher knowledge 
change score for program students compared to control students. This shows that participating in JA does 
increase student understanding of specific concepts covered in JA. In addition, there was a statistically 
significant association between teacher reported delivery format and program student knowledge. This means 
there was an association between participating in JA in a Day and increased knowledge change. One 
explanation for observing this change might be because the pre- and post-program assessments were 
administered in close proximity to each other for those who participated in JA in a Day, and therefore the 
information learned in JA was still fresh in their minds. However, this increase is not an indication of long-
term retention of information or concepts.   
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When looking at specific knowledge questions, there were two questions that showed both a high percentage of 
knowledge gained and no knowledge gained, including: 

 A child falls in your family's driveway.  She needs x-rays, stitches, and antibiotics.  What type of 
insurance coverage is needed? [home]  

 Which of the following statements is TRUE? [Credit cards use money borrowed from a bank]  
 

This indicates that JA may need to focus more on these concepts during JA sessions since some students really 
seemed to grasp these concepts while others did not. It also might be important to look at the way these 
questions are asked in the assessment, to ensure all students understand what they are being asked. Students 
also showed a high percentage of knowledge gained or maintained for the concepts: net income, credit card 
and balance and long term goals. 
 
Students also displayed attitude and behavioral changes as a result of participating in JA Economics for Success®. 
Students were asked both attitudinal and behavioral questions on pre- and post-program assessments to 
determine the overall impact of JA on student attitudes and behaviors. Participation in JA led to significant 
attitudinal changes; students reported feeling better about themselves, feeling more in control over how their 
future will turn out, and having set goals for their future. Slightly more students strongly agreed or agreed to 
attitudinal questions on post-program assessments compared to pre-program assessments. Although there 
were statistically significant changes from pre-program assessment to post-program assessment for these 
attitudinal factors, the changes were minimal.  
 
Similar to attitudinal questions, there were a few behavioral questions that showed a statistically significant 
increase from pre- to post-program assessments, including knowing how to spend money, talking to parents or 
guardian about financial goals, using a personal budget to plan how they spend money and saving money for 
future needs and wants. For each of these behavioral questions, the changes were minimal.   
 
Nearly all teachers and volunteers reported that JA Economics for Success® had a positive impact on students. It 
should be noted that nearly all teachers and volunteers had prior JA experience; there were not enough first 
time teachers and volunteers to conduct an analysis looking at the differences in outcomes based on teacher or 
volunteer experience in JA. Overall, it is evident that JA Economics for Success®, in its current form, is an 
impactful program. Teachers and volunteers believed the program had a positive impact on students and that 
students learned specific concepts and could apply those concepts to their lives and futures. Teacher and 
volunteer reports of success along with indications of increased knowledge change and attitudinal and 
behavioral changes in students from student program assessments provide indication that JA Economics for 
Success® makes an impact on students. Although some of the changes in students are minor, students are 
beginning to learn these important concepts and to develop a base of knowledge to build upon in upper grades, 
as well as, when they enter the workforce.  
  



Prepared by Harder+Company for Junior Achievement USA JA Economics for Success® Summative Report    August 2014  33 

 
 
 
 
 
 
 

 
 
 

 
 

Harder+Company Community Research is a 
comprehensive social research and planning firm with 
offices in San Francisco, Davis, San Diego, and Los 
Angeles, California. Harder+Company’s mission is to 
help our clients achieve social impact through quality 
research, strategy, and organizational development 
services. Since 1986, we have assisted foundations, 
government agencies, and nonprofits throughout 
California and the country in using good information to 
make good decisions for their future. Our success rests 
on providing services that contribute to positive social 
impact in the lives of vulnerable people and 
communities. 

 

harderco.com 


	About Junior Achievement USA® (JA)
	Executive Summary
	Introduction
	Summary of Methods
	Analyses and Effect Size

	Overview of Findings

	Teacher Findings
	Teacher Demographics
	Teacher Reported Characteristics of Program Implementation
	Teacher Perception of Program Components, Effectiveness, and Engagement
	Teacher Perceived Program Impact
	Teacher Satisfaction

	Volunteer Findings
	Volunteer Demographics
	Volunteer Reported Characteristics of Program Implementation
	Volunteer Perception of Program Components, Thoroughness, and Engagement
	Volunteer Perceived Program Impact
	Volunteer Satisfaction

	Student Findings
	Student Demographics
	Program Impact on Students
	Program Impact on Student Behavior
	Student Satisfaction

	Stakeholder Recommendations
	Conclusions

