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Executive Summary  

Introduction 

JA More than Money is a global financial education program, implemented by Junior Achievement (JA) 

Worldwide (JA), that teaches basic financial skills to students in 31 countries.  It is funded by HSBC 

Holdings plc through its Global Initiative. This report provides the evaluation for Year 5, 2012-2013. 

JA More than Money teaches students about spending, sharing, and saving money as well as ways of 

earning money through entrepreneurship or employment. The program enables students to use the 

knowledge gained in practical ways: 

 To build on their understanding of basic money skills and to apply those skills in daily life;  

 To recognize the significance of money management in making informed life decisions;   

 To develop a better understanding of the relationship between what they learn in school and their 

successful participation in a global economy.   

This evaluation investigates how JA More than Money has affected student knowledge, behaviors, and 

attitudes on the topics of financial literacy and entrepreneurship. It also examines how the program is 

perceived by stakeholders—students, facilitators, and staff members of JA Regional Operating Centers 

(ROCs), JA Members, and JA Areas.
1
 

Findings 

Positive gains in all areas were found by the evaluation of the 2013 program. Students and facilitators 

reported numerous benefits from the implementation of the program.  JA More than Money participants 

showed significant increases in their knowledge of financial concepts as well as improved financial 

behaviors and attitudes. Staff at the ROCs, JA Members, and JA Areas utilized innovative strategies in 

recruiting facilitators and schools for the program. 

 Student Knowledge 

o Student knowledge of entrepreneurship and financial literacy increased by nearly 15 

percentage points (53-67 percent) overall, with 15 percent achieving a perfect score on the 

post-test. 

o Students who increased their knowledge scores after participation in the program were also 

more likely to have increases in their positive behaviors and attitudes. 

o Knowledge of entrepreneurship and financial literacy increased significantly at all grade 

levels; however, the effect of the program was more pronounced for students in 5
th
 grade (a 

19 percent gain) and those in 9
th
 grade or above (an 18 percent gain). 

o Among all regions, students in the Asia/Pacific region made the greatest gains (a 23 percent 

gain) in knowledge scores after participation in the program. 

 

 Student Behavior and Attitudes 

o Positive behaviors and attitudes related to personal finance, career, and education increased 

significantly (5 percent) after participation in JA More than Money. 

o Students in all grades except the lowest grade category (3
rd

 grade and below) saw significant 

increases in positive behaviors and attitudes from pre- to post-test. In fact, students in the 

highest grade category (9
th
 grade and above) saw a 25 percent increase in the same behaviors 

and attitudes. 

                                                           
1
 JA Worldwide is organized into six regions, each with a Regional Operating Center (ROC) that coordinates and 

integrates a closely-knit confederation of local operations (JA Members and JA Areas), which are led by a local 

board of directors. 
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o Students had a better understanding of personal finance after participating in JA More than 

Money, and many realized they are responsible for planning their own future career paths.  

o Students in the Africa region increased their positive behaviors and attitudes related to 

personal finance, career, and education by 18 percent. Other regions also saw significant 

increases, with the exception of USA where the one percent increase was not significant. 

 

 Student Behavior/Attitudes and Student Knowledge 

o The strongest significant predictors of whether a student had a positive change in his 

behaviors and attitudes from pre- to post-test were grade level and the number of times the 

student had participated in a JA program.  

o Students in higher grades and those who had previously participated in a JA program were 

more likely to have positive changes in behaviors and attitudes. 

 

 Student and Facilitator Perceptions 

o JA More than Money appears to have been an extremely rewarding experience for facilitators 

and students. Almost 90 percent of students rated the program highly, as did 96 percent of 

facilitators.  

o A large majority of students (76 percent) felt that the program was fun, and nearly 100 

percent of facilitators said that student engagement was good or excellent. 

o Facilitators reported that students gained knowledge in all the key learning objectives, 

especially the role of money and the importance of saving money.  

o Nearly 80 percent of students thought that JA connected classroom lessons with real life, and 

74 percent felt that the program would help them prepare for the future. 

o More than 95 percent of facilitators reported that the students saw them as a role model or 

mentor to a "moderate" or "great" degree. Eighty-one percent of students said they admired or 

looked up to their facilitator. 

o Nearly 80 percent of students said they would like to take another JA program in the future. 

o More than 95 percent of facilitators felt volunteering their time to JA was very rewarding and 

nearly all facilitators (94 percent) indicated they would likely  volunteer for JA again in the 

future 

o Some facilitators said that they became more aware of their spending habits or more self-

confident as a result of volunteering for JA More than Money. 

 Implementation Strategies 

o Very strong coordination and communication links exist among JA, HSBC, and the schools. 

These relationships are built and maintained through regular contact using print (newsletters, 

flyers, reports) and social media (email, Facebook, Twitter, LinkedIn). 

o JA Members and JA Areas participating in the initiative often target schools for JA More than 

Money that are closer to HSBC offices; have prior experience implementing JA programs; or 

have students from disadvantaged backgrounds. 

o Barriers encountered in recruiting facilitators for JA More than Money include lack of 

available time, transportation issues, and insufficient flexibility at the workplace for 

volunteering.  

o JA staff use flyers, newsletters, reports, social media, news releases, and media coverage to 

promote JA More than Money  to the local community 

Program Challenges 

The success of the 2012-2013 initiative was considered by the vast majority to be very successful in both 

student results and implementation strategies.  Participants were asked to reflect on ways in which they 

felt the program could be strengthened in the future and made the following recommendations: 
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 Time Constraints 

Some facilitators recommended increasing the number or duration of JA More than Money sessions. 

Facilitators believed that if they were given more time, they could improve student understanding of 

program concepts. 

 Age Level 

Facilitators thought that the JA More than Money curriculum was too difficult for the 7–11 year-old 

students targeted by the program and was better suited to students in higher grades. Although these 

facilitators recognized the importance of the program for the younger age group, they felt the 

concepts needed to be simplified to be taught to them effectively.  

 Facilitator Training 

Some facilitators, especially those new to JA, wanted additional training before engaging with 

students. These individuals felt that they needed more practical training to grasp the concepts so that 

they could, in turn, relay the program objectives more effectively to students.  

Conclusions 

The success of JA More than Money is evident from the data gathered during the 2012-2013 evaluation.  

Student knowledge gains continue to grow and facilitator satisfaction with their role in implementation 

along with positive perceptions of the program was high.  

 

Students made large gains in knowledge of entrepreneurship and financial literacy as a result of JA More 

than Money during the 2012-2013 year. Student behavior and attitude scores increased across grade levels 

and regions. The program left a lasting impression on students and many students indicated they would 

like to take another JA Worldwide program. 

 

Facilitators were also affected by the program, with some saying that the program had changed the way 

they think about money management and others saying it had improved their self-esteem. Most felt the 

experience was worthwhile and said they would volunteer again for JA and would share the program's 

objectives and concepts with family and friends. In delivering the program, facilitators also got to know 

their communities better .The experience was especially enriching for many first-time volunteers who saw 

student faces “light up” when they finally grasped a concept or answered questions correctly: 

  

I asked a group of students about their business plan. They started from a very small idea, and 

they had never thought about any others since they feel it was impossible for them [because they 

were] poor. I told them that everything is possible. It is not ‘too ambitious,’ but it is about hope 

with determination, patience and consciousness.  Their eyes said they understood. - Facilitator in 

Thailand 

 

Due to its dedicated staff and the strong communication and coordination links among its stakeholders, JA 

More than Money continues to expand. Staff at JA Member and JA Area offices use innovative 

communication tools as well as localization and customization of information to increase public 

awareness about the program. Through monitoring strategies, JA staff also work to overcome facilitator 

and school recruitment challenges to ensure the delivery of quality programming. 
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Background 

This evaluation investigates how JA More than Money has affected student knowledge, behaviors, and 

attitudes on the topics of financial literacy, entrepreneurship, and workforce readiness. Student, 

facilitator,
2
 and staff perceptions of the program are also examined. 

JA More than Money is implemented by JA Worldwide and funded by HSBC Holdings  plc through its 

Global Initiative in 31 countries including 34 JA Members and JA Areas. The purpose of the Initiative is 

to expand the worldwide impact of JA More than Money through innovative, replicable delivery models 

involving HSBC employees. 

The Aguirre Division of JBS International, Inc. (Aguirre/JBS) has been involved with the evaluation of 

JA More than Money since 2008. Three formative evaluation reports were completed between 2009 and 

2011. The first summative evaluation was conducted in 2012 and completed in April 2013. This is the 

fifth evaluation and second summative report produced by JBS.  

The current report focuses on the successes and challenges of the program and its implementation. It also 

closely examines the program's impact on student outcomes. Data was collected through student pre- and 

post-participation tests and facilitator surveys. Open feedback was received from facilitators and staff on 

the program’s effectiveness. Staff at the Regional Operating Centers, JA Members, and JA Areas also 

provided open feedback during phone interviews on the program implementation processes. 

JA More than Money  

JA More than Money teaches students about  spending, sharing, and saving money as well as ways of 

earning money through entrepreneurship or employment. The program is usually administered by HSBC 

employees who volunteer to teach the sessions either once a week (the “traditional” format) or in a single 

day ("JA in a Day"). Classroom teachers or volunteers from the community, who may not necessarily be 

HSBC employees, also facilitate the program.  An overview of the program’s six lessons and key learning 

objectives is described in Table 1. 

 

Table 1: JA More than Money Sessions 

Session One: Money in the Bank 
 

Key Learning Objectives 

Students learn to manage a bank account. They play the 

Community Game to reinforce their money-management 

skills and to better understand the role and importance of 

money in their lives. 

Students will be able to: 

Identify the role of money in everyday life;  

Explain the benefits of a personal banking 

account;  

Practice making sound financial choices;  

Manage a personal bank account by making 

deposits and withdrawals.  

Session Two: A Sense of Worth  Key Learning Objectives 

Students identify businesses they can start or jobs they 

can perform to earn money. Activities focus on 

developing a positive work ethic. Students continue 

playing the Community Game to further understand the 

role of money in their lives. 

Students will be able to: 

Identify several characteristics of a positive 

work ethic;  

Distinguish between working for someone 

and self-employment;  

Identify ways to earn income through jobs or 

a small business;  

                                                           
2
 The facilitator is the individual(s) who delivers the program in the classroom (HSBC volunteer, non-HSBC 

volunteer, teacher and/or other). 
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Practice personal money-management skills 

through business and ethical decision-making.  

Session Three: Balancing Act  Key Learning Objectives 

Students identify personal skills and interests and 

connect them with possible business opportunities. 

Working in groups, students learn about market research 

and play the final round of the Community Game. 

Students will be able to: 

Match personal skills with jobs and self-

employment;  

Understand market research;  

Identify three to five ways to share, save, and 

spend personal income.  

Session Four: Building a Business  Key Learning Objectives 

Students explore their jobs skills and the types of 

businesses in which they are interested. They identify 

the basic steps for starting and operating a small 

business. Using this information, students develop a 

business plan. 

Students will be able to: 

Define the basic steps in planning and starting 

a business;  

Calculate operating expenses and income for 

a small business;  

Develop a basic business plan based on their 

job skills and interests.  

Session Five: Get SMART  Key Learning Objectives 

Students continue to practice saving and spending as 

business teams. The concept of making SMART 

consumer decisions is introduced through role-playing. 

Students work as teams to play Round One of the 

Business Game.  

SMART = Stop and think 

                  Make a plan 

                  Ask questions 

                  Review information 

                  Take action 

Students will be able to: 

Practice using the SMART system to make 

consumer decisions.  

Identify the difference between personal and 

business spending.  

Manage money by making SMART business 

and consumer decisions.  

Apply the problem-solving steps needed to 

own and operate a small business.  

Session Six: What’s the Catch?  Key Learning Objectives 

During the final session, students learn to recognize 

deceptive advertising and the importance of ethical 

business practices. Continuing to work as business 

teams, students conclude the program by playing Round 

Two of the Business Game. 

Students will be able to: 

Recognize deceptive advertising;  

Apply money-management skills in a 

simulated business; 

Record and track financial gains and losses in 

a simulated business;  

Promote business through advertising;  

Practice making sound financial choices and 

using cooperative decision-making skills;  

Apply the steps necessary to own and operate 

a small business.  
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Evaluation Background 

In December 2008, JA Worldwide contracted Aguirre/JBS International to conduct an evaluation of JA 

More than Money. The overall research plan included three formative evaluation reports to be completed 

between 2009 and 2011and a fourth-year summative evaluation report. This fifth-year companion study 

was added to the research plan. 

Research Questions and Fifth-Year Research Design: 
The main objective of the current study is to determine the overall performance of JA More than Money 

by assessing whether changes have occurred in student knowledge, behaviors and attitudes, and the 

degree to which the program may have contributed to these changes. In addition, the evaluation 

investigates the program’s value added as perceived by students, facilitators, and JA program staff. The 

study also examines the implementation strategies that are employed by JA program staff at the regional 

and country levels. The following are the key questions for the evaluation:  

1. Has JA More than Money had an impact on students’ knowledge regarding financial literacy, 

entrepreneurship, and work readiness? 

2. Has JA More than Money had an impact on students’ behavior and attitudes regarding financial 

literacy, entrepreneurship, and work readiness?   

3. Does increased student knowledge regarding financial literacy, entrepreneurship, and work 

readiness lead to changes in behaviors? 

4. How do students, facilitators, and program staff perceive the program’s effectiveness and its 

ability to meet its stated objectives?  

5. What strategies are being utilized by JA ROCs, and JA Members and JA Areas in the 

implementation of JA More than Money? 

Methodology 

During the fifth year of the evaluation, data sources included (1) online surveys for facilitators, (2) semi-

structured phone/Skype interviews with JA Regional Operating Center staff and JA Members and JA 

Areas staff, and (3) student pre- and post-participation surveys. These data sources are further clarified 

below. Copies of the instruments can be found in Appendix A. 

 

Data Sources 

 Online survey for facilitators:  An online survey was created for those implementing JA More 

than Money in the classroom (usually a teacher or a volunteer). The survey was made available 

online and through Qualtrics, a survey website, in various languages including Arabic, 

Portuguese, Russian, and Spanish. A link to the Qualtrics online survey was provided on the 

HSBC intranet.
3
 The survey included questions on demographics, previous JA experience, the 

impact that the program had on students and facilitators, and willingness to volunteer and 

participate in civic engagement activities.  

 Semi-structured interviews: JBS staff interviewed operating officers or their designees in 

Regional Operating Centers (ROCs). A total of 20 country-level staffs were also interviewed 

including (1) all 4 JA Members and JA Areas in the Africa region; (2) all 4 United States 

(U.S.A.) sites ; and (3) 12 countries that were randomly chosen across the remaining 4 regions. 

All 6 regions were represented within the sample. Interviews were conducted via Skype or phone 

from February 23 to April 25, 2013.These semi-structured interviews shed light on the JA 

implementation process through questions about coordination and communication among JA staff, 

                                                           
3
 Technical difficulties on the HSBC intranet site prevented a few HSBC volunteers from gaining access to the 

survey instrument on Qualtrics. 
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schools, and HSBC offices; school and volunteer recruitment; public awareness activities; and 

staff perceptions regarding JA More than Money materials and the program's impact on students. 

 Student pre- and post-tests:  Student pre- and post-tests were administered and included 

questions about financial knowledge, behavior, and attitudes. Data was collected through a 

standard customized grading template.  

Data Cleaning and Coding  

Excel macros and SAS programs were used to clean and analyze the student pre- and post-test dataset that 

JBS/Aguirre received from the JA Members and JA Areas. The volunteer quantitative data that was 

downloaded from Qualtrics was also analyzed using SAS programs. Qualitative data from the semi-

structured interviews were transcribed and coded with ATLAS Ti, a software program for qualitative 

analysis. A comprehensive table of issues encountered in the preparation of survey data can be found in 

Appendix I.  

Sample 

JA Worldwide sent out online survey links to JA Members and JA Areas for distribution to adult 

facilitators including HSBC volunteers, non-HSBC volunteers, and classroom teachers.  Table 2 

illustrates the number of online surveys received from facilitators during all 5 years of the program. More 

than 3,000 facilitators completed an online survey during this time. Moreover, the total number of 

volunteer surveys collected has consistently increased since the study's inception. 

Table 2: Facilitator Surveys by Region from 2009 to 2013 

Region 2009 2010 2011 2012
4
 2013 Total 

Americas
5
  82 209 383 431 180 1,285 

Europe 12 29 57 68 340 506 

Middle East/North 

Africa 

54 31 43 68 189 385 

Asia/Pacific 46 60 80 94 194 474 

Africa 14 33 31 27 81 186 

USA 33 32 47 35 98 245 

Total 241 394 641 723 1,082 3,081 

In Year 5, 1,082 facilitators responded to the online survey.
6
 Forty-three percent of the facilitators were 

volunteers from HSBC. (See Table 3.) The rest of the surveys came from non-HSBC volunteers (31 

percent) and classroom teachers/ others from the community (25 percent). Respondents came from 32 JA 

Members and JA Areas in 29 different countries. The following countries did not participate in the Year 5 

evaluation: Vietnam did not implement the program and the United Kingdom implemented a different 

program. 

                                                           
4
 Please note that numbers are actually slightly lower than expected because volunteer data collected through the 

HSBC SharePoint site in 2012 was not included in the sample. 
5
 The Americas region consists of countries in Latin America and the Caribbean 

6
 Please note that Table 3 includes data from only 1,072 facilitators because 10 persons did not identify whether they 

were part of the HSBC volunteer, non-HSBC volunteer, or teacher/other group. . 
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Table 3:  Facilitator Surveys by Region in Year 5  

Region 

HSBC 

Volunteer 

Non-HSBC 

Volunteer 

Teacher/  

Other Total 

Americas 152 12 13 177 

Europe  139 80 119 338 

Middle 

East/North 

Africa  

19 113 56 188 

Asia/Pacific  118 37 36 191 

Africa  9 41 31 81 

USA 34 51 12 97 

Total 471 334 267 1,072 

 

The final student sample is presented in Table 4, disaggregated by region. Student data was collected 

from 29 countries in 6 regions. Nearly 400 schools were represented in the data set.  

Table 4: Student Surveys by Region  

Region Percentage of Students  Number of Students 

Americas 12 2,397 

Europe 10 2,073 

Middle East/North Africa  51 10,365 

Asia/Pacific 13 2,564 

Africa  7 1,328 

USA 7 1,408 

Total 100 20,135 

 

Limitations of the Study 

Factors that limit the usefulness and wider applicability of the analysis can be generalized to be either 

limitations inherent in the research design or errors that occurred in the data collection and cleaning 

process. The following issues should be noted when interpreting the findings of this report: 

1. Self-selection (facilitators) – The facilitator sample was created through voluntary participation, 

not though a probability sampling. This presents problems if a volunteer’s willingness to 

participate is correlated with any of the measures the instrument is assessing.  For example, if 

volunteers/teachers who thought highly of the program were more likely to complete the survey, 

then estimates obtained would be positively biased.   

2. Under sampling of facilitators –Uneven Internet access across JA participating countries may 

have systematically excluded volunteers/teachers from the sampling frame. Also, the technical 

difficulties in accessing the Qualtrics link via the HSBC SharePoint site caused the responses 

from some countries to be excluded. 

3. Instrument design and version control – In Year 5, the student pre- and post- test instrument 

was modified and shortened to remove ambiguous test questions and to make the instrument 

more concise. Egypt, Singapore, and some schools in China and United Arab Emirates 

continued to use the old instrument; therefore, their results are not comparable to the majority 

that used the new instrument.  
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Sample Demographics 

Students 

A total of 20,135 students from 29 countries are included in the sample. Nearly 70 percent of the sample 

fell within the 7-11 year-old targeted age range, while the rest (30 percent) were older students, age 12 

and above. (See Table 5.)  Approximately 10,000 students (50 percent) were in the 8
th
 grade or higher. 

About 60 percent of students were female. A majority (52 percent) were first time participants in a JA 

program.  

Table 5: Student Characteristics
7
 

Characteristics Number of Students Percentage of Students  

Age (years) 
8 and below 549 5 

9 2,111 19 

10 3,273 30 

11 1,624 15 

12 1,908 17 

13 601 5 

14 and above 898 8 

Gender  

Male 5,111 41 

Female 7,276 59 

Grade  

3
rd

 grade and below 465 2 

4
th
 grade 2,760 13 

5
th
 grade 3,405 17 

6
th
 grade 1,694 8 

7
th
 grade 1,754 9 

8
th
 grade  8,979 45 

9
th
 grade and above 1,027 5 

Number of times participated in JA 

This is my first time 10,157 52 

Once 5,493 28 

Twice 2,964 15 

Three times 371 2 

Four times 190 1 

Five times 201 1 

        Six or more times 9 0 

 

  

                                                           
7
 Percentages do not add to 100 percent because of missing data. 
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Facilitators 
A total of 1,082 facilitators from 29 countries completed online surveys for the Year 5 evaluation. Most 

facilitators were between the ages of 25-45 years (69 percent), and the majority (63 percent) were female. 

(See Table 6.)  

Table 6: Facilitator Characteristics in Year 5 
Characteristics Percentage of Facilitators  Number of Facilitators 

Age Range (years) 

18-24 15 166 

25-34 42 451 

35-44 27 290 

45-54 13 140 

55-64 3 27 

65 or above <1 2 

No response <1 6 

Gender 

Male 34 370 

Female 63 682 

No response 3 30 

Region 
Americas 17 180 

Europe 31 340 

Middle East/North 

Africa 
18 189 

Asia / Pacific 18 194 

Africa 8 81 

USA 9 98 

Almost two-thirds (61 percent) of the volunteers in 2013 were new to volunteering with JA. Of those who 

had volunteered before, most had been volunteering for between 1 and 3 years. (See Table 7.) 

Table 7: Facilitator Years of Experience with JA  

  Percentage
8
   

Volunteered with JA before?     

   Yes  31   

   No  61   

Number of respondents  1,072   

JA Experience 

HSBC 

Volunteer    

(n=471) 

Non-HSBC 

Volunteer 

(n=334) 

Teacher/ 

Other 

 (n=267) 

Total       

(n=1,072) 

Never  359 171 119 649 

Less than 1 year 23 31 10 64 

1 Year 27 40 29 96 

2 Years 28 38 11 77 

3 Years 13 17 16 46 

4 Years 5 6 10 21 

5 Years 3 6 11 20 

6 years or more 3 15 19 37 

Percentage/total respondents 44 31 25 100 

                                                           
8
 Percentages do not add to 100 percent because of missing data. 
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JBS also analyzed 5 years of volunteer data, looking at demographic trends over time. Across all 5 years, 

facilitators for JA More than Money were likely to be female and in the age range of 25 to 44 years. (See 

Table 8.)  

Table 8: Facilitator Demographics 2009-2013  (percentages) 

Characteristics 2009 2010 2011 2012 2013 Total 

Gender  

   Male  46 35 31 35 35 35 

   Female 54 65 69 65 65 65 

   Number of respondents 246 373 615 656 1,052 2942 

Age  

   18-24 10 16 16 14.2 15 15 

   25-44 79 72 69 76.8 69 72 

   45 and above 11 12 15 9 16 13 

   Number of respondents 238 363 559 664 1076 2900 

Until 2012, more than half of the facilitators who responded to the online survey resided in the Americas 

region. (See Figure 1.) In 2013, however, the sample was more representative of all regions, and there 

was a significant rise in the number of facilitators responding from Europe.  

 

Figure 1: Regional Composition of Facilitators 2009-2013 
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Program Implementation in Year 5(2012-2013) 

Schools have the option of implementing JA More than Money in a once-a-week format (the “traditional” 

six-week format), one-day format (“JA in a Day”), or another style developed by the site. A majority of 

the students who responded stated that they had participated in the traditional JA format. (See Table 9.) 

However, there was some variation in program implementation for students in Bahrain, South Africa, the 

United Arab Emirates (UAE), and United States. While Bahrain, South Africa and the UAE, 

USA/Buffalo, and USA/ New York City varied their implementation schedules in some areas, Hong 

Kong, USA/Chicago, and USA/Tampa Bay only implemented the “JA in a Day” format. 

Table 9: Percentage of Students Reporting Implementation Type by Country
9
 

Country Traditional  JA in a Day  Other  Number of Students 

Bahrain 93 7 - 322 

Hong Kong - 100 - 326 

Japan - - 100 19 

South Africa 43 - 57 450 

UAE 34 - 66 510 

USA/Buffalo 10 90 - 219 

USA/Chicago - 100 - 202 

USA/New York 4 78 19 595 

USA/Tampa Bay - 100 - 378 

Remaining countries 100 - - 5,190 

Countries also varied in the student grade-level targeted for the program. (See Table 10.)  In general, the 

USA and Europe implemented the program in earlier grade levels (~ 3
rd

 to 5
th
 grade). The Americas and 

Asia/Pacific countries tended to implement the program between 4
th
 and 7

th
 grades, while the countries in 

the Middle East/North Africa and Africa tended to implement it in the higher grade levels.  

Table 10:  Percentage of Students by Grade and Region  

Region 

Student’s Grade 

Total 

3
rd

 Grade 

and below 

4
th

 

Grade 

5
th

 

Grade 

6
th

 

Grade 

7
th

 

Grade 

8
th

 

Grade  

9
th

 Grade 

and above 

Americas - 13 49 23 10 4 - 2394 

Europe 13 50 19 19 - - - 2070 

Middle 

East/North 

Africa 

- - - 2 9 85 

3 

10354 

Asia/Pacific - 29 43 15 14 - - 2552 

Africa - 3 15 10 15 3 54 1325 

USA 11 46 38 4 - - - 1389 

Total 2 14 17 8 9 45 5 20,084 

  

                                                           
9
 Students in most schools did not respond to this question. The response rate was only 40 percent. 
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Study Findings 

Key Question 1 – Has JA More than Money had an impact on students’ 

knowledge regarding financial literacy and entrepreneurship?  

The student pre- and post-tests included nine questions regarding entrepreneurship and financial literacy. 

These questions were based directly on the content from the six sessions in the JA More than Money 

curriculum.  

Most important findings: 

 Overall, student knowledge of entrepreneurship and financial literacy increased by nearly 15 

percentage points (53-67 percent) after the JA More than Money program, with 15 percent 

achieving a perfect score on the post-test. 

 All grade levels showed significant increases in knowledge of entrepreneurship and financial 

literacy, however, the program's effect was more pronounced for students in 5
th
 grade and 

those in 9
th
 grade and above (with percentage point increases of 18 and 17 percent 

respectively).  

 Among all regions, students in the Asia/Pacific region made the greatest gains (a 23 percent 

gain) in knowledge scores after participation in the program. 

Knowledge Test Scores 

The knowledge scores are expressed as the percent-correct, which is the percent of points earned out of 

the maximum 9 points.  

Students’ overall knowledge of entrepreneurship and financial literacy increased at post-test. Figure 2 

shows the distribution of both pre- and post-test knowledge scores. More than 15 percent of students 

attained a perfect score at post-test compared to fewer than 5 percent at pre-test. The average percent-

correct score for the pre-test was 53 percent compared to a score of 67 percent at post-test. This is a 

nearly 15 percentage point increase in overall test scores, which was statistically significant.   

Figure 2: Overall Knowledge Pre-Test Scores
10

 

 

                                                           
10 All analysis involving total knowledge scores excludes countries/schools that did not use the 2012-2013 student 

evaluation pre- and post- test/instruments: Egypt, Singapore and some schools in China and UAE. These countries 

were included in the individual item-level analysis where possible. (See Table 14.)  
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Knowledge Test Scores by Grade Level 

The data included in Table 11 illustrates that pre-test scores were higher for the upper grade levels. This 

suggests that grade level plays a role in determining baseline knowledge of financial literacy and 

entrepreneurship. There were significant increases in knowledge for all grade levels; however, the effect 

of the program was more pronounced for those students in 5
th
 grade and those in 9

th
 grade and above.   

Table 11:  Significance of Change in Pre-Post Knowledge Scores by Grade Level 

Grade Level n 

Pre-test Post-test Difference in 

Means       M SD M SD 

3
rd

 grade and below 94 54 22 68 25 15*** 

4
th
 grade 1,123 49 22 62 24 13*** 

5
th
 grade 2,622 46 21 65 25 18*** 

6
th
 grade 1,282 54 23 64 23 10*** 

7
th
 grade 1,152 56 21 70 24 14*** 

8
th
 grade  315 76 22 82 22 7*** 

9
th
 grade and above 736 70 14 86 18 17*** 

Note: Significance level: *p<.05; **p<.01; ***p<.001. 

Knowledge Test Scores by Region 

Regional differences in knowledge scores were also examined. Both the Middle East/North Africa and 

Africa regions showed the highest levels of pre-test knowledge; the Americas and USA had lower pre-test 

scores. (See Table 12.) All regions had significant increases in knowledge at post-test, but there were 

some notable differences. The program seems to have had a greater impact on students in the Asia/Pacific 

region and less of an effect on those in the USA region. The Asia/Pacific region had the most dramatic 

upward shift in knowledge scores, with 12 percent of students scoring above 89 percent in the pre-test as 

compared to nearly half (47 percent) of students in the post-test. 

Table 12:  Significance of Change in Pre-Post Knowledge Scores by Region 

Region n 

Pre-test Post-test Difference in 

Means M SD M SD 

Overall  7,326 53 23 68 25 15*** 

Americas 1,769 45 20 57 24 12*** 

Europe 1,128 53 19 68 23 15*** 

Middle East/North Africa 1,048 61 25 71 26 10*** 

Asia/Pacific 1,473 57 21 80 15 23*** 

Africa 1,059 60 22 76 26 15*** 

USA 849 46 21 56 24 9*** 
Note: Significance level: *p<.05; **p<.01; ***p<.001. 
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Knowledge Test Scores and JA Objectives 

Table 13 provides data on the item-level analyses conducted for each of the nine knowledge questions in 

the student survey. All changes in pre- to post-test scores were significant. The intervention seems to have 

had an especially strong effect on students’ understanding of an “entrepreneur” and of the components of 

the “SMART system.”
 11

 Although participating students seemed to struggle with understanding "profit" 

at the beginning of the program, they were 5.5 times more likely to get that item correct at post-test.   

Table 13:  Knowledge Question Analysis Pre-Post12
 

Item Description (Topic) 

Percent of Students Correct 

Odds Ratio Total (n) Pre-test Post-test Difference 

Financial Literacy      

  Understanding “interest”  64 80 16*** 3.0 17,537 

  Identifying good money management  66 77 11*** 4.7 12,086 

  Understanding the components of the  

SMART system to make consumer 

decisions  59 82 23*** 2.6 17,558 

  Understanding “deceptive 

advertising”  63 75 13*** 2.9 8,728 

Entrepreneurship 

  Knowing the definition of an 

"entrepreneur”  57 84 27*** 2.5 17,443 

  Understanding “start-up costs”  48 66 18*** 2.5 17,427 

  Identifying a business plan  44 53 9*** 4.0 8,458 

  Understanding  market research 45 60 15*** 3.3 8,696 

  Understanding “profit”  41 56 14*** 5.5 8,480 
Note: Significance level: *p<.05; **p<.01; ***p<.001. 

Key Question 2 - Has JA More than Money had an impact on students’ 

behavior and attitudes regarding financial literacy, entrepreneurship and 

work readiness?   

Six items on the student pre- and post-test survey measured behavior and attitudes with regard to personal 

finances, sense of control about a future career, and commitment to school. Scaled scores ranged between 

0 and a possible maximum of 24.   

Most important findings: 

 Students in all grade levels had a significant increase in positive behaviors and attitudes with 

regard to personal finances, career, and education from pre- to post-test. 

 Students in all grades except the lowest grade category (3
rd

 grade and below) saw significant 

increases in positive behaviors and attitudes. In particular, students in the highest grade 

category (9
th
 grade and above) saw a 25-percent increase from pre-to post- test. 

 Students had a better understanding of personal finance after participating in JA More than 

Money, and many realized they are responsible for planning their own future career paths.  

 Students in the Africa region increased positive behaviors and attitudes related to personal 

finance, career, and education by 18 percent. Other regions also saw significant increases; 

however, the one percent increase for students in the USA was not significant. 

                                                           
11

 The concept of making SMART consumer decisions is introduced through role-playing. The SMART concept 

encourages students to Stop and think, Make a plan, Ask questions, Review information, Take action. 
12

 Available item-level data from all countries was included in this table. Items are numbered as they appear on the 

actual test. See Appendix A for instruments.  
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Behaviors and Attitudes Scale Scores
13

 

Figure 3 shows improvement in the total student behavior and attitude scaled scores
14

 from pre- to post-

test. Overall, the average difference between pre- and post-test scaled scores was 0.8, a 5 percent increase. 

Figure 3:Overall Behavior and Attitude Scale Scores  

 

Behaviors and Attitudes by Grade 

There was a significant increase in behavior and attitude scores from pre- to post-test for all grades except 

those in 3
rd

 grade or below. (See Table 14.) The program had an especially large impact on those students 

in 9
th
 grade and above, whose scores increased 25 percent.   

Table 14:  Significance of Change in Pre-Post Behavior and Attitude Scale Scores by Grade 

 
n 

Pre-test Post-test Difference in 

Means M SD M SD 

Overall 8,208 16.7 4.6 17.5 4.9 0.8*** 

3
rd

 grade and below 372 12.6 5.0 12.6 5.5 <0 

4
th
 grade 1,509 18.9 4.4 19.1 4.5 0.2* 

5
th
 grade 2,599 15.8 4.7 16.6 4.9 0.8*** 

6
th
 grade 1,375 16.2 4.8 16.9 5.0 0.7*** 

7
th
 grade 1,299 17.3 4.2 17.8 4.3 0.5*** 

8th grade   357 17.1 3.2 18.0 3.6 0.9*** 

 9
th
 grade and above 694 16.8 2.2 20.9 3.3 4.1*** 

Note: Significance level: *p<.05; **p<.01; ***p<.001. 

                                                           
13 All analysis involving total behavior and attitude scores excludes countries/schools that did not use the 2012-2013 

student evaluation pre- and post-test/instruments. These include Egypt, Singapore, and some schools in China and 

UAE. These countries were included in the individual item level-analysis where possible. (See Table 18.) 
14

 A scaled score is a type of test score that converts a student's raw score (the actual number of questions answered 

correctly) into a score on a common scale. Each of the six behavioral questions had scaled options with four 

categories. The scaled score total of 24 (6 multiplied by 4) was the maximum in the range of possible scores. 
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Behaviors and Attitudes by Region 

All regions except USA showed statistically significant increases in behavior and attitude scores from 

pre- to post-test. (See Table 15.) Africa saw the highest change with an increase in scores of 18 percent.  

Table 15:  Significance of Change in Pre-Post Behavior and Attitude Scale Scores by Region 

Region n 

Pre-test Post-test Difference in 

Means M SD M SD 

Overall 8,208 16.7 4.6 17.5 4.9 0.8*** 

Americas 1,748 11.8 4.0 12.1 4.2        0.2** 

Europe 1,715 17.3 5.4 18.0 5.6 0.7*** 

Middle East/North 

Africa 
1,091 17.9 3.1 18.3 3.2 0.5*** 

Asia/Pacific 1,651 18.8 2.9 19.7 2.3 0.8*** 

Africa 1,037 16.9 2.6 20.1 3.4 3.2*** 

USA 966 19.1 2.9 19.3 2.9        0.2 
Note: Significance level: *p<.05; **p<.01; ***p<.001. 

Behaviors and Attitudes related to JA Objectives 

Table 16 provides data on the item-level analyses conducted for each of the six behavior and attitude 

questions in the student survey. Student scores increased from pre- to post-test in personal finance, career 

locus of control, and commitment to school.  

 

Table 16:  Pre-Post Behavioral/Attitudinal Responses (percentages)
15

 

Item Description (Topic) Pre-test Percentage Post-test Percentage 

Yes Sometimes
16

 No Yes Sometimes No 

Personal Finance 

When I get money I usually end up 

spending all of it. 
24 46 30 18 46 36 

I save money in case I really need 

it. 
47 27 26 50 25 25 

Career Locus of Control 

If I do well in school I will have a 

better job. 
52 27 21 58 21 21 

Getting a good job is mostly about 

luck. 
24 51 25 21 46 32 

Other people will decide what I 

will be when I grow up. 
32 31 38 24 29 47 

Commitment to School 

I like school a lot.  44 37 18 48 36 16 

 

  

                                                           
15

 Results are for students with matched pre- and post-test surveys. Items are numbered as they appear on the actual 

test. See Appendix A for instruments. Item-level data for Egypt, Chile, Singapore, and some schools in China, UAE 

was included in the individual item-level analysis.  

16
 The “sometimes” category is a recode of the combined original scale items: “I agree a bit” and “I disagree a bit.” 
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Facilitators also shared their observations of students becoming more aware of the need to think about the 

future: 

[Students] have the knowledge and ability to plan and carry out their own lives in the [future] - 

Thailand 

Gives [students] the opportunity to think [about] how they will manage their life and what they 

will do in future - Bahrain 

 

[The program] allowed the students [to] know their potential and their understanding of the 

labor market- Egypt 

 

Key Question 3 - Does increased student knowledge regarding financial 

literacy and entrepreneurship lead to changes in behaviors?  

Additional analyses investigated the possible link between gains in student knowledge and positive 

changes in student behavior and attitudes. This was done by examining the relationship between increases 

in knowledge and increases in behavior and attitudes scores on the student survey. (See Appendix F for 

full analysis results.) 

Most important findings: 

 Students who had gains in knowledge on entrepreneurship and financial literacy from pre- to 

post-test, were also more likely to demonstrate positive changes in their behaviors and 

attitudes related to personal finance, career, and education . 

 The strongest significant predictors of whether a student had a positive change in his 

behaviors and attitudes from pre- to post-test were grade level and the number of times the 

student had participated in a JA program.  

 Those in higher grades and those who had previously participated in a JA program were more 

likely to have positive changes in behaviors and attitudes.  

Students who had increases in knowledge on entrepreneurship and financial literacy from pre- to post-test 

were also more likely to demonstrate positive changes in their behaviors and attitudes. In addition to 

examining the relationship between student knowledge and positive changes in student behavior, the 

influence of other factors such as school grade, years of participation in JA programs, and geographic 

region on student behavior was also investigated. Results show that the higher the grade level, the higher 

the positive changes in behavior for students. Geographical region was also a factor with students in 

Europe or Africa exhibited higher positive changes than those in Americas or the USA It is important to 

note that the number of times a student had previously participated in JA was also related to increases in 

positive student behavior and attitudes. Students who had participated in multiple JA programs exhibited 

stronger positive changes than first-time participants. 
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Key Question 4 - How do students, facilitators, and program staff perceive the 

program’s effectiveness and its ability to meet its stated objectives?
17

 

Most important findings: 

 Seventy-six percent of students felt that the program was fun, and nearly 100 percent of 

facilitators said that student engagement was excellent or good. 

 Facilitators believed students gained knowledge in all the key learning objectives, especially 

the role of money and the importance of saving money.  

 Nearly 80 percent of students thought that JA connected the lessons in the classroom with 

real life, and 74 percent felt that the program would help them prepare for the future. 

 More than 95 percent of facilitators felt to a "moderate" or "great" degree that the students 

saw them as a role model or mentor. Indeed, 81 percent of students said they admired or 

looked up to their facilitator. 

 Nearly 90 percent of students and 96 percent of facilitators provided a positive rating for the 

program, with 80 percent of students saying they would like to take another JA program in 

the future. 

 Over 95 percent of facilitators felt volunteering their time to JA was very rewarding.  

 Some facilitators became more aware of their spending habits and others became more self-

confident as a result of volunteering for JA More than Money. 

Students, facilitators, and staff were asked questions about their perceptions of the overall program, the 

program’s relevance, and any effects of the program on volunteer behavior as part of the evaluation 

surveys. 

Student Engagement  

Seventy-six percent of students said that JA was fun. (See Table 17.) Nearly 80 percent of 

volunteers/teachers thought that students were actively engaged in the program. 

Table 17: Student Engagement (percentages) 

Students  Yes No Unsure Total (n)  

JA was fun 76 6 17 17,504 

Facilitators Excellent Good Fair Poor Total (n) 

To what degree do you think students 

were actively engaged in the program? 
79 19 2 <1 957 

Overall, facilitators reported that students were attentive and ready to learn the program's key concepts. . 

The structure of the curriculum allowed dynamic interaction between the students, their peers and the 

facilitators. Students demonstrated this by asking pointed questions about content. Many facilitators said 

they saw students positively involved in their learning: 

The students were actively engaged in the program. Perhaps it is better than studying from a 

book! -UAE 

The students were highly engaged, receptive, and respectful. Very easy to engage and motivate. -

New York City, New York USA 

I think that students are always motivated when you start each session, and always wanted to 

learn. -Panama 

                                                           
17

 Country information is provided where possible for facilitator quotes in this section. Confidentiality is assured 

through large sample sizes. 
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All the students were involved in the discussion and shared their view, guesses and comments. -

Kazakhstan 

Extremely Positive. Students were able to make excellent questions according to subject matter. -

Chile 

Facilitators reported that students gained knowledge in all the key learning objectives listed in Table 18. 

They thought the program was particularly strong in teaching students about the importance of saving 

money and the role money plays in everyday life. Each of these items had an average mean of 4.7 out of a 

possible 5. 

Table 18: Facilitator Perceptions of Student Comprehension  2013  

Average perceived comprehension of key learning objectives  

(1=Disagree Strongly...5=Agree Strongly) 
2013 

The role of money in everyday life 4.7 

The importance of saving money 4.7 

How to make sound financial decisions 4.5 

The difference between being an employee and self-employment  4.5 

How to manage a personal bank account 4.4 

The characteristics of a positive work ethic 4.4 

How to recognize deceptive advertising 4.4 

The basic steps of planning and starting a business 4.3 

How to assess their personal interests and abilities 4.3 

The importance of giving to charity 4.2 

How to conduct market research 4.1 

  

 

Similarly, facilitators stated that students became more knowledgeable about money management and 

about the role and value of money as a result of the JA program: 

 

 Teach them how to manage their money, research and make plans to make decisions and give 

them the opportunity to think how they will manage their life and what they will do in the future -

Bahrain 

They know what money is and how to manage it— i.e. to keep, to spend or to donate. -Thailand 

[Student learned about the] value of money, how to be a moderate spender and not a spendthrift 

and also to get them thinking about what they want to be in the future - Nigeria 

Useful for the students to understand the use of money and how to run or start up the business, 

ethical use of money -Indonesia 

Facilitators also noted that students were very excited to learn about entrepreneurship and were 

encouraged to think critically about future financial and career planning. According to facilitators, many 

students spoke about having a career and starting a small business: 

[Students] have a chance to think about their career/business and how to run a business at a high 

level. -Hong Kong 

 JA Programs have helped them to boost their capacities, abilities, skills, attitudes and 

understanding in transforming them into successful and competitive entrepreneurs. - Mauritius 

 [The program taught them how] to plan for the future, to have a savings account and ensure 

enough [funds] to start a business. -Tampa Bay, Florida, USA 
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[JA got the students] to start thinking about money matters, careers and business. -UAE 

Close to the last session, the girls were actively and eagerly expressing their opinions on how 

they would like to shape their future and utilize their time in starting small projects that will 

better their current lives as well as their surrounding environment. -Egypt 

Program Relevance  

Students and facilitators surveyed thought that the program was relevant to the real world. Nearly 80 

percent of students thought that JA connected the lessons in the classroom with real life, and 74 percent 

felt that the program helped them prepare for the future. (See Table 19.) More than 90 percent of the 

facilitators thought that the program made a considerable difference in how students saw their potential. 

Table 19: Program Relevance (percentages) 

Students Agree Unsure Disagree Total (n)  

What I learned in JA has nothing to do with real life 4 18 78 17,539 

JA helped me prepare for the future 74 18 8 17,521 

Facilitators 

Great 

degree 

Moderate 

degree 

Small 

degree 

Not at 

all Total (n)  

To what degree did you feel the 

program made a difference in how 

students saw their potential? 

54 40 4 <1 942 

 

Facilitators noticed that, through the program, students not only gained the knowledge to plan for the 

future, but also the self-confidence to speak up. Even at their young ages, students became more aware of 

their potential: 

 

Students were very shy at first and they could not speak in front of each other but the program 

gave them a lot of confidence. -Kenya 

I think many students understood and translated the program for their lives, with some examples 

and exchange of ideas during the class.-Brazil 

[The program] made them think of their potential and [they] understood better how to manage 

their financial situation. -Lebanon 

 I asked a group of students about their business plan. They started from a very small idea, and 

they had never thought about any others since they feel it was impossible for them [because they 

were] poor. I told them that everything is possible. It is not ‘too ambitious,’ but it is about hope 

with determination, patience and consciousness.  Their eyes said they understood.-Thailand 

I believe that the students reflected on their abilities and what they can do with them in the future. 

-Mexico 

Facilitators observed that students were enthusiastic about their future, eager to share their ideas with their 

peers, and willing to ask questions when developing their business plans. Facilitators witnessed students 

developing entrepreneurial drive and a passion for business: 

Most of them will be young entrepreneurs after their schooling. -UAE 

They were ready to start implementing the suggestions from the class. -Nigeria 

 The program has provided money and thinking on monetary issues. To start a business, freelance 

work, I think they have enough information on topics such as entrepreneurship. -Turkey 
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The students actually went home and did some extra chores to earn money and were willing and 

happy to share with the class their success. -Nigeria 

Facilitators believed that the knowledge the students gained would not only affect their own plans for the 

future, but would also affect their families’ finances:  

My students began to think about how to help parents to conserve the family finances. -

Kazakhstan 

[The program] was useful not only for students but also for parents of children. - Kazakhstan 

Most of the students understood the concepts and some of them started the own business right 

away with the help of their parents. - Lebanon 

It made the children become conscious of saving while the parents were put on their toes! -

Nigeria 

Students will now be able to handle their own money given by their parents. –Tampa Bay, 

Florida, USA 

Perceptions of Facilitators 

Students had a positive view of facilitators in the program with over 80 percent reporting that they felt the 

volunteer was either “good” or “really great.” Eighty percent of students said they either admired their 

facilitators or they looked up to them. (See Table 20.)  

Table 20: Perceptions of Facilitators (percentages) 

Students 

Really 

great Good 

Pretty 

bad Terrible Total  

What did you think of the volunteer who taught 

your class? 
78 8 11 3 17,370 

 Yes No Unsure Total  

Was the volunteer someone you admired or 

could look up to? 
81 5 14 17,527 

Facilitators 
Great 

degree 

Moderate 

degree 

Small 

degree 
None Total  

To what degree do you feel that the students saw 

you as a role model or mentor? 
60 36 3 <1 935 

 

Facilitators recognized that students held them in high esteem. More than 95 percent reported that the 

students saw them to a "moderate" or "great" degree as a role model or mentor. In open-ended responses, 

facilitators recalled situations that demonstrated their students' appreciation: 

 

One of the activity worksheets was to write down three people you see as a mentor and a few of 

the students wrote down my name. -Tampa Bay, Florida, USA 

The students call me Professor, made all the difference -Chile 

I had one student ask for some additional ideas on 'starting her business.' After spending some 

one-on-one time with her, she completed a really nice business proposal. At the end of the day, 

she approached me before they left and told me I was her favorite teacher so far. I took away that 

even one day can make a difference. -Buffalo, New York, USA 
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Overall Program Assessment 

 JA More than Money appears to have been an extremely rewarding experience for facilitators and 

students. Almost 90 percent of students rated the program highly, as did 96 percent of facilitators. (See 

Tables 21 and 22.) Eighty percent of students also indicated that they would like to take another JA 

program in the future.  

Table 21:  Student Overall Assessment of JA Program (percentage) 

Students 

It was 

great! 
It was good. 

I didn’t like 

it much. I hated it! Total (n)  

How would you rate the JA 

program? 
75 14 7 3 17430 

Would you like to take 

another JA program like this 

someday? 

Yes No Unsure Total (n)  

80 6 14 14577 

More than 95 percent of facilitators rated the overall experience of being a JA volunteer as "good" or 

"excellent." (See Table 22.) Nearly all facilitators (94 percent) felt the experience was so beneficial that 

they were likely to volunteer for JA again in the future. 

Table 22: Facilitator  Overall Assessment of JA Program (percentages)  

Facilitators Excellent Good Fair Poor 

Total 

(n) 

How would you rate the overall 

experience of being a JA volunteer? 
64        32       3        <1    973 

As a result of JA I will....volunteer for JA 

in the future 

Strongly 

Agree 

Agree 

Somewhat 

Neither 

Agree Nor 

Disagree 

Disagree 

Strongly 

Total 

(n) 

74 20 6 <1 932 

Share JA More than Money curriculum 

with family and friends 
63 25 10 3 925 

As a result of volunteering I will.... 

Look for other ways to be involved in my 

community 

 57 35   8       <1   907 

 

Facilitators found teaching the program extremely rewarding. The experience was especially enriching for 

many first time volunteers who saw student faces “light up” when they finally grasped a concept or 

answered questions correctly. Many describe this unique experience in the online survey: 

It was a fantastic opportunity to share my life experience with young children and allow them to 

better see the value of money in their everyday lives. –Buffalo, New York, USA 

It also was a very enriching and fulfilling experience as I firmly believe in the importance of 

proper education and opening up the minds of children to their fullest potential. -Egypt 

It's inspiring to give back and teach the curriculum to the students. -New York City, New York, 

USA 

It was a very positive experience. I volunteered to participate as it was something I had wanted to 

do for a number of years, but always lacked the little push to just go and do it. I would 

recommend anyone to give it a go. - Ireland 
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In delivering the program, facilitators also got to know their communities better. Some gained a better 

sense of the workings of the local school systems, and these experiences encouraged them to give back 

locally. About 90 percent of facilitators said that, as a result of volunteering, they will look for other ways 

to be involved in their communities: 

The impact of this program was an eye opener. It makes you want to get out into your local 

communities and teach others what you know so they can have some kind of knowledge about 

what you do in the working world. Tampa Bay, Florida, USA 

Highly motivating to be able to interact with the local community -UAE 

The program gave me the opportunity to get closer to the community, helping, feeling good, and 

knowing other realities different from mine. Allowed me to pass on my experiences and inspire 

others. -Argentina 

Made me feel that I'm helpful in terms of social responsibility.-Turkey 

Participation in JA More than Money had an effect on the behavior of some facilitators as well. A few 

became more conscious of their finances and the way in which they spend money, while others gained 

more self-confidence as a result of delivering the program: 

 It has really helped [me] in being more financially literate and also to enable me [to] plan for 

my future and my family’s future. -Nigeria 

This program made a huge change in my life because now I can be able to use my money wisely. 

Even though the income is not enough, I can manage. Thanks to the Junior Achievement South 

Africa program. -South Africa 

The program made me correct some of the mistakes I used to make in managing my money. It was 

also an eye-opener to how I can transform my personal skills and abilities to profit-making 

activities. -Kenya 

Improved my confidence and ability to deliver presentations, provided a great sense of 

satisfaction and personal achievement on completing the program. -Ireland 

The program has given me self-confidence by standing in front of students. -Bahrain 

Nearly 90 percent of facilitators said they would share the JA curriculum with family and friends. This 

was especially true for facilitators who were parents of young children and also felt that money 

management was well presented for a younger audience: 

Additionally, I'm a mother of a girl of eight years and the program helped me a lot to understand 

how to explain in a simple way the basics of saving, healthy finances, etc. -Mexico 

I understand some concept of money management which I have never thought about—-and {I} 

will share the concept with my son especially the game which will make him understand easily. -

Hong Kong 

Comments and Suggestions 

Facilitators and program staff were asked to share recommendations for JA More than Money. Some 

facilitators and program staff called for modifications to the program materials, suggesting more age-

appropriate materials for younger students. Facilitators also asked for lengthier sessions because they felt 

they could not deliver the entire program in the time allotted. Several facilitators suggested the inclusion 

of field visits to enhance program content. Since the program was so beneficial, facilitators suggested that 
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JA expand to more schools and also target disadvantaged populations. Finally, facilitators, especially 

first-time volunteers, asked that JA support additional facilitator training that involved more practical 

hands-on teaching methods to better prepare them for their new teaching experience. These suggestions 

are examined more closely in the following sections. In addition, program staff were asked to provide 

feedback on the digital/online readiness of schools that participate in the JA More than Money program. 

Facilitators 

Although most facilitators found the curriculum easy to understand and deliver, many also thought that a 

few modifications to the materials would make it even more effective. One key suggestion was to 

simplify the content to make it more age-appropriate for young children. Many facilitators observed that 

the younger students seemed to struggle with the concepts and games and the creation of the business 

plan: 

Reduce the complexity and the amount of material offered to dictate the course. -Argentina 

No time for children to really grasp complex concepts such as ethics, market research, etc. -

Mexico 

Simplify the terminology to fit the abilities of students. -Egypt 

The game board was a bit too complicated for Primary School, should come out with something 

similar. -Malaysia 

Facilitators noted that the program content needed to be localized to increase its relevance to the students' 

lives. Facilitators suggested that incorporating the elements of the local culture would give greater 

meaning to the curriculum content. Comments included: 

To bring more examples from the local financial reality -Armenia 

If possible, tailor the curriculum to suit the culture of the region where the program is delivered. 

-Bahrain 

Adjust the content and the examples in the nature of the Arab sector. -Israel 

Facilitators repeatedly called for modifications to the curriculum including simplifying the development 

of the business plan. They also suggested limiting the number of times the JA More than Money 

Community Game is played to once or twice. 

The limited time of the program sessions presented a challenge for facilitators.  A majority of all 

facilitators felt that the volume of program materials was too large to deliver effectively in the time 

allotted.  Noting there was neither enough time to go through all of necessary content, nor enough time 

for students to properly absorb the concepts, facilitators suggested expanding the amount of time given to 

the program: 

The classes are quite busy! Little time for content [which is] so important and very 

comprehensive -Chile 

Sessions need to be extended in time or number—-which usually poses as a problem for the 

schools. -Egypt 

One hour is not enough to cover all the material of one chapter. -Hong Kong 

The suggested class time was 40 minutes it took me 60-80 minutes each week. -Ireland 

I think it should be more time in the program and each session had several activities and time 

was short. -Panama 
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A couple of facilitators suggested lengthening the sessions to include field visits to financial institutions, 

where students could witness the practical application of the program’s concepts:  

Arrange field visits to the institutions of civil society- Bahrain 

Contact the relevant banks, financial institutions for a site visit and study. –China 

Strengthen the program [with] some trips and visits to banks and companies that benefit students. 

-Egypt 

If the program is extended one week, the bank (branch or head office) can be added to the 

program visit. -Turkey 

Facilitators expressed the belief that other schools, low-income populations, and students in higher grades, 

would benefit greatly if JA More than Money was also offered to them. Therefore, they recommended 

expanding the program: 

This program would move to higher grades and more advanced. -Armenia 

I think we can try to extend this program to the poorest schools. - Chile 

Gradually increase the coverage of schools and classes to help more students benefit from it. -

China 

JA More than Money should be expanded further given the many benefits gained.-Indonesia 

[Program should] be extended in a way to cover the lower segment of the society if possible.-

Nigeria 

The program should not only be taught to high school students but also to out-of-school youth. 

This is because the youth could make good use of the knowledge and they also have the time to 

apply what is taught.-Kenya 

Some facilitators, especially first-time facilitators, felt ill-prepared to deliver the program. They requested 

more training and increased access to previous facilitators or mentors: 

I hope that JA can provide more training to the new volunteers. -Hong Kong 

Teachers, I think that if there were workshops for them to attend the experience would be more 

valuable. -Panama 

I suggest JASA [Junior Achievement South Africa] give[s]us more training skills and knowledge 

about the program. -South Africa 

[It] would have been more helpful if we as volunteers could have gone through a demonstration 

and a 'dry run' of the program. -New York City, New York, USA 

Volunteers doing it for the first time should be given a briefing session by someone who has done 

it before. -Lebanon 

In addition, facilitators who responded to the online survey suggested reducing class size, scheduling the 

program to coincide with the local school calendar, and better program monitoring. 
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Digital/Online Readiness of Participating Schools Staff 

Members of the program staff were asked if they thought their participating schools would be able and 

willing to use digital or online materials. Responses on the digital readiness of schools were mixed—with 

most countries in the developed world at a higher level of readiness than those in the developing world. 

The general consensus was that JA Worldwide should assess each country’s ability to use online materials, 

and help those with less readiness to transition gradually: 

That’s something all of our regions are looking into. I’ll tell you what, if the program comes in [an] 

online program, it’s a double edged sword. From one side you might be able to reach more people, 

more students. But on the other hand, it definitely limits where your program will be taught because 

some areas in our region don’t have Internet access all the time in their classrooms. 

I would say that many of the volunteers are experienced and very familiarized with technology. As 

schools are concerned, it depends on the schools. There are some private schools that have the 

capacity and infrastructure in order to use technology. [But] there are many schools, esp. the public 

one, at least here in [country], they don’t have the capacity- they don’t have the necessary IT 

infrastructure to use digital media. 

 

Key Question 5 - What strategies are being utilized by JA ROC, JA Member 

and JA Area  offices in the implementation of JA More than Money? 

Most important findings 

 JA Worldwide, JA ROCs, JA Members, JA Areas, HSBC, and schools have very strong 

coordination and communication links with each other. These relationships are built and 

maintained through regular contact using print (newsletters, flyers and reports) and 

electronic (email, Facebook, Twitter, LinkedIn) communication tools. 

 JA Members and JA Areas often target schools that are closer to HSBC offices; have 

prior experience implementing JA programs; or have students from disadvantaged 

backgrounds. 

 Barriers encountered in recruiting facilitators include potential volunteers' lack of 

available time; transportation issues and distance to schools; lack of flexibility at the 

workplace; and HSBC office changes.  

 JA staff use flyers, newsletters, reports, social media, news releases, and media coverage  

to promote the program to the local community 

 

Coordination among JA Worldwide, JA ROCs, JA Members, and JA Areas 

The implementation of JA More than Money requires effective interaction between JA Worldwide, JA 

ROCs, JA Members, JA Areas, local schools, volunteers and the local HSBC office. All of these 

stakeholders play a major role in realizing the objective of expanding the global impact of JA More than 

Money through innovative, replicable delivery models. During semi-structured interviews, staff at the JA 

ROCs, JA Members and JA Areas had the opportunity to share their strategies and models for effective 

implementation.
18

 

Coordination at the ROCs  

The JA ROCs are effectively positioned as the central link between JA Worldwide and the JA Members 

and JA Areas. Their role in implementing JA More than Money is to make sure that the program is 

administered in a standard format across all JA Members and JA Areas. The ROCs are responsible for 

                                                           
18

 Semi-structured interviews with JA ROC, JA Member and JA Area staff were conducted confidentially. Therefore, 

none of the respondents will be identified by name or location. 
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managing the JA brand and ensuring that it is accurately represented. The ROCs are also instrumental in 

sharing knowledge and disseminating feedback about the program to JA Worldwide and its donors. 

Associates who were interviewed described their role within JA: 

 

[My job is to manage] the brand of JA in general and the brand of JA More than Money. Just to 

make sure that the program is run consistently across the board, across the different countries 

and to ensure that the program is delivered to the target group that the program is meant for. 

And also just making sure that the donors are receiving the feedback that is necessary.  

I see my role as support for the organization—as a conduit between JA Worldwide [and JA 

Members and Areas]. 

We’ve become a middle man between JA Worldwide [and JA Members and JA Areas] which is 

managing all the countries involved in this project, but we are closer to them. 

Basically what we are in charge of doing is establishing new operating offices in the new 

countries. Once we establish those, we offer them the support they need to run the programs 

successfully. 

The JA ROCs have to maintain and sustain communication between themselves and JA Worldwide and 

the JA Members and the JA Areas. Most JA ROCs expressed great satisfaction with the level of contact 

and support they receive from JA Worldwide 

Regional communication with JA Members and JA Areas 

Respondents in the JA ROCs were very pleased with the good relationships they maintained, and their JA 

Members and JA Areas echoed the same sentiment. According to one respondent, “Our member nations, 

our affiliates are independent entities in each country—kind of a franchise of JA Worldwide.” In general, 

ROCs serve as resource and support centers, making sure JA Members and JA Areas have an avenue to 

seek help when implementing the program.  

 

ROCs remain in constant communication with JA Members and JA Areas through email, phone and 

Skype. In addition, JA ROC staff organize regular calls or online meetings on a monthly or quarterly 

basis with one or multiple countries at a time: 

We have quarterly online meetings and in addition to that we have a regular exchange of email 

with the countries ... so based on that we are sorting it out by email or phone whichever way is 

more effective at the moment. 

Right now we have a conference call with individual countries once a month… we have that, and 

then we have a quality, monthly call with all the countries together. 

Also we have calls focused on different dimensions or areas of our programs, like financial 

literacy or entrepreneurial programs or depending on the project…we have different ways of 

communication. But it is constant communication and we are always aware of what is going on. 

ROCs are often kept abreast of the JA Members and JA Areas’ activities via newsletters and other 

publications. Twitter and Facebook are increasingly being used as vehicles for communication and the 

sharing of ideas for those who have the infrastructure to support it. The information that is shared by JA 

Worldwide through the JA intranet or JA ROCs is highly valued by the country offices. However, some 

respondents suggested that the information on the intranet needs to be better organized and that some out-

of-date links need refreshing. 

Other forms of communication include face-to-face meetings, which are used sparingly but meaningfully.  

Staff at the ROCs sometimes conduct field visits to JA Members and JA Areas or, in a few instances, 

countries absorb the expense to travel to JA ROCs for capacity-building activities. Annual regional 
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conferences organized by the ROCs are another outreach mechanism. JA Members and JA Areas say they 

appreciate the opportunity to come together to share information and learn from each other. According to 

one JA Member, the annual conferences are “mostly about capacity building. They ask us—each member 

nation—what we think are the areas we need help in, and they decide on the training they will be holding 

… we share our best practices and the success stories in each nation so maybe it can be replicated 

somewhere else as well.” 

Communication between JA Member Offices, Schools and HSBC 

Successful implementation of JA More than Money relies on a healthy relationship between JA regional 

offices, JA Member and JA Area offices, and their local implementation partners:  local schools and 

HSBC offices. In general, most JA Member and JA Area staff were satisfied with the level of 

communication between them, schools, and HSBC offices. 

 

JA Member and JA Area offices monitor the implementation of the program in schools in a variety of 

ways. In addition to traditional modes of communication like phone calls and emails, they conduct site 

visits and observational assessments. Staff shared their monitoring strategies: 

This is something we should do every semester. We normally do it when we focus on new 

volunteers. We have to visit every single volunteer and every single school and program. This is 

our top priority.  

The program officers are the ones that do [site visits] primarily, but I do checks to be sure that 

what they are reporting is actually what is happening … I also interface with volunteers from 

time to time. 

We have alumni assigned to different schools. At the office, we have someone who is in charge of 

the programs, a manager, across the country so we usually make contact with the school every 

two weeks. The alumni go to the schools once every week.  So the manager can address any 

program management issues that arise on a continuous basis and then the alumni can probably 

address any matter.  

JA Members and JA Areas that do not have these monitoring plans in place are now developing them, in 

order to  manage commitment issues with volunteers and schools. Others are developing communication 

plans to better engage non-responsive schools. 

Communication between JA Member and JA Area offices and HSBC offices is strong at most sites and is 

often centered on volunteer recruitment. JA Members described the strength of these relationships:  

We have a very good relationship with our local HSBC office…. HSBC is the first who extends 

support to us and we are really grateful for that. In terms of financial support, they are very good. 

They provide membership fees and support for the JA More than Money implementation. 

Actually, our follow-up and our relationship with HSBC [country] is great. The implementation 

last year went very smoothly, and they were very happy about it.  

It’s perfect, brilliant. They are eager to help us, they are eager to support the program.  

JA Member and JA Area staff also felt that their local HSBC office was very supportive of the program 

and that this assistance often involved mid- and high-level members of the HSBC office. JA staff 

described the involvement of HSBC management, including the fact that JA Members and JA Areas often 

invite HSBC employees to sit on their board of directors: 

He is a CSRM—corporate social responsibility manager who is in charge of all the CSR activities 

of HSBC, and we have been working with him since last year.   
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 The program I mentioned, we had [NAME], who is the HSBC country rep for [site] attend the 

program. She was there for about 2-3 hours and had a lovely session with the children.  

Every month we have a call and then every quarter we do a face-to-face meeting.  So far, it’s 

been working well.  

We have a very good relationship with the local office here in [city]. In fact, the CEO sits on the 

board. We have quarterly meetings and he usually does not miss any, and always has constant 

feedback to give.  

Most communication issues that were voiced by JA Member and JA Area staff were focused on volunteer 

recruitment. Other factors, such as turnover within the leadership team at the local HSBC office and a 

lack of direct access to HSBC volunteers by way of emails, were also noted as challenges.  

School recruitment   

Most JA Members and JA Areas have had several years to build close relationships with schools that 

implement JA More than Money. The fact that other JA programs are also offered in these schools not 

only strengthens this relationship but also makes recruiting schools for JA More than Money easier.   JA 

Member and JA Area staffs leverage these relationships as a way of recruiting schools for JA More than 

Money. For instance, in one country where JA has been working for more than 20 years, JA programs 

have reached more than 18,000 schools and they do not need to recruit new schools because they are 

usually approached by schools. 

School recruitment is primarily the responsibility of JA Members and JA Areas offices, and they employ 

a wide array of strategies for doing so:  

We work with all schools and all sorts of people that approach us and we work with every kind of 

school, from lyceum to orphanages. Our goal is to provide JA programs and experiences to as 

many school children as possible. 

We communicate our targets to all schools without exceptions.  

Other JA Members and JA Areas target schools based on three major factors: (1) distance to HSBC 

offices, (2) prior experience with JA programs, and (3) poverty and the socio-economic status of students. 

HSBC volunteers form the core group of facilitators for JA More than Money in many JA Members and 

JA Areas. Therefore, JA Members and JA Areas choose participating schools located near an HSBC 

office to encourage more volunteers to facilitate the program: 

We choose the area according to how close it is to the company that we’re getting volunteers 

from because in [country] especially in [city], the traffic is unbearable so it would be time wasted 

if we pick a school that is far away from the company. And that way, we will not have a buy-in 

[by HSBC] to send volunteers because they can’t waste half [the day].   

We actually choose schools that are near bank offices because in [country] volunteerism is 

growing, but sometimes you have to make it easy for volunteers to get involved.  

If they are going to be corporate volunteers, then we try to look for schools near the donor office.  

We try to do it as strategically as possible where we have volunteer resources and in a lot of 

cases, it is organizations that have worked with a certain school or district before and they want 

to stay within that district, so we’ll either approach a school because there’s already an existing 

partnership with the business or because we feel we have the volunteer resources to find for the 

school that wants the program.  
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Schools may also be chosen based on a prior relationship between HSBC volunteers and particular 

schools. JA Members and JA Areas  take advantage of the rapport they have built with schools and use it 

to expand the programs in those schools: 

We have some JA schools which I already have a good relationship with, and I introduce the 

program to the teacher and ask if they can find the time for the program. 

Apart from that, we already have a big network of schools that we work with in other JA 

programs. 

We run the JA More than Money in fourth and fifth grade in our area so for HSBC we just 

expanded those schools that we already had a partnership with to fourth and fifth grade.  

Low-income schools are often targeted for the JA More than Money initiative. Many of these are public 

schools in disadvantaged areas.  Accessing these disadvantaged schools sometimes poses a problem for 

program staff because of the lack of infrastructure and roads. One person said, “Children then miss out—

not because they don’t want to participate but because of access to the schools.”  

For most JA Members and JA Areas, approval is needed from the Ministry of Education (MoE) before the 

program can be implemented within public schools. This approval process acts as a barrier to 

implementation in some countries. Those who are fortunate enough to gain MoE approval often 

experience favorable cooperation from school officials, and the approval also gives the program greater 

visibility: 

So we get a teacher to support the program and then everything else follows easily because we 

have the school’s support 

We have a good relationship with the Ministry of Education in [country] so every year there is an 

official circular that is distributed to all the head offices of education so schools can get the first 

information about this program  

Once an implementation area is chosen and schools are targeted, JA Members and JA Areas advertise the 

program through the use of newsletters and announcements. Some send out invitations or make 

presentations to prospective schools: 

We make announcements where we circulate a newsletter with information on our new projects, 

etc. So we get responses from schools after explaining what it means—for these new schools, 

what it means to be a part of Junior Achievement program.  

We have a list of schools and every year when they start they’ll come and ask for our programs 

and what plans we have for the year.   

We call the director for a meeting, then we go and present the program. We bring the materials 

physically to present. And following that, we give a training—an in-house training in the school 

itself. Then we ask the teacher in which classes they are willing to implement the program.   

Volunteer recruitment 

The primary source for volunteers is the local HSBC office.  JA Members and JA Areas often get in touch 

with a mid-level manager who recruits volunteers for training and program facilitation. Staff described 

ways in which they initiate contact with HSBC: 

We have a local representative at HSBC. I communicate the need for volunteers and he 

disseminates internally, emails and the requests for volunteers. 
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We usually conduct one meeting with HSBC local representatives in [country]. We agree on the 

guidelines and dates for the implementation—for example, when it is convenient for them that we 

have this program implemented in order for their volunteers to take part in the implementation. 

Also the bank keeps track of every hour, every project each person makes, so that’s a good thing 

because it encourages volunteers to do more and give more every time. Now in the program we 

have a great recruitment leader. She’s a great leader, so good recruitment.  

We contact local HSBC, the local partner, and the person in charge of volunteering and then we 

arrange some time during their workday to do a training session for JA More than Money.  

Feedback from JA Members and JA Areas indicated the need for greater communication and support 

from HSBC offices in recruiting volunteers.  Some countries reported proactive assistance from the 

HSBC champions and support with volunteer recruitment. Others felt the local HSBC office was less 

involved in encouraging volunteers and providing release time for the initiative. 

I think they have a challenge recruiting volunteers because their immediate bosses do not want to 

release the staff to actually do the program. 

Volunteers really really want to come to school to meet the kids and teach them, but sometimes 

they had had difficulties with permission from their line manager.  

Due to the time constraints, it’s quite difficult for them to leave their jobs and go volunteer during 

school hours. Most of them work from 9 – 5 and schools run from 8 – 2:30. 

Other times, HSBC offices experience internal constraints such as limited employees, reshuffling, and 

budget cuts that interfere with recruitment efforts. HSBC staff faced challenges in volunteering including 

transportation issues, work schedules and distance to the schools. In fact, one respondent said, “Time, I 

think is the basic obstacle that we face—not only with HSBC but with other companies because people 

usually have the will to participate.” 

In light of the constraints on HSBC volunteers, JA Members and JA Areas also seek out non-HSBC 

volunteers and teachers/others to facilitate the program. Non-HSBC volunteers can be parents or other 

professionals from interested organizations including companies affiliated with JA Members or JA Area’s 

board of directors.  

We approach the schools through the parent teacher association so we have parents who 

volunteer. Same thing with the teachers-  

We have a focal point - in the CSR [corporate social responsibility] or PR [public relations] 

department [covering multiple companies], … and we get in touch with … and we inform them 

that we will be needing a minimum number of volunteers, but if they provide more, we will be 

able to get them more schools to go into. 

We work with our board companies to recruit volunteers, to train them and have them deliver JA 

More than Money. It really depends on the company itself, some companies will let us take a 

much larger role in the recruitment …, we have like 40 board companies and each company has 

a slightly different way with how we work with their volunteers. 

JA alumni and people who have previous volunteer experience with JA are often willing to facilitate the 

program multiple times. According to some respondents, the alumni are often very committed to 

volunteering and respond to various outreach efforts via the Internet: 

Through the social media campaign we created through the alumni, we made a post and they 

signed up. So they come in and we [assess] them—look at particular qualities—people who are 
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smart, people who are energetic, self-driven. So after picking them, we prepare them on the 

program and they go out and deliver the program content of the JA More than Money. 

When we have to work with the other volunteers, we use social networks, our database of people 

who have volunteered before.  

Most of our volunteers are previous JA children, graduate students (graduated from JA 

programs). 

JA Members and JA Areas have suggested various ways of attracting and maintaining committed 

facilitators. In addition to advocating that HSBC start a “promotional plan” to reward employees for hours 

volunteered, JA Member and JA Area staff thought that HSBC or JA could encourage volunteers to 

become more committed by clearly communicating that their work as volunteers is important. 

JA Members and JA Areas have a number of ways for attracting and retaining facilitators. One JA 

Member holds events to publicize the program, inviting potential facilitators to witness JA More than 

Money games and sections of the curriculum. Others have developed more convenient scheduling, offer 

programs after work, or use the JA in a Day format to better fit the busy lifestyles of facilitators. Ways of 

attracting and maintaining facilitator participation include:  

[Doing JA in a Day versus the weekly session] we can capture the greatest amount of volunteers. 

So this is why we came up with this idea for after school rather than during the school [day] for 

the program. So it can be after school hours or Saturday and Sundays to implement the program 

so I am sure we will have volunteers to implement the program.  

Public awareness 

JA ROCs, JA Members and JA Areas were asked what methods of outreach they used to increase public 

awareness about JA More than Money. Schools, parents, teachers, companies, and other local 

stakeholders are targeted using print materials (e.g., flyers and newsletters) and electronic media (e.g., 

social media and the latest JA digital flyer). A few JA Members and JA Areas take their public awareness 

activities a step further by writing newspaper articles and inviting media or members of the entertainment 

industry to JA More than Money events. 

 

In many countries, using print and social media is the most efficient way of reaching a large audience. 

Newsletters, reports, program websites, Facebook, LinkedIn, and Twitter are used as knowledge 

management tools to share program information, pictures, and stories and also to solicit feedback: 

We send a newsletter to many, many recipients. This might be company members, media, schools, 

teachers, parents, alumni, all the authorities—the Ministry of Education, all other associations. 

We upload posts on our Facebook page—JA [country] Facebook page— and LinkedIn. Because 

we have a page on LinkedIn, we communicate several announcements about the program there.   

We usually use different platforms. One of them is social media—so through our Facebook page, 

we usually post or upload pictures of trainings that are held—pictures of the program 

implementation when the volunteers are in the classroom and they are delivering the program. 

Most probably, we make sure to have pictures in action for the volunteers in the classroom. 

We have [JA information] on the webpage. We have bulletins; we have flyers, pictures and videos 

in our social networks. We have some bulletin boards in the schools, and also we have it in our 

annual reports, the bank’s annual report. 

For example, online news agencies, they are most visited in [country] best way to share 

information with other people about JA as it has over thousands of views each day. 



Summative Evaluation Report: JA More than Money 2012-2013 

34 

Other countries use the media to promote the program by writing articles and press releases for 

newspapers and magazines, partnering with several newspapers, or simply inviting news media to the 

launching of the program and other important milestones events: 

We invited the media to attend. And we had many press releases that were published afterwards 

and we shared them with the HSBC local representative in [country] 

If the activity is big, we sometimes invite journalists to the activities. We have published articles 

in newspapers. For example, recently teachers have published articles in our newspaper—it is 

one of the most popular newspapers in [country]. We keep contact with magazines and social 

networking, sharing information. 

I do bits on TV in the news, I write articles. We just had a financial literacy week. That was about 

two weeks ago and we had a big event marking the financial literacy week so we had a lot of 

newspaper media reviews. 

In a few countries, the ability to translate and deliver the program in the local dialect has increased the 

public’s awareness, understanding, and acceptance of the program and its objectives. According to JA 

Members and JA Areas, this customization of JA More than Money is helping to expand its reach: 

The fact that we have a translation of the program in [language]—and so we have the program in 

[town]—which has been very interesting and has caught the interest of government which we’re 

working with and some of our partners. Just the fact that the organization has support from 

HSBC, which is running a [language] version, or a local language version of financial skills 

program  

We have already translated the keywords in the flyers in our modern tongue so that the students 

can bring that home and share that with their parents and family. So this is part of creating 

awareness in the public. 

As a way of increasing outreach to the public, JA Worldwide provided JA Members and JA Areas with 

social media and digital flyer templates. JA Members and JA Areas that used the social media template 

said it was easy to use, but also felt that they needed to customize it to make it more relevant to the local 

context: 

We received the template.  They are prepared for another market and we tried to make changes to 

adapt that content here. 

They provided the template and we localized the templates and submit them in social media 

networking and distributed them among many sites, online media types. 

There were some countries that either did not know that the template existed or did not use it because they 

were already using social media effectively.  

Many JA Members and JA Areas interviewed said that the digital flyer was easy to use. As with the 

template, they simply customized the content. One interviewee said they plugged in "the local 

information regarding the number of students, the local context, and how to receive information from 

HSBC—and from us, how to join the program, how to join the training. We provided local context, local 

data, we followed the instructions. Very easy to do.”  Some staff members went further, translating the 

flyer into the local language 

Communicating with HSBC over the digital flyer was straightforward. Countries thought it was a useful 

tool, practical and ready to use, and one that also increased awareness within the HSBC offices. One 

respondent thought the digital flyer “just made things a lot easier for [them] not to have to worry about 

recreating a document. I know in past years, we have had to get the approval of HSBC before anything. 



Summative Evaluation Report: JA More than Money 2012-2013 

 35 

Having those templates ready-made to be able to just fill in the blanks really cuts down on the amount of 

time we had to do.” 

JA Members and JA Areas with limited budgets found other cost-effective ways of increasing publicity 

about JA More than Money. Ideas included getting the local HSBC office to promote the program more 

prominently on its website or in newsletters and finding companies that offer free advertising spaces: 

Maybe if HSBC is working with us more proactively in this area, by posting several 

announcements on their sites. I know they do that on their intranet but this is only viewed by their 

employees. Maybe if there’s an official post on the site of the bank, maybe that will also increase 

the awareness somehow. 

Discussion  

This evaluation has revealed numerous benefits of JA More than Money for students and facilitators. 

Positive gains were achieved in student knowledge and behavior and attitudes. Overall perception and 

assessment of the program were very favorable and the JA More than Money program realized its 

objectives in all areas. 

Student Knowledge 

Improvements in overall student knowledge of entrepreneurship and financial literacy were evident after 

participation in the JA More than Money program. Students in 5
th
 grade and in 9

th
 grade or above saw the 

most pronounced improvements in knowledge. Finally, students in the Asia/Pacific region made the 

greatest knowledge gains. 

Student Behaviors and Attitudes 

The JA More than Money program had a positive effect on students’ behavior and attitudes with regard to 

personal finances, career, and education.  There were significant improvements for students across all 

grades, with the exception of those in 3
rd

 grade and lower. All regions except the USA saw statistically 

significant increases in related behaviors and attitudes. The USA saw a one percent increase for student 

but this was not significant. 

Link between Knowledge and Behavior 

Evaluation findings show that students who improved their knowledge after participation in JA More than 

Money were also more likely to have improved their positive behaviors and attitudes. In addition, the 

strongest significant predictors of whether a student had a positive change in his behaviors and attitudes 

were grade level and the number of times the student has participated in a JA Worldwide program. 

Students in higher grades made greater improvements, as did those students who had participated more 

often in a JA Worldwide program. 

Student, Facilitator, and Staff Perceptions of the Program 

Facilitators reported that students were thoroughly engaged in the program and, as a result, gained 

knowledge in JA More than Money key learning objectives—especially the role of money and the 

importance of saving money. Students reported that the knowledge they gained could be applied in real 

life and would be instrumental in helping them prepare for their future. 

 

Most students rated their facilitator as “good” or “really good” and said that they admired or looked up to 

the facilitators as role models or mentors. In fact, because of their positive experience with the program, 

most students said they would participate in another JA Worldwide program. 

 

The program's impact on facilitators was equally strong, with some also saying they gained knowledge in 

the areas of money management. Facilitators found volunteering to be an enriching and eye-opening 

experience. Many said they will continue to volunteer in their communities as a result of the program.  
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Implementation Strategies 

The JA More than Money model is built on strong communication and collaboration between JA, HSBC, 

and local schools. JA Worldwide, JA ROCs, JA Members, and JA Areas all utilize innovative tools to 

establish effective coordination, communication, and monitoring strategies. The resulting relationships 

have resulted in sustainability and expansion of the program.  

Recommendations 

 JA More than Money is viewed favorably by both student and adult stakeholders. Through feedback on 

the program, specific recommendations emerged including:  

1) Consider modifying the content of  JA More than Money in the future with alignment to the age levels 

of the students including versions aimed at lower grades in addition to a more advanced version for upper 

levels. Future content revisions could provide localized content that is suited for varying literacy levels 

and builds upon students’ prior knowledge as well as local financial practices.  

2) Continue to encourage student engagement through facilitator’s sharing of experiences. A majority of 

students felt that the knowledge they gained was relevant to their everyday lives. Field trips to banks and 

other financial institutions as well as guest speakers from financial professions could help expand that 

understanding. 

3) Ensure that JA More than Money facilitators are trained and classroom-ready by continuing and 

expanding support for training. Mentoring of first-time volunteers by experienced volunteers will help 

with classroom management practices and content delivery. 

4) Provide additional support to local offices in their public education, outreach, and technology use 

efforts. As JA More than Money continues to expand, staff at the JA Member and JA Area offices find 

innovative ways and tools to increase public awareness about the program.  The provision of marketing 

strategies including the marketing toolkits is helpful and additional assistance, including monetary 

assistance, will allow the localities to increase the visibility of the program. 

5) The JA More than Money initiative and its staff are to be commended for being dynamic and catering 

to the ever-changing global world through social media and other current technologies. As digitization of 

resources begins to take place, implementation will require a careful look at local capacity to ensure that 

the infrastructure needed is in place. 

Conclusion  

The JA More than Money program continues to expand globally and provide much needed financial 

education to approximately 70,000
19

 students in 31 countries.  The evidence is clear and strong:  The 

program positively affected student knowledge in entrepreneurship and financial literacy, as well as 

behaviors and attitudes related to personal finances, career, and education. As a result of JA More than 

Money, students have learned how to handle their finances and have increased confidence in their ability 

to successfully manage their financial future. 

 

The program is highly regarded by adult stakeholders as a quality program that is appropriate for students 

living in a dynamic global community. Facilitators were strongly enthusiastic about the program and their 

role in working with students to better understand the concepts of the initiative. Facilitators were also 

affected by the program, with some changing their thinking about money management and other gaining 

self-esteem as a result of the program.  The positive benefits of the program extended to the community 

                                                           
19

 Reach of the JA More than Money program is calculated through September 2013.  The total students reached will 

include Singapore who has received an extension for implementation through November. 
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as facilitators indicated they would seek additional opportunities to volunteer for JA Worldwide and other 

volunteer opportunities in the future. 

 

As in previous years, students saw large increases in knowledge as a result of the initiative. Positive 

behaviors and attitudes increased across grade levels and regions in Year 5. Motivated facilitators taught 

highly engaged students, and this resulted in significant gains by students. The program left a lasting 

impression on most students, who said they would take another JA Worldwide program. 

 

JA Worldwide, HSBC, and local schools demonstrate strong communication and coordination links, 

which help JA More than Money to sustain itself and expand. The use of innovative and current tools 

which are customized by staff for local needs serves, to increase public awareness about the program. JA 

Members and JA Areas work diligently to overcome facilitator and school recruitment challenges and 

monitor implementation closely. These combined efforts ensure the global delivery of a standardized, 

high-quality program that is needed in today’s financial environment.   
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Appendix A:  JA More than Money Student Grading Template 



 

 

JA More than Money
®  

 
Student Information 

 
1. What are the first three letters of your last 

name? 
    

 

2. When were you born?       
  

  

 Month  Day  Year 
 
3. Are you a boy or a girl?                  Boy             Girl 

 

 

4. What grade are you in? (Please check one only.)   

  2nd    3rd    4th   5th  Other_________ 

5. NOT including this program, how many times have you participated in Junior 
Achievement? 

 This is my first time     1     2     3     4     5 or more 
 

6. What is the name of your school: ________________________________________ 
 

7. Are you completing the pre- or post-test? 
 Pre-Test     Post-Test 
 

 

Knowledge Questions (Please circle the correct answer.) 
 
1. What is an entrepreneur? 

a. Someone who starts a business  
b. A business employee  

c. A government employee  
d. A volunteer 

 
2. I put $10 in the bank and a month later, I have $15.  I received the extra $5 from the 

bank because I let them use my money. This is called: 
a. Start-up costs  b. Estimate 
c. Interest  d. Expenses  

3. What is the BEST example of money management? 
a. Earning $5 and spending $10 
b. Giving away all your money  
c. Earning $5, spending $2, saving $2, and giving away $1  
d. Earning $5, spending $4, and giving away $1 

 
4. Which of the following is NOT part of being a SMART consumer? 

a. Not making a plan 
b. Ask questions  

c. Stop and think  
d. Take action
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5. If you spend $15 to start a candy store ($5 for candies, $5 for jars to put the candies in, 
and $5 for a box to put your money in) these costs are your: 
a. Start-up costs  
b. Interest  

c. Profit  
d. Business plan 

 

Please read the information below to answer questions 10-15. 
 

The following five sentences contain concepts you have learned throughout the JA More than Money® 
program. Please read the following sentences carefully (note they are marked a – e) and answer the 
questions below: 

 
Ms. Sakana wants to set up a sushi restaurant. (a) 

 

However, she does not know if people will buy her food, so she asks 100 people in her neighborhood 
if they would go to a sushi restaurant, and how much they would pay. (b) 

 

She then writes down an outline of how her restaurant will work (how it will make money, what 
supplies she needs, how much money she needs to spend) (c)  
 

As part of her marketing, Ms. Sakana makes a poster saying her fish soup is so healthy, it will make 
you live 20 years longer.  (d) 
 

Ms. Sakana opens the restaurant and after the first week, she spent $1,000 dollars and she earned 
$2,500 dollars. (e) 
 

After you have read each of the sentences carefully, please answer the following with the letter 
of the correct sentence (a,b,c,d, or e): 
 

6. Which sentence mentions Ms. Sakana’s business plan (sentence a, b, c, d, or e)?   ______ 
 

7. Which sentence mentions Ms. Sakana’s market research (sentence a, b, c,d, or e)?_______ 
 

8. Which sentence mentions deceptive advertising (sentence a,b,c,d, or e)? ___________ 
 

9. How much profit did Ms. Sakana earn her first week?  (please read sentence f, and circle the 
correct answer) 

a. $1,500 dollars 
b. $ 3,500 dollars 

c. $ 500 dollars 
d. $ 2,500 dollars

Are these sentences true for you? 

Please check the box under the answer that 
applies to you.  

I really 
agree 

I agree a 
bit 

I disagree 
a bit 

I really 
disagree 

10. When I get money I usually end up 
spending all of it.  

    

11. I save money in case I really need it.     

12. If I do well in school I will have a better job.     

13. Getting a good job is mostly about luck.     

14. Other people will decide what I will be when I grow up.   

    

15. I like school a lot. 
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Post-Test Only 

Please let us know what you thought of the JA More than Money program. Your answers are 
confidential, so please be honest. Thank you! 

 
 

16. How would you rate the JA program in which you participated? 
a. It was great!   
b. It was good    

c. I didn’t like it much  
d. I hated it 

 
17.  Would you like to take another JA program like this someday? 

a. Yes 
b. No   
c. Don’t know / Not sure 

 
18. Since taking the program, I am (choose all that apply): 

a. Saving more money 
b. Looking for ways to earn money 
c. Thinking of having my own 

business 

d. Asking questions about the things 
I buy 

e. All of the above 
f. None of the above 
g. I don’t know 

 
19. What did you think of the volunteer who taught your class?

a. He/she was really great  
b. He/she was good  

c. He/she was pretty bad  
d. He/she was terrible  

 
20. Was the volunteer someone you admired or could look up to?  

a. Yes  
b. No  
c. Unsure 

 

Please check the box under the answer that applies to you.  
I really 
agree 

I kind of 
agree 

I kind of 
disagree 

I really 
disagree 

21. Junior Achievement made school more boring.     

22. Junior Achievement showed me jobs I can do in the 
future. 

    

23. What I learned in Junior Achievement has nothing to do 
with real life. 

    

24. Junior Achievement was fun.     

25. Junior Achievement helped me prepare for the future.     

26. Junior Achievement taught me how to manage my 
money. 

    

27. Junior Achievement made me realize that staying in 
school is important. 

    

 
 
 
 
 
 
 



 

 

Appendix B:  JA More than Money Online Volunteer Survey 

 
Junior Achievement More than Money Year 5 survey 

Q1. Thank you for your time in answering this brief questionnaire. Aguirre Division of JBS International is 

conducting an external evaluation of the Junior Achievement More than Money curriculum, and your 

responses will help us understand your experiences as a volunteer teaching the program. Your 

responses will be kept confidential and will be reported in the aggregate.   

 

Q2 Please write your last name in the box below 

 

 

Q3 Please indicate your age range 

 18-24 (1) 
 25-34 (2) 
 35-44 (3) 
 45-54 (4) 
 55-64 (5) 
 65 or older (6) 
Q4 What is your gender? 

 Male (1) 
 Female (2) 
Q5 Please write the name of the school where you delivered the JA More than Money®  program.  

 

 

 

 

Q6 Country and Language Selection Please select the country in which you delivered the Junior 

Achievement (JA) More than Money program to the student

 Argentina (1) 
 Armenia (2) 
 Bahrain (3) 
 Brazil (4) 
 Chile (5) 
 China (6) 
 Colombia (7) 

 Costa Rica (8) 
 Egypt (9) 
 El Salvador (10) 
 Greece (11) 
 Honduras (12) 
 Hong Kong (13) 
 India (14) 

 Indonesia (15) 
 Ireland (16) 
 Israel (17) 
 Japan (18) 
 Jordan (19) 
 Kazakhstan (20) 
 Kenya (21) 
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 Kuwait (22) 
 Lebanon (23) 
 Malaysia (24) 
 Mauritius (25) 
 Mexico (26) 
 Nigeria (27) 
 Oman (28) 
 Panama (29) 
 Paraguay (30) 
 Peru (31) 

 Qatar (32) 
 Russia (33) 
 Singapore (34) 
 South Africa (35) 
 Thailand (36) 
 Turkey (37) 
 United Arab Emirates 

(38) 
 United Kingdom (39) 
 Uruguay (40) 

 USA/Buffalo, NY (41) 
 USA/Chicago, IL (42) 
 USA/New York, NY (43) 
 USA/Tampa Bay, Florida 

(44) 
 Vietnam (45) 
 Do not know/Not 

applicable (46) 

 

Q7 Please select the language in which you delivered the JA More than Money program 

 Portuguese (1) 
 Spanish (2) 
 Chinese (Mandarin) (3) 
 Arabic (4) 
 Russian (5) 
 French (6) 
 English (7) 
 Japanese (8) 
 Another language (please specify) (9) ____________________ 
 Do not know/Not applicable (10) 
 A combination (please specify) (11) ____________________ 
 

JA Experience 

Q8 Please indicate whether you are a: 

 Volunteer (1) 
 Classroom Teacher (2) 
 Other (3) ____________________ 
 

Q9 If you are a volunteer, are you a volunteer from HSBC? 

 Yes (1) 
 No (2) 
 



 

 

Q10 Had you ever volunteered for Junior Achievement (JA) prior to JA More than Money? 

 Yes (1) 
 No (2) 
 Don't know/Not sure (3) 
Q11 If yes, for how many years have you volunteered for Junior Achievement (JA) prior to JA More than 

Money? 

 Less than 1 year (1) 
 1 year (2) 
 2 years (3) 
 3 years (4) 
 4 years (5) 
 5 years (6) 
 6 years or more (7) 
Q12 How would you rate the overall experience of being a Junior Achievement volunteer? 

 Excellent (1) 
 Good (2) 
 Average (3) 
 Poor (4) 
 Very Poor (5) 
 Do not know/Not applicable (6) 
 

Overall Impact 

Q13 Overall, students were ____________________ in the program.   

 Actively engaged (1) 
 Moderately engaged (2) 
 Mildly engaged (3) 
 Not at all engaged (4) 
 Do not know/Not applicable (5) 
Q14 Overall, students _______________________ the concept of the program.   

 Completely understood (1) 
 Mostly understood (2) 
 Somewhat understood (3) 
 Did not understand (4) 
 Do not know/Not applicable (5) 
Q15  To what degree do you feel the students saw you as a role model or mentor? 

 To a great degree (1) 
 To a moderate degree (2) 
 To a small degree (3) 
 Not at all (4) 
 Do not know/Not applicable (5) 
Q16 To what degree did you   feel the program made a difference in how students see their potential? 

 To a great degree (1) 
 To a moderate degree (2) 
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 To a small degree (3) 
 Not at all (4) 
 Do not know/Not applicable (5) 
Q17 If you have comments   or examples from the four previous questions, you may provide them in the box 

below: 

 

 

 

 

 

Q18 What do you feel were the program's impacts on the students in your class? 

 

 

 

Q19 Based on your observations, please indicate your opinion on each of the following statements: JA More 

than Money improved students' understanding of... 

 Agree 
strongly 

(1) 

Agree 
somewhat 

(2) 

Neither 
agree nor 
disagree 

(3) 

Disagree 
somewhat 

(4) 

Disagree 
strongly 

(5) 

Don't 
know (6) 

A. the role of money 
in everyday life (1) 

            

B. how to make 
sound financial 

decisions (2) 
            

C. how to manage a 
personal bank 

account (3) 

            

D. the 
characteristics of a 
positive work ethic 

(4) 

            

E. the difference 
between being an 
employee and self-

employment (5) 

            

F. the importance of             

 

 



 

 

saving money (6) 

G. how to assess 
their personal 
interests and 
abilities (7) 

            

H. how to conduct 
market research (8) 

            

I. the importance of 
giving to charity (9) 

            

J. the basic steps of 
planning and 

starting a business 
(10) 

            

K. how to recognize 
deceptive 

advertising (11) 

            

 

Q20 Based on your experiences with the JA More than Money program, please indicate your opinion on the 

following statements: "As a result of volunteering for the JA More than Money program, I will..." 

 Strongly 
agree (1) 

Agree 
somewhat 

(2) 

Neither 
Agree nor 
Disagree 

(3) 

Somewhat 
disagree 

(4) 

Strongly 
disagree 

(5) 

Volunteer for Junior 
Achievement in the future (1) 

          

Look for other ways to be 
involved in my community 
(volunteer with a different 
classroom-based program, 

volunteer with a non-education 
program, join a non-profit or 

charitable organization, etc.) (2) 

          

Share the JA More than Money 
curriculum with family and 

friends (3) 
          

 

Q21 Other (please specify) 
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Q22 Please tell us the impact this program had on you 

 

 

Q23 Please share a specific instance in teaching the JA More than Money® program where you felt you made a 

difference with a student or the entire class.  

 

 

Q24 Did your employer encourage you to volunteer specifically for this initiative? 

 Yes (1) 
 No (2) 
 Don't know/Not applicable (3) 
Q25 What recommendations or suggestions do you have in order to improve the JA More than Money® 

program? 

 

 
 

  

 

 

 



 

 

Appendix C:  JA Member and JA Area Staff Interview Protocol 

Junior Achievement Worldwide 

JA More than Money 
 Semi-structured JA Operation (Country) Staff Protocol 

 

MODERATOR INFORMATION 
Moderator (Name):   _________________________________________________ 
 
JA Operation (Country):  _________________________________________________ 
 
JA Country Staff (Name) : _________________________________________________ 
 
Date:    _________________________________________________ 
 

Introduction  

(Approximate Time:  5 min) 

Thank you for taking the time to speak with us.  My name is  _______ and I am with the 

Aguirre Division of JBS International.  We are an independent research firm and we are 

working with Junior Achievement Worldwide’s Evaluation and Research team to talk with you 

today about your opinions and experiences with JA More than Money.  

All of your personal information, as well as your opinions and ideas that you share with us 

today, will be kept strictly confidential.  Aguirre/JBS is a wholly independent research firm 

and we only report information to our clients on an anonymous, aggregate basis. We have 

planned to audio record this discussion today. These tapes are only for use by Aguirre/JBS 

for the purposes of accurately capturing your input and will not be shared with JA Worldwide 

at any time. We expect the call to take approximately 30 minutes. Do you have any questions 

or concerns about this? 

There are no right or wrong answers – we are interested in all of your opinions, particularly 

constructive criticisms that will allow us to identify more positive or effective ways for Junior 

Achievement to assess the value of the program, understand how it has evolved over the 

years and understand how it’s being implemented at regional and local levels.  

 

1) How did you come to work for JA?  

 

Exploring implementation 

(Approximate Time:  15 min) 

Recruitment and Outreach 

Recruitment 

1) What are the country office’s primary responsibilities?   

a. What could be done to improve communication between JA country office & regional 

office? 
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b. What efforts have been taken to develop the relationship with local HSBC offices? What 

challenges, if any, have you faced?  

 

2) How do you recruit schools to participate in JA More than Money?  

a. Do you target specific districts or groups of people (i.e. schools in low income areas, 

or minority groups etc.) 

b. Have you encountered any obstacles in recruiting schools?  If so, what were they? 

c. Are your schools interested in continuing to participate in JA More than Money?   

 

3) How are volunteers recruited into the program?  

a. Have you encountered any obstacles in recruiting volunteers?  If so, what were they? 

b. What can be done to improve volunteer recruitment? 

Outreach 

4) What methods of outreach do you use to increase public awareness of JA More than 

Money (especially within schools)?  

a. Are there any obstacles to increasing public awareness? 

b. What can be done to improve public awareness? 

c. What was your JA Operation’s experience with implementing the social media 

template in The Marketing Toolkit provides by JA Worldwide. 

d. What was your JA Operation’s experience with customizing the digital flyers and 

providing them to your local HSBC office? 

Exploring perception/valuation of More than Money 

(Approximate Time:  15 min) 

Opinions of the JA More than Money program materials 

5) What do you think of the JA More than Money materials? (Prompt: age appropriate, 

engaging, too much) 

a) Are there ways that the material could be improved upon? 

b) Would your schools and volunteers be able and willing to use digital/online materials? 

7) Overall, do you think the program is effective? 

 a. Please explain your response  

Opinions on the long term value of the program  

8) What impacts do you think this program has had on students?  

a. Are there immediate things that you have seen or heard of?  

b. How about any long term effects?  

End the Interview  

(Approximate Time:  3 min) 

Any other comments on the implementation of JA More than Money or its impact on students 

and volunteers?  

 



 

 

 
 

Appendix D:  Regional Operating Center Staff Protocol 

Junior Achievement Worldwide 

JA More than Money 

 Semi-structured Regional Operating Center Staff Protocol 

MODERATOR INFORMATION 
Moderator Name:  _________________________________________________ 
   
JA Regional Office:  _________________________________________________ 
 
JA Regional Staff Name: _________________________________________________ 
 
Date:   _________________________________________________ 

Introduction  

(Approximate Time:  5 min) 

Thank you for taking the time to speak with us.  My name is  _______ and I am with the 

Aguirre Division of JBS International.  We are an independent research firm and we are 

working with Junior Achievement Worldwide’s Evaluation and Research team to talk with you 

today about your opinions and experiences with JA More than Money.  

All of your personal information, as well as your opinions and ideas that you share with us 

today, will be kept strictly confidential.  Aguirre/JBS is a wholly independent research firm 

and we only report information to our clients on an anonymous, aggregate basis. We have 

planned to audio record this discussion today. These tapes are only for use by Aguirre/JBS 

for the purposes of accurately capturing your input and will not be shared with JA Worldwide 

at any time. We expect the call to take approximately 30 minutes. Do you have any questions 

or concerns about this? 

There are no right or wrong answers – we are interested in all of your opinions, particularly 

constructive criticisms that will allow us to identify more positive or effective ways for Junior 

Achievement to assess the value of the program, understand how it has evolved over the 

years and understand how it’s being implemented at regional and local levels.  

 

2) How did you come to work for JA?  

Exploring implementation 

(Approximate Time:  20 min) 
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Recruitment and Outreach 

Recruitment 

3) How do you support your country offices in recruiting schools to participate in JA 

More than Money?  

Outreach 

4) What methods of outreach do you use to increase public awareness of the JA More 

than Money (within countries)?  

5) How do you maintain relationships/communication with these JA Operations 

(countries)? 

6) What are the main challenges in monitoring the participation of the countries within 

your region? 

7) What can be done to improve communication with the regional offices and JA 

Worldwide? 

 

Exploring perception/valuation of More than Money 

(Approximate Time:  15 min) 

Opinions of the JA More than Money program materials 

8) What do you think of the JA More than Money program materials? (Prompt: age 

appropriate, engaging, too much) 

a) Are there ways that the material could be improved? 

b) Do your countries/schools have the capacity to use digital/online materials? If 

yes, to what degree?   

9) Overall, do you think the materials are effective at increasing student learning? 

 a. Please explain your response 

 

Opinions on the long term value of the program  

10) What impacts do you think this program has had on students?  

a. Are there immediate things that you have seen or heard of?  

b. How about any long term effects?  

 

End the Interview  

(Approximate Time:  3 min) 

11) Any other comments on the implementation of JA More than Money or its impact on 

students and volunteers? 

 
 
 
  



 

 

Appendix E: Disaggregation of Student and Volunteer Surveys by Country  

 
Table D1:  Frequency of Student Respondents  

Country 
Regional 
Percent 

Percent of 
total sample  

n 

Argentina 4.6 0.6 111 

Brazil 4.2 0.5 101 

Chile 24.4 2.9 586 

Mexico 55.2 6.6 1322 

Panama 11.6 1.4 277 

Americas Region 100.0 11.9 2397 

Armenia 13.8 1.4 287 

Greece 11.3 1.2 235 

Ireland 13.8 1.4 287 

Russia 18.4 1.9 382 

Turkey 42.5 4.4 882 

Europe Region 100.0 10.3 2073 

Bahrain 3.6 1.9 372 

Egypt 83.2 42.8 8626 

Israel 2.3 1.2 239 

Jordan 4.5 2.3 468 

Lebanon 1.4 0.7 144 

United Arab Emirates 5.0 2.6 516 

Middle East/North Africa 
Region 100.0 

51.5 10365 

China 21.8 2.8 560 

Hong Kong 12.8 1.6 328 

Indonesia 13.7 1.7 351 

Japan 0.8 0.1 20 

Kazakhstan 15.1 1.9 386 

Malaysia 8.2 1.1 211 

Singapore 19.3 2.5 495 

Thailand 8.3 1.1 213 

Asia/Pacific Region 100.0 12.7 2564 

Kenya 41.7 2.8 554 

Mauritius 9.8 0.7 130 

Nigeria 9.2 0.6 122 

South Africa 39.3 2.6 522 

Africa Region 100.0 6.6 1328 

USA/ Buffalo, NY 15.6 1.1 220 

USA/ Chicago, IL 14.4 1.0 203 

USA/Tampa Bay, FL 27.5 1.9 387 

USA/ New York, NY 42.5 3.0 598 

USA Region 100 7.0 1408 

Total   100.0 20135 



 

 

 
Table D2:  Frequency of Volunteer Respondents  

Country 
Regional 
Percent 

Percent of 
total sample 

n 

Argentina 4.5 0.7 8 

Brazil 1.1 0.2 2 

Chile 46.9 7.7 83 

Mexico 37.3 6.1 66 

Panama 10.2 1.7 18 

Americas Region 100.0 0.2 177 

Armenia 5.7 1.8 20 

Colombia 0.3 0.1 1 

El Salvador 0.6 0.2 2 

Greece 3.1 1.0 11 

Ireland 6.2 2.0 22 

Israel 3.1 1.0 11 

Russia 43.9 14.3 155 

Turkey 37.1 12.1 131 

Europe Region 100.0 0.3 353 

Bahrain 22.3 3.7 40 

Egypt 36.3 6.0 65 

Jordan 30.2 5.0 54 

Lebanon 4.5 0.7 8 

United Arab Emirates 6.1 1.0 11 

United Kingdom 0.6 0.1 1 

Middle East/North Africa 
Region 

100.0 0.2 179 

China 16.5 3.0 32 

Hong Kong 12.4 2.2 24 

India 0.5 0.1 1 

Indonesia 21.6 3.9 42 

Japan 0.5 0.1 1 

Kazakhstan 11.9 2.1 23 

Malaysia 4.1 0.7 8 

Singapore 5.2 0.9 10 

Thailand 27.3 4.9 53 

Asia/Pacific Region 100.0 0.2 194 

Kenya 35.8 2.7 29 

Mauritius 17.3 1.3 14 

Nigeria 30.9 2.3 25 

South Africa 16.0 1.2 13 

Africa Region 100.0 0.1 81 

USA/ Buffalo, NY 21.4 1.9 21 

USA/ Chicago, IL 22.4 2.0 22 

USA/Tampa Bay, FL 23.5 2.1 23 

USA/ New York, NY 32.7 3.0 32 

USA Region 100.0 0.1 98 

Total 100.0 1082 

 



 

 

Appendix F: Regression Results: Knowledge Scores on Behavioral Scores  

 
 

Number of Observations Read 20135 

    Number of Observations Used 5690 

    Number of Observations with Missing 
Values 

14445 

    

      Analysis of Variance 

Source DF Sum of Mean F Value Pr > F 

Squares Square 

Model 10 4155.43027 415.543 36.89 <.0001 

Error 5679 63968 11.26404     

Corrected Total 5689 68124       

      Root MSE 3.35619 R-Square 0.061 

  Dependent Mean 0.88981 Adj R-Sq 0.0593 

  Coeff Var 377.1824     

  

      Parameter Estimates 

Variable DF Parameter Standard t Value Pr > |t| 

Estimate Error 

Intercept 1 -1.08366 0.32909 -3.29 0.001 

score_diff 1 0.02006 0.00219 9.17 <.0001 

pre_score 1 0.00933 0.00253 3.69 0.0002 

gender_bn 1 -0.12736 0.09087 -1.4 0.1611 

grade 1 0.12045 0.04208 2.86 0.0042 

StudNumPrev_num 1 0.1879 0.04338 4.33 <.0001 

region1 1 -0.16995 0.16825 -1.01 0.3125 

region2 1 0.85885 0.17692 4.85 <.0001 

region4 1 0.36911 0.16087 2.29 0.0218 

region5 1 1.80207 0.1787 10.08 <.0001 

region6 1 -0.05542 0.22693 -0.24 0.8071 
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Appendix G: Student Survey Codebook 

Set Variable Description 
Variable 

Type 
Valid Values Label Values 

Level of 
Measurement 

S
tu

de
nt

 In
fo

rm
at

io
n 

UniqueID Unique identifier for each Student String 
Any unique set 
of characters 
and integers 

None   

StudlastName 
First three letters of student's last 

name 
String 

Any 3 
Characters 

None   

StudDOB Student's birthdate Date mm/dd/yyyy None Interval 

StudGender Student's Gender Integer 0-1 
0 - boy  
1 - girl 

Nominal 

Age Student's age (recoded from DOB) Integer 
Any integer 
around  the 
range 7-11 

None Ratio 

StudGrade Student's grade Integer 2-12, 99 

2 - 2nd Grade 
3 - 3rd Grade 
4 - 4th Grade 
5 - 5th Grade 
98 - (Other) 

Interval 

StudGradeOth If ‘other’, specify which grade 
Integer/ 
String 

Any integer 
around 2-5, 
characters  

None Interval/ Nominal  

StudNumPrev 
Number of times participated in 

Junior Achievement 
Integer 0-5 

0 - This is my first time 
1 - Once 
2 - Twice 

3 - Three times 
4 - Four times 

5 - 5 or more times 

Ordinal 

SchoolName Student’s school name String Any characters None  

Teachers_Last_Name Student's teacher's last name String Any characters None   

ProgImplmnt How the Program was implemented.  Integer 1-3 
1 - Traditional 
2 - JA in a day 

3 - Other 
  

Region JA Region where test was taken  Integer 1-6 

1 - Americas Region 
2 - Europe Region 

3 - Middle East/North 
Africa Region 

4 - Asia / Pacific Region 
5 - Africa Region  
6 - USA Region 

Nominal 

Country Student's country of origin Integer 1-45 
See country table to the 

right 
Nominal 

P
re

te
st

 K
no

w
le

dg
e 

Q
ue

st
io

n PreQ1 
Pretest Question 1 

(What is an entrepreneur?) 
Binary  0,1 

0 - Incorrect 
1 - Correct 

Nominal 

PreQ2 

Pretest Question 2 
(I put $10 in the bank and a month 
later, I have $15.  I got the extra $5 

from the bank because I let them use 
my money.  This is called) 

Binary  0,1 
0 - Incorrect 
1 - Correct 

Nominal 

PreQ3 
Pretest Question 3 (What is the 

BEST example of money 
management?) 

Binary  0,1 
0 - Incorrect 
1 - Correct 

Nominal 



 

 

Set Variable Description 
Variable 

Type 
Valid Values Label Values 

Level of 
Measurement 

PreQ4 
Pretest Question 4 (Which of the 
following is NOT part of being a 

SMART consumer?) 
Binary  0,1 

0 - Incorrect 
1 - Correct 

Nominal 

PreQ5 

Pretest Question 5 (If you spend 
$15 to start a candy store ($5 for 

candies, $5 for jars to put the 
candies in, and $5 for a box to put 

your money in) these costs are 
your: __?) 

Binary  0,1 
0 - Incorrect 
1 - Correct 

Nominal 

PreQ6 
Pretest Question 6 (Which sentence 

mentions Ms. Sakana’s business 
plan?) 

Binary  0,1 
0 - Incorrect 
1 - Correct 

Nominal 

PreQ7 
Pretest Question 7 (Which sentence 

mentions Ms. Sakana’s market 
research?) 

Binary  0,1 
0 - Incorrect 
1 - Correct 

Nominal 

PreQ8 Pretest Question 8 (Which sentence 
mentions deceptive advertising?) 

Binary  0,1 
0 - Incorrect 
1 - Correct 

Nominal 

PreQ9 Pretest Question 9 (How much profit 
did Ms. Sakana earn her first week?) 

Binary  0,1 
0 - Incorrect 
1 - Correct 

Nominal 

PrePctCrct Percent correct in pretest Floating 
point 

n/9 None Interval 

P
re

tte
st

 B
eh

av
io

r/
A

tti
tu

de
 Q

ue
st

io
ns

 

PreBQ10 
PreQuestion10. When I get money I 

usually end up spending all of it 
Integer 1,2,3,4 

1 - I really disagree  
2 - I disagree a bit 

3 - I agree a bit  
4 - I really agree 

Ordinal 

PreBQ11 
PreQuestion11. I save money in 

case I really need it 
Integer 1,2,3,4 

1 - I really disagree  
2 - I disagree a bit 

3 - I agree a bit  
4 - I really agree 

Ordinal 

PreBQ12 
PreQuestion12. If I do well in school 

I will have a better job.  
Integer 1,2,3,4 

1 - I really disagree  
2 - I disagree a bit 

3 - I agree a bit  
4 - I really agree 

Ordinal 

PreBQ13 
PreQuestion13. Getting a good job is 

mostly about luck 
Integer 1,2,3,4 

1 - I really disagree  
2 - I disagree a bit 

3 - I agree a bit  
4 - I really agree 

Ordinal 

PreBQ14 
PreQuestion14. Other people will 

decide what I will be when I grow up.  
Integer 1,2,3,4 

1 - I really disagree  
2 - I disagree a bit 

3 - I agree a bit  
4 - I really agree 

Ordinal 

PreBQ15 PreQuestion15. I like school a lot Integer 1,2,3,4 

1 - I really disagree  
2 - I disagree a bit 

3 - I agree a bit  
4 - I really agree 

Ordinal 

PreBAQ 
(Pre) Summated score of 

Behavioral/Attitude Questions 
Integer 

 
None Interval 

P
os

tte
st

 K
no

w
le

dg
e 

Q
ue

st
io

ns
 

PostQ1 
Pretest Question 1 

(What is an entrepreneur?) 
Binary  0,1 

0 - Incorrect 
1 - Correct 

Nominal 

PostQ2 

Posttest Question 2 
(I put $10 in the bank and a month 
later, I have $15.  I got the extra $5 

from the bank because I let them use 
my money.  This is called __) 

Binary  0,1 
0 - Incorrect 
1 - Correct 

Nominal 

PostQ3 
Posttest Question 3 (What is the 

BEST example of money 
management?) 

Binary  0,1 
0 - Incorrect 
1 - Correct 

Nominal 
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Set Variable Description 
Variable 

Type 
Valid Values Label Values 

Level of 
Measurement 

PostQ4 
Posttest Question 4 (Which of the 
following is NOT part of being a 

SMART consumer?) 
Binary  0,1 

0 - Incorrect 
1 - Correct 

Nominal 

PostQ5 

Posttest Question 5 (If you spend 
$15 to start a candy store ($5 for 

candies, $5 for jars to put the 
candies in, and $5 for a box to put 

your money in) these costs are 
your: __?) 

Binary  0,1 
0 - Incorrect 
1 - Correct 

Nominal 

PostQ6 
Posttest Question 6 (Which sentence 

mentions Ms. Sakana’s business 
plan?) 

Binary  0,1 
0 - Incorrect 
1 - Correct 

Nominal 

PostQ7 
Posttest Question 7 (Which sentence 

mentions Ms. Sakana’s market 
research?) 

Binary  0,1 
0 - Incorrect 
1 - Correct 

Nominal 

PostQ8 Posttest Question 8 (Which sentence 
mentions deceptive advertising?) 

Binary  0,1 
0 - Incorrect 
1 - Correct 

Nominal 

PostQ9 
Posttest Question 9 (How much 

profit did Ms. Sakana earn her first 
week?) 

Binary  0,1 
0 - Incorrect 
1 - Correct 

Nominal 

PostPctCrct Percent correct in posttest 
Floating 

point 
n/9 None Interval 

P
os

tte
st

 B
eh

av
io

r/
A

tti
tu

de
 Q

ue
st

io
ns

 

 

PostBQ10 
PostQuestion10. When I get money I 

usually end up spending all of it 
Integer 1,2,3,4 

1 - I really disagree  
2 - I disagree a bit 

3 - I agree a bit  
4 - I really agree 

Ordinal 

PostBQ11 
PostQuestion11. I save money in 

case I really need it 
Integer 1,2,3,4 

1 - I really disagree  
2 - I disagree a bit 

3 - I agree a bit  
4 - I really agree 

Ordinal 

PostBQ12 
PostQuestion12. If I do well in school 

I will have a better job.  
Integer 1,2,3,4 

1 - I really disagree  
2 - I disagree a bit 

3 - I agree a bit  
4 - I really agree 

Ordinal 

PostBQ13 
PostQuestion13. Getting a good job 

is mostly about luck 
Integer 1,2,3,4 

1 - I really disagree  
2 - I disagree a bit 

3 - I agree a bit  
4 - I really agree 

Ordinal 

PostBQ14 
PostQuestion14. Other people will 

decide what I will be when I grow up.  
Integer 1,2,3,4 

1 - I really disagree  
2 - I disagree a bit 

3 - I agree a bit  
4 - I really agree 

Ordinal 

PostBQ15 PostQuestion15. I like school a lot Integer 1,2,3,4 

1 - I really disagree  
2 - I disagree a bit 

3 - I agree a bit  
4 - I really agree 

Ordinal 

PostBAQ 
(Post) Summated score of 

Behavioral/Attitude Questions 
Integer 

 
None Interval 

P
er

ce
pt

io
n/

B
eh

av
io

r/
K

no

w
le

dg
e 

Q
ue

st
io

ns
 

PostQRateJA How would you rate the JA program?  Integer 1-4 

4 - It was great! 
3 - It was good 

2 - I didn't like it much 
1 - I hated it! 

Ordinal 

PostQTakeAgain 
Would you like to take another JA 

program someday? 
Binary  0,1,99 

0 - No  
1 - Yes 

99 - Don't know / Not 
sure 

Nominal 



 

 

Set Variable Description 
Variable 

Type 
Valid Values Label Values 

Level of 
Measurement 

CBsavemoney 
Since taking the program, I am 

saving more money 
Binary 0,1,99 

0 - No  
1 - Yes 

99 - I don't know 
Nominal 

CBEarnmoney 
Since taking the program, I am 
looking for ways to earn money 

Binary 0,1,99 
0 - No  
1 - Yes 

99 - I don't know 
Nominal 

CBOwnBusiness 
Since taking the program, I am 

thinking of having my own business 
Binary 0,1,99 

0 - No  
1 - Yes 

99 - I don't know 
Nominal 

CBAskQwhenbuy 
Since taking the program, I am 

asking questions about the things I 
buy 

Binary 0,1,99 
0 - No  
1 - Yes 

99 - I don't know 
Nominal 

CBDontknow Don’t know  Binary 0,1,99 
0 - No  
1 - Yes 

99 - I don't know 
Nominal 

PostQRateVolunteer 
What did you think of the volunteer 

who taught your class?  
Integer 1-4 

4 - He/she was really 
great 

3 - He/she was good 
2 - He/she was pretty bad 

1 - He/she was terrible 

Ordinal 

PostQVolunteerMntr 
Was the volunteer someone you 

admired or could look up to?  
Binary 0,1,99 

0 - No  
1 - Yes 

99 - Unsure 
Nominal 

JAMadeSchlbrng JA made school more boring Integer 1,2,3,4 

1 - I really disagree  
2 - I disagree a bit 

3 - I agree a bit  
4 - I really agree 

Ordinal 

JAShwdJobsinFtre 
JA showed me jobs I can do in the 

future 
Integer 1,2,3,4 

1 - I really disagree  
2 - I disagree a bit 

3 - I agree a bit  
4 - I really agree 

Ordinal 

JAirrelevant 
What I learned in JA has nothing to 

do with real life 
Integer 1,2,3,4 

1 - I really disagree  
2 - I disagree a bit 

3 - I agree a bit  
4 - I really agree 

Ordinal 

JAwasfun JA was fun  Integer 1,2,3,4 

1 - I really disagree  
2 - I disagree a bit 

3 - I agree a bit  
4 - I really agree 

Ordinal 

JAprepftre JA helped me prepare for the future Integer 1,2,3,4 

1 - I really disagree  
2 - I disagree a bit 

3 - I agree a bit  
4 - I really agree 

Ordinal 

JAtaughtmgemny 
JA taught me how to manage my 

money 
Integer 1,2,3,4 

1 - I really disagree  
2 - I disagree a bit 

3 - I agree a bit  
4 - I really agree 

Ordinal 

JASchlimprtnt 
JA made me realize that staying in 

school is important 
Integer 1,2,3,4 

1 - I really disagree  
2 - I disagree a bit 

3 - I agree a bit  
4 - I really agree 

Ordinal 
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Appendix H: Volunteer Survey Codebook 

Set Variable Description 
Variable 

Type 
Valid 

Values 
Label Values 

Level of 
Measurement 

D
em

og
ra

ph
ic

 In
fo

rm
at

io
n 

uniqueid 
Unique identifier for each 
volunteer  

String 

Unique 
combination of  

strings and 
integers  

None   

lastname Last name of the volunteer String 
Combination of 

strings 
None  

Age_Range Age range of volunteer Integer 1-6 

1 - (18-24) 
2 - (25-34) 
3 - (35-44) 
4 - (45-54) 
5 - (55-64) 
6 - (65 or above) 

Ordinal 

Gender Gender of volunteer Binary 0,1 
0 - Male 
1 - Female 

Nominal 

School 
Name of the school the 
volunteer delivered JA 
More than Money 

String 
Combination of 

strings 
None  

Country 
Country where volunteer is 
from 

Integer 
1-46, 111, 222, 

333, 444 
See country tables Nominal 

Region 
JA Region where test was 
taken 
(recoded from country) 

Integer 1-6 

1 - Americas Region 
2 - Europe Region 
3 - Middle East/North 
Africa Region 
4 - Asia / Pacific Region 
5 - Africa Region  
6 - USA Region 

Nominal 

Language 
Language volunteer 
delivered the JA more 
than Money program 

Integer  1-10 

1 - Portuguese 
2 - Spanish 
3 - Chinese Mandarin 
4 - Arabic 
5 - Russian 
6 - French 
7 - English 
8 - Japanese 
9 - A combination (please 
specify) 
10 - Another language 
(please specify) 
99 - Don't know/ Not 
applicable 

Nominal 

 
language_text 

 

Write language in if not in 
the options 

Character 
Any 

combination of 
languages 

None   

emp_encourage 
Did employer encourage 
the volunteer specifically 
for this initiative? 

Binary 0,1,99 

0 - No 
1 - Yes 
99 - Don't know/ Not 
applicable 

Nominal 

JA
 E

xp
er

ie
nc

e 

vol_type 
Please indicate whether 
you are a volunteer, a 
teacher, or other.  

Integer 1,2,3 
1 - Volunteer 
2 - Classroom Teacher 
3 - Other 

Nominal 

vol_type_text 
If other, write in facilitator 
type 

String 
Any facilitator 

type 
None Nominal 

vol_HSBC 
If instructor is a volunteer, 
are they from HSBC? 

Binary 1,2 
1 - Yes 
2 - No 

Nominal 



 

 

Set Variable Description 
Variable 

Type 
Valid 

Values 
Label Values 

Level of 
Measurement 

vol_ever 
Have they ever 
volunteered for JA prior to 
JA More than Money? 

Integer 1,2,3 
1 - ces 
2 - No 
3 - Don't know/ Not sure 

Nominal 

 
vol_years 

 

If yes, for how many years 
have they volunteered for 
JA prior to this JA More 
than Money experience?   

Integer  0-7 

0 - Never 
1 - Less than 1 year 
2 - 1 years 
3 - 2 years 
4 - 3 years 
5 - 4 years 
6 - 5 years 
7- 6 years or more 

Ordinal 

O
ve

ra
ll 

Im
pa

ct
 

Vol_exp 
How would the volunteer 
rate their overall 
experience? 

Integer  1-5, 99 

1 - Excellent  
2 - Good 
3 - Average 
4 - Poor 
5 - Very Poor 
99 - Don't know/ Not 
applicable 

Ordinal 

vol_stu_engage 
Overall, students were 
__________ in the 
program.  

Integer  1-5 

1 - Actively engaged 
2 - To a small degree 
3 - To a moderate degree 
4 - To a great degree 
5 - Don't know/Not 
applicable 

Ordinal 

vol_stu_concept 
Overall, students 
__________ the concept 
of the program 

Integer  1-5 

1 - Completely understood 
2 - Mostly understood 
3 - Somewhat understood 
4 - Did not understand 
5 - Don't know/Not 
applicable 

Ordinal 

vol_mentor 

To what degree do you 
feel the students saw you 
as a role model or 
mentor?  

Integer  1-5 

1 - To a great degree 
2 - To a moderate degree 
3 - To a small degree 
4 - Not at all  
5 - Don't know/Not 
applicable 

Ordinal 

vol_stu_potential 

To what degree did you 
feel the program made a 
difference in how students 
see their potential?  

Integer 1-5 

1 - To a great degree 
2 - To a moderate degree 
3 - To a small degree 
4 - Not at all  
5 - Don't know/Not 
applicable 

Ordinal 

vol_egs 

Comments or examples 
from the four previous 
questions, you may 
provide them in the box 
below 

Character 
Any words, 
sentence 

None  

vol_stu_impact 
 

How volunteers felt the 
program impacts on the 
students in the class? 

Character 
Any words, 
sentences 

None   

 
op_money 

A. The role of money in 
everyday life 

Integer  1-6 

1 - Agree Strongly  
2 - Agree Somewhat  
3 - Neither agree nor 
disagree 
4 - Disagree somewhat 
5 - Disagree strongly 
6 - Don't know 

Ordinal 
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Set Variable Description 
Variable 

Type 
Valid 

Values 
Label Values 

Level of 
Measurement 

JA
 M

or
e 

th
an

 M
on

ey
 im

pr
ov

ed
 s

tu
de

nt
s'

 u
nd

er
st

an
di

ng
 o

f..
. 

 

op_financial 
B. How to make sound 
financial decisions 

Integer  1-6 

1 - Agree Strongly  
2 - Agree Somewhat  
3 - Neither agree nor 
disagree 
4 - Disagree somewhat 
5 - Disagree strongly 
6 - Don't know 

Ordinal 

op_bkacct 
C. How to manage a 
personal bank account 

Integer  1-6 

1 - Agree Strongly  
2 - Agree Somewhat  
3 - Neither agree nor 
disagree 
4 - Disagree somewhat 
5 - Disagree strongly 
6 - Don't know 

Ordinal 

op_workethic 
D. The characteristics of a 
positive work ethic 

Integer  1-6 

1 - Agree Strongly  
2 - Agree Somewhat  
3 - Neither agree nor 
disagree 
4 - Disagree somewhat 
5 - Disagree strongly 
6 - Don't know 

Ordinal 

op_employee 
E. The difference between 
being an employee and 
self-employment 

Integer  1-6 

1 - Agree Strongly  
2 - Agree Somewhat  
3 - Neither agree nor 
disagree 
4 - Disagree somewhat 
5 - Disagree strongly 
6 - Don't know 

Ordinal 

op_saving 
F. The importance of 
saving money 

Integer  1-6 

1 - Agree Strongly  
2 - Agree Somewhat  
3 - Neither agree nor 
disagree 
4 - Disagree somewhat 
5 - Disagree strongly 
6 - Don't know 

Ordinal 

op_interests 
G. How to assess their 
personal interests and 
ability 

Integer  1-6 

1 - Agree Strongly  
2 - Agree Somewhat  
3 - Neither agree nor 
disagree 
4 - Disagree somewhat 
5 - Disagree strongly 
6 - Don't know 

Ordinal 

op_research 
H. How to conduct market 
research 

Integer  1-6 

1 - Agree Strongly  
2 - Agree Somewhat  
3 - Neither agree nor 
disagree 
4 - Disagree somewhat 
5 - Disagree strongly 
6 - Don't know 

Ordinal 

op_charity 
I. The importance of giving 
to charity 

Integer  1-6 

1 - Agree Strongly  
2 - Agree Somewhat  
3 - Neither agree nor 
disagree 
4 - Disagree somewhat 
5 - Disagree strongly 
6 - Don't know 

Ordinal 



 

 

Set Variable Description 
Variable 

Type 
Valid 

Values 
Label Values 

Level of 
Measurement 

op_business 
J. The basic steps of 
planning and starting a 
business 

Integer  1-6 

1 - Agree Strongly  
2 - Agree Somewhat  
3 - Neither agree nor 
disagree 
4 - Disagree somewhat 
5 - Disagree strongly 
6 - Don't know 

Ordinal 

op_advertising 
K. How to recognize 
deceptive advertising 

Integer  1-6 

1 - Agree Strongly  
2 - Agree Somewhat  
3 - Neither agree nor 
disagree 
4 - Disagree somewhat 
5 - Disagree strongly 
6 - Don't know 

Ordinal 

A
s 

a 
re

su
lt 

of
 v

ol
un

te
er

in
g 

fo
r 

th
e 

JA
 P

ro
gr

am
, t

he
 v

ol
un

te
er

 w
ill

.. iwill_volfuture 
 

Volunteer for JA in the 
future 

Integer  1-5 

1 - Strongly agree 
2 - Agree somewhat 
3 - Neither agree nor 
disagree  
4 - Somewhat disagree 
5 - Strongly disagree 

Ordinal 

iwill_community 
 

Look for other ways to be 
involved in my community 
(volunteer with a different 
classroom-based program, 
volunteer with a non-
education program, join a 
non-profit or charitable 
organization, etc.)  

Integer  1-5 

1 - Strongly agree 
2 - Agree somewhat 
3 - Neither agree nor 
disagree  
4 - Somewhat disagree 
5 - Strongly disagree 

Ordinal 

iwill_share 
 

Share the JA More than 
Money® curriculum with 
family and friends 

Integer  1-5 

1 - Strongly agree 
2 - Agree somewhat 
3 - Neither agree nor 
disagree  
4 - Somewhat disagree 
5 - Strongly disagree 

Ordinal 

iwill_Other 
 

Other (As a result for 
volunteering for the JA More 
than Money program I 
will…) 

Character 
Any words, 
sentences 

None  

Q
ua

lit
at

iv
e 

qu
es

tio
ns

 

vol_impact 
Impact the program had 
on the volunteer 

Character 
Any words, 
sentences 

None   

vol_instance 

Specific instance in 
teaching the JA program 
where the volunteer felt 
he/she made a difference 
with a student or the entire 
class.  

Character 
Any words, 
sentences 

None   

recommendations 

Volunteer 
recommendations or 
suggestions in order to 
improve the JA program 

Character 
Any words, 
sentences 

None  
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Appendix I: Data issues Encountered in the Data Preparation Phase  

Issues in Data Cleaning Phase 

Data set Variable/s 
Cases 

affected 
Issue(s): Resolution 

Chile 
China 
Egypt 
Mexico 
Russia 
Singapore 
UAE 

N/A  
Grading template different 
from the  2013 grading 
template  

Variables shared between grading templates 
provided by the sites and the current year 
grading template merged. Analysis aggregating 
variables (such as test scores) omits cases with 
missing variables.  

China 
Egypt 
Singapore 
UAE 

N/A  
Administered instruments 
from previous years 

Variables shared between this year’s instrument 
and the previous years merged, with analysis 
omitting cases with missing variables.  
 

Mexico  1,370 
Separated pre and posttest 
results in different tabs 

Matched students using demographic data 

Student 
Database 

Birthdate  
Illogical birth years (i.e. 200, 
2012, 19, etc.) 

Year replaced with median birth year of student's 
school or class 

Student 
Database 

Grade  

Some countries use different 
grading numbers on levels 
(i.e. US 9th grade = "1st 
Form" 

If Grade falls outside of acceptable age range, 
research particular country's grading scheme 
and convert grades to US equivalents (see grade 
table below) 

Volunteer 
Database 

All 
variables 

 

Volunteers partially 
completed the survey 
(usually answering around 
2-5 demographic variables 
and leaving the rest blank) 

Data retained for demographic section, but was 
excluded from any analysis. 

Volunteer 
Database 

Qualitative  
Variables 

 
Responses were given in 
different languages 

Programmed a macro that uses Google translate 
to convert responses to English. May sometimes 
result in nonsensical sentences.  

 

 

 

Grade level translation into US Grade level equivalent 
Egypt 
Prep 1 (Age 12) -> 7th grade 
Prep 2 (Age 13) -> 8th grade 
Prep 3 (Age 14) -> 9th grade 
Sec 1 (Age 15) -> 10th grade 
Sec 2 (Age 16) -> 11th grade 
Sec 3  (Age 17) -> 12th Grade 

Kenya 
Form 1 (Age 14) -> 8th grade 
Form 2 (Age 15) -> 9th grade 
Form 3 (Age 16) -> 10th grade 
Form 4 (Age 17) -> 11th grade 

Mauritius 
Form I (Age 13)  ->7th grade 
Form II (Age 14) -> 8th grade 
Form III (Age 15) -> 9th grade 
Form IV (Age 16)  ->10th grade 
Form V (Age 17) -> 11th grade 
Form VI (Age 18) -> 12th grade  

 




